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Abstract 
Online learning during Covid-19 pandemic has enabled teachers and students interact remotely. 
Several technological tools have generated toward an effective online learning such as Moodle, 

Schoology, Google Meet and Google Classroom. The present study is aimed to investigate EFL 

students’ perception on the use of Google Classroom as an online learning platform and their 

expectation on ideal online learning. 112 EFL students at State Islamic University of Mataram 
responded to the survey study designed with open-ended questions. Students’ responses were 

qualitatively analyzed to find the main themes and sub-themes. The finding reveals that most students, 

67%, perceived the use of Google classroom negatively due to the potential problems such as technical 
and financial problems  that lead to misunderstanding on materials delivered by the teachers. On the 

other hand, 27% of the students positively perceive the ease of use and its flexibility and accessibility. 

The least perception from the students is neutral, especially those who play safe by perceiving the 
perception from both positive and negative sides. Furthermore, the students proposed an ideal online 

learning that employs an effective teaching method and curriculum, provides such complete facilities, 

and combines both online and offline mode (blended learning). 
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Introduction 
The profound impact of Covid-19 pandemic affects health and economic sector, on how 

people live and work, and the education sector, on how they learn, which is considered the most 

important challenge (OECD, 2020). Schools and universities' disclosures due to the Covid-19 

pandemic have also affected the mode of teaching and learning. Transformation and adaption on 
curriculum, teaching method and strategy, and assessment are needed. The government of Indonesia 

directed all schools and universities to online learning by generating technology to create an online 

Learning Management System (LMS). Some universities such as the State Islamic University of 
Mataram tried to find the most appropriate LMS and applied a very simple way of online learning 

through WhatsApp to begin learning transformation due to the Covid-19 outbreak. However, the 

following semester was better as the learning had been changed to Google Classroom rather than 
WhatsApp based learning, and currently, it has been being transformed to Moodle. This online 

learning has no longer been a core business for universities only as it has been systematically 

integrated into students’ learning experience through the contextual curriculum (Ellis et al., 2009).  

One year-online learning means a lot to students and teachers to generate technology to 
exponentially develop a learning management system and digital learning environment in higher 

education (Fedynich et al., 2015). It has been supported by the nature of millennial learners who are 

interested in exploring learning through technology (Subandi et al., 2018) as they have been exposed 
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to the information technology and digital era from a very young age compared to any prior generation 
(Roehl et al., 2013). The millennial perceive technology as a challenge and opportunity rather than a 

problem (Werth & Werth, 2011). They function internet and technology for learning and for managing 

their lives (Pullan, 2009). It is why they are very adaptable to follow the learning activities in the 
online environment. They just need to be introduced and directed to the operational steps of learning in 

a learning management system. 

On the other hand, a quick adaptation especially for “manual teachers or lecturers” is urgently 

needed. They have to upgrade their technological skill and combine it with pedagogical skill toward 
technology-based learning. The fact shows that many of them find it difficult to reform the teaching 

method and style to online learning as they are not familiar with the technological integration in 

teaching. If the teachers enjoy employing traditional teaching techniques and they would not develop 
their technological skill and bring it to the class, the future of online learning is not strong in the near 

future (McConnell, 2018). It is why teachers play a pivotal role toward the quality of online learning 

and incorporate active learning strategies to engage their students (Roehl et al., 2013). Teachers are 
standing on a dilemma on how to realize the same quality of online learning as face-to-face learning. 

One of the main challenges is designing an online learning environment that can increase students’ 

participation, motivation, self-discipline and autonomy (Rojabi, 2020).  

One more condition of online learning, which is contradictive with the explanation mentioned 
above, is when an online learning system sounds familiar for teachers because they might have got the 

training or capacity building, but the students may do not understand how to follow the learning. In 

this matter, teachers have to pay attention to online learning implementation whether the students 
perceive, access, or react positively or negatively which really depends on where online learning takes 

place and who the students are (Agung et al., 2020). Teachers need to have excellent online teaching 

skills and techniques that consist of incredible domain knowledge, computer knowledge, 
communication skills, clarity of expression, emotional connection with students and the ability to 

overcome both technical and substantial issues during online class (Mishra et al., 2020). In terms of 

communication, Aydin et al., (2015) strikes a significant point saying that communication between 

teachers and students is a  basic effect that may shape students’ perception and approach in online 
learning.  

Education technology, according to Dorf (1969), does not only include learning tools, it is 
further about educational resources, learning environments and learning methods that set the learning 

management system in online learning. In the current research, Google Classroom is the primary 

platform used by the lecturer. To sum up, the research aims to find out EFL students’ perception of the 
use of Google Classroom during one-semester learning and to explore their expectations on ideal 

online learning according to their perspectives. This research is significantly needed to be a strong and 

relevant recommendation for future online learning and for decision makers of the higher educational 

institutions to have a better understanding of the effectiveness of using certain platform for their 
students (Al-Maroof & Al-Emran, 2018). To conclude, educational landscape has been changed due to 

the existence of online learning environment where some students thrive in this learning environment, 

but the rest sometimes become less motivated and disengaged (Ferrer et al., 2020). It is interesting to 
investigate millennial students’ perception and expectation as they are native technology, whether they 
have a positive or negative perception of online learning using Google Classroom.  

Literature Review   
Bentley et al. (2012) define online learning system or virtual learning system as an integration 

of teaching and learning process with internet connection. It means that the teachers urgently need 

technological-pedagogical knowledge and skill as they are encouraged to generate the internet toward 

an effective online learning management system. It is true that the key of success does not merely 
depend on the teachers. It is students who should increase their own motivation as well, but teachers 

act as a driver who is able to direct the students to the appropriate destination safely. However, several 

inevitable factors might influence the quality of online learning apart from students’ internal problem. 
The factors include convenience, learners’ characteristics and readiness, and real conditions that might 

shape the teaching quality (Van Wart et al., 2020). Those factors are related to the teachers’ 

responsibility. They play essential roles for students’ satisfaction whether teachers have successfully 
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designed, delivered, and utilized the materials to improve students’ motivation (Fedynich et al., 2015).  
The ultimate roles of teachers is not restricted in transferring information and knowledge, 

rather they have to be facilitators, advisors, assessors, researchers, technologists, designers as well as 

manager-administrators (Goodyear et al., 2001). Therefore, teaching and learning online during Covid-
19 pandemic is an appropriate momentum for teachers in improving their professionalism, pedagogy, 

and digital competence so they can conduct a hybrid learning successfully (Rosita et al., 2020). The 

students need the existence of teachers or instructors during online learning because they need to feel 

connected and engaged with the teachers, so it is good to recommend teachers or instructors to 
participate in communication training dealing with communication practices, pedagogy and content 

delivery in the class (Kaufmann & Vallade, 2020).  

Many studies have explored the benefits of online learning that students think as an ideal 
online learning setting. Henderson et al., (2017) conducted a survey study on students’ perspectives 

that they perceived Google classroom as the most useful or helpful digital technology in learning. He 

found that most students positively perceive digital technology as it might enable them to learn 
flexibly from one place to another, ease them arranging and managing tasks, and ease them review, 

replay, and revise digitally recorded materials provided by the lecturers.  A study from Kumar et 

al.,(2020) also found that students perceived online learning positively in terms of three aspects: 

usefulness, ease of use and satisfaction of using it. More specifically, they claimed that a convenient 
accessibility through mobile application was the essential part of online learning especially using 

Google Classroom. It is also believed that Google Classroom was a cost-effective, easily accessible 

and user-friendly platform for online learning (Kumar & Bervell, 2019). This finding is also by a study 

conducted by Apriyanti et al. (2019) where students find it easy and quick to access the learning 
content and they are benefited with the use of paperless online classroom. In addition, a study by  

Rojabi (2020) also reveals that online learning is something new for the students, so they are interested 

and motivated to comprehend the material. They show a positive engagement and enthusiasm. 
Furthermore, online learning benefits students in terms of being engaged in quantitative reasons either 
for first-year or senior students (Dumford & Miller, 2018).  

Apart from its ideal perspective (positive perception), a study by Mulyani et al. (2021) reveals almost 

the same percentage of students who have negative impressions and positive impressions of online 

learning. The students mention internet network, high need of internet quota, limitation of material 

explanation and absorption, and the influence from social media as the challenges of online learning. 
Even though online learning may increase students’ motivation, but it cannot provide better experience 

and productivity in achieving the learning outcomes or required competencies, even they are still 

reluctant if online learning will be learning mode in the future (Syauqi et al., 2020). In terms of 
distraction, many students argue that their dissatisfaction with online learning due to a distraction 

reduces their focus and leads to psychological and management issues (Maqableh & Alia, 2021). 

Furthermore, studies also reveal that online collaborative learning environments can have cognitive, 
social, psychological, and technological disadvantages, including mechanical errors, conflict, fear, 

discomfort, and time wasted on technological problems (Lin & Griffith, 2014). In term of students’ 

behavior, it is confirmed that online learning may result an academic procrastination which is a 

complex phenomenon  in online learning (Cheng & Xie, 2021). It is possibly caused by lack of 
motivation and self-efficacy from the students. These factors will lessen their engagement during 

learning. They were less likely to engage with teachers, school or faculty, and their counterparts that 

might result in differences compared to traditional face-to-face classroom (Dumford & Miller, 2018). 
In short, most students have a negative perception of online learning and expect to study offline (face-

to-face) rather than online in the future. 

 

Research Method  
The present study is designed quantitatively by developing a set of online questionnaire. A 

survey study is attempted to collect the data by distributing an online questionnaire to students’ 
WhatsApp groups. There are three main items prescribed in the questionnaires: students’ demography, 

perception, and expectations on ideal online learning. In addition, there are 112 EFL undergraduate 

students from State Islamic University of Mataram who filled out the distributed questionnaire items. 
They have experienced one-semester learning through Google Classroom. Therefore, it is crucial to 
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investigate their perception as well as expectation on ideal online learning in the future through open-
ended questionnaire items. Students’ responses were coded and specified into three types of 

perception: positive, negative, and neutral. Each theme is displayed quantitatively after counting the 

frequency and the percentage. In terms of expectation, the responses were coded into three main 
themes: learning mode and system, effectiveness and creativity and facilities, and accessibility. The 

result of the coding is displayed in the table and described comprehensively.   

 

Results and Discussions  
There were 112 students who participated in the survey and most of them were male. The data 

also showed that participants came from different semester where most of them were from semester 7 

with more than 40%, semester 5 with 38.3% and semester 3 with just 19.1%. Most of them were in the 

age of 21-24 and 17-20 years old. In terms of location, the entire students followed the class from 
home, where most of them lived in Lombok, and the rest were in Sumbawa and other regions around 

West Nusa Tenggara Province, Indonesia. The participants also confirmed on the most commonly 

used platform in their learning and they mostly recommended Google Classroom as the primary 

platform. In accordance with the university policy, it instructed all lecturers to generate Google 
Classroom as the main learning platform during the Covid-19 pandemic. The university had not 

developed a special learning management system yet to run the academic activities. The finding has 

already indicated that Google Classroom seems the most suitable learning platform both for lecturers 
and students, even though some lecturers tend to combine Google Classroom with mobile based 

platform such as WhatsApp. Students’ demography can be seen from the table below.  

 
Table 1: Respondents’ Demography 

Item F P 

Gender 

  Male 77 67.8% 

Female 35 31.2% 

Age 

  17-20 52 46.5% 

21-24 60 53.5% 

25-27 

  Semester  

  3 21 18.7% 

5 43 38.4% 

7 48 42.9% 

Location 
  Lombok 102 91.1% 

Sumbawa 4 3.5% 

Other places  6 5.4% 

Most commonly used online platform 

  Google classroom 102 91.1% 

WhatsApp 11 9.9% 

Zoom 0 0 

Other 0 0 

 

In terms of perception, the students have three main general perceptions: positive, negative 
and neutral. The result from the current study indicates that 67% students have negative perception, 

27% students with positive perception and 6% of them perceive online learning from neutral 

perception. The researcher could not predict the current finding as the students, based on personal 

experience during the pandemic teaching, seem happy as they do not have to attend face-to-face class.  
It shows that teachers have to go beyond the facial expression and emoticon sticker sent by the 

students through Whatsapp or other communication media. The teachers need to do a qualitative 

investigation to capture their perspectives and expectations.  
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To begin with, the main reason for having such negative perception is due to students’ 
experience who found that learning English through Goggle Classroom was ineffective. They 

considered online learning as not attractive that might decrease students’ interest and motivation in 

learning. This sort of perception potenially endangers the quality of learning because students will not 
be actively engaged to the learning. Consequently, there will be a gap among teachers and students 

toward effective learning where students find it confortable within such supportive learning. As stated 

by Dumford & Miller (2018) in their research that lack of motivation and self efficacy tend to result in 

differences and miscommunication during the learning.  
Furthermore, the students found it difficult to understand teachers’ explanation on material 

delivered in the Google Classroom. It could be understood as GC is not interactively designed as a 

learning management system. It is true that teachers are able to share the materials and provide written 
explanation, however, interactive and collaborative space for teachers and students in the blackboard 

are not provided. It is possibly caused by lack of motivation and self-efficacy from the students. These 

factors will also lessen their engagement during learning.  
Apart from substantial problems, students have negative perception due to technical and 

financial problems. Technical problems deal with the restriction and limitation of internet access due 

to instability of signal, internet provider trouble or the device problems. Finally, the students also 

criticized the affordability of learning online through Google classroom where some of them could not 
regularly buy internet data as they are struggling to earn money for living cost or other university 

payment. Mulyani et al., (2021) and Lin & Griffith (2014) already mentioned in their findings that the 

demand of technological and technical disadvantages, internet network, high need of internet quota, 
limitation of material explanation and absorption seems to be potential constraints for the students 

toward an effective online learning.   

Apart from its negativity, some students experienced useful learning in Google classroom. The 
ease of use, flexible and accessible learning, as well as effectiveness of learning during Covid-10 

pandemic seems to be the major factors that lead to the positive perspectives. This finding is in 

accordance with a research from Henderson et al. (2017) and Kumar et al. (2020) where the students 

positively perceive the use of digital technology in learning because its flexibility, accessibility and the 
ease of use in arranging tasks and reviewing materials as well as replaying the recorded materials.  

Another perception indicated from the respondents’ voices was neutral perception where they 

argued that learning online through Google classroom brings both positive and negative sides to them. 
The keywords that appeared in their response were clarity and ease of use. Some of them found 

learning from Google classroom unclear in terms of teachers’ explanation on materials, exercises and 

assignments. However, the ease of use seems to be a crucial reasons why they are in favor learning 

online in Google classroom.  
 

Table 2: Students’ perception on online learning 

Perception Reasons Frequency Percentage 

Negative 

Costly 6 5% 

Difficult to understand 28 25% 

Ineffective 34 30% 

No access 2 2% 

Unattractive 5 4% 

Positive 

Easy and insightful 10 9% 

Effective and suitable 18 16% 

Relaxed and flexible 2 2% 

Neutral Easier but unclear 7 6% 

Total 112 100% 

 

The second research problem that aims to address in the present study is the students’ 
expectation on an ideal online learning. The open-ended questions are designed to gauge their 

perspectives from various points of view such as teacher, learning mode, system, methodology as well 

as facility. Interestingly, students suggested that an effective and creative teaching method and 

materials should be primarily considered toward an ideal online learning. This finding seems pivotal to 
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the teachers and educational institutions in creating such effective and communicative teaching 
method in online mode as well as sufficient explanation on the materials. Another supportive factor 

toward an ideal online learning according to the respondents is the availability of facility and internet 

access. It is believed that online learning does requires such sophisticated instruments or digital tools 
to conduct the learning. Both teachers and students have to agree on a digital tool standard that will be 

employed in their learning, otherwise, the learning process cannot be conducted synchronously. Last 

but not least, an ideal online learning is a learning that successfully blends both face-to-face and online 

learning (blended learning). The students are interested to experience such combined mode of learning 
where materials and a set of learning documents are shared in advance, so they still have time to learn 

before conducting a discussion or debates in face-to-face meeting.  

 
Table 3: Students’ Expectation on ideal online learning 

Expectation  Frequency Percentage 

Combined mode with a clear System 20 18% 

Effective and creative teaching method and material  50 45% 

Complete facilities and internet access  35 31% 

No idea  7 6% 

Total 112 100% 

  

 

Conclusion  
 The students clearly indicated that having an online learning through Google classroom 

brings more harms than good because they found it difficult to understand the materials due to the lack 
of explanation provided by the teachers. Furthermore, technical and financial problems are considered 

to be other factors that lead them to stand on negative point of view. In contrasts, those who have 

positivity in perceiving online learning argued that the students were benefited because they could 
access the material from home and they do not have to go to the university. Furthermore, its flexibility 

and effectiveness, particularly in learning amid the critical time of Covid-19, are the main reasons for 

them to stay positive with online learning through Google classroom. Furthermore, those who play 
safe by providing both positive and negative reasons are considered as neutral perception. These 

contradictive perceptions end the respondents’ ideas on an ideal online learning. There are three main 

expectations toward an ideal online learning: an effective and creative method and material, such 

complete and available facilities and access as well as the combination of online and offline system.  
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