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Abstract 

The current research was a descriptive quantitative study that aimed at analyzing how 

Contextual Teaching and Learning (CTL) impact English speaking learning, especially for 

adult learners. It was a kind of case study that categorized as classroom action research which 

was conducted in University of Islamic State Mataram, Indonesia. The current research is 

believed to have a contribution in filling a gap of teaching-learning English in Indonesia. 

Indonesia itself is a country with a big challenge of teaching-learning English activity 

(Marcellino, 2015). It is hoped that the findings can be proposed for answering the challenge. 

Next, this study applied a quasi-experiment post-test experimental design. The sample was 

selected randomly, and placed in the experimental group (n=37) as well as a control group (n= 

36). In the process of teaching-learning, the experimental group was taught using CTL 

approach, while the control group was taught using the conventional approach. Next, the 

current study used learning achievement post-test for knowing the effectiveness of teaching 

English speaking. It was the instruments for collecting the data. The results have shown that 

CTL has got a significant impact on improving learners' speaking ability. Therefore, it is 

concluded that the model of English learning with the CTL approach, in Indonesia context, is 

more effective than the model of the conventional model.  

Keywords: Influence of CTL, TEFL, Speaking, Adult Learners 
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Introduction  

English, nowadays, is acknowledged as an international language. English, as an 

International language, has become an important language. It is used not only as 

communication tools but also as a transfer-knowledge tool. It is also used to understand 

technology and cross-culture. That is why, in Indonesia, as an Asian country, English is learnt 

from kindergarten level to university level (SiRicord & Yunus, 2016).  

English is considered as a dominant and acceptable tool for global communication. The 

use of English has played a significant role in the globalization era (Nazri et al., 2017). 

Speaking skill itself is placed in the first rank of education field (Thornbury, 2005; Batu et al., 

2018). Furthermore, it is undeniable that the speaking activity is very essential. Therefore, 

learners try their best to know better methods, and of course, some theories, that applicable for 

studying speaking skills (Bahrani & Rahmatullah, 2008: Pan, 2010). It is needed in order to 

have successful and influential speaking to the audience  

English, as has been known, basically, has two majors. They are (1) skills, namely 

listening, speaking, reading,  and writing, and (2) components. Skill is important since students 

do not need to know about the foreign language, but they need to develop their ability to use 

language (Byrne, 1984). In other words, it can be pointed out that the importance of language 

is how to use it, not how to know about it. The howness to use English is related to the four 

basic skills as mentioned above. 

Richards (1990) states that the most used skill is speaking. According to Richards 

(1990), learners evaluate their success in language learning consequently. Furthermore, they 

evaluate how effective their learning. It is important to improve their English speaking 

proficiency. Based on the idea, it is stated that language learners, mostly, learn English to 

develop the skill of speaking.  

In Indonesia, which English is not the first language, it is difficult to encourage EFL 

students to speak English (Latupeirissa & Sayd, 2019). This can be caused by many 

backgrounds. Related to the problem, teachers are supposed to motivate as well as to try their 

best in constructing the teaching-learning process (Bin Tahir, 2017). Moreover, teachers have 

to apply an appropriate method. This will raise a good class and, of course, developing skills 

of the students, including speaking. The current research is believed to have a contribution in 

filling a gap of teaching-learning English method in Indonesia since Indonesia itself is a 

country with a big challenge of teaching-learning English activity (Marcellino, 2015). It is 

hoped that the findings can be proposed for answering the challenge. 
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Related to the method of teaching, in this case, teaching speaking, CLT has been a 

suitable approach since the real-world situation content is very related to the approach (Flora, 

2003). Teaching speaking in English using CTL is proposed in order to make learners be more 

active. According to CTL theory, when students gain new information that makes sense to their 

own situation, the students will be more motivated to study. It assumes that the cognitive 

system of learners will seek meaning when there is context connectivity. Related to the content 

discussed in this paper, in Indonesia, CTL is proposed as an alternative in English teaching 

approach (Depdiknas, 2002). 

Murni Wahyanti (2003) states that the approach of CTL considers learning as a complex 

process.   It has been found that the interest of learners, as well as their language ability 

improvement, will be achieved when learners are connected between new knowledge and 

experiences they have. In other words, CTL helps learners to gain foreign language meaning 

by relating the subject with the real social world and cultural circumstance of learners (US. 

Department of Educational, 2001). 

CTL itself proposes learners to build knowledge based on their own experience. 

Furthermore, it can be used to apply ideas to a new situation, as well as to stimulate the new 

understanding (Imel, 2000; Berns & Erickson, 2001). Counting such concepts above, and 

realizing that CTL is important to improve the ability of learners’ speaking skill, since learners 

themselves are put at the centre of Teaching English as a Foreigner Language (TEFL), the 

researcher has been interested to conduct research that implementing CTL in teaching speaking 

the for the adult learners in Indonesia. The aims of this study were (1) to analyze the student’s 

improvement in English speaking skill, and (2) to analyze the difference between the 

experimental and control groups. 

 

Method 

The current research was conducted in Indonesia, at Universitas Islam Negeri (UIN) 

Mataram. It applied a quasi-experimental-control group design, involving post-test. 

Theoretically, the real experimentation and the nature of human language behaviour have been 

compromised in the design (Hatch & Hossein,1982). It manipulated an independent variable.  

Next, the participants were examined in order to reveal a condition (Gravetter and Forzano, 

2012). Selected groups, that examined, were involved without any random sampling. This kind 

of procedure reduced the time needed for experimentation (Shuttleworth, 2008). A pre-test was 

administered to the groups before treatment.  
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The sample of the current research was taken from the students of the second semester, 

in the academic year 2018 / 2019. They were divided into two classes/ groups (BKI). They 

were taken through a purposive random sampling technique. Each group consisted of 37 

students, that were grouped in the experimental groups and 36 students, that were grouped in 

the control group.  

The researcher applied pre-test and post-test for gaining data. Firstly, the pre-test was 

conducted to examine the validity of the instrument (Creswell & Creswell, 2017). After that, 

the post-test was conducted to examine the treatments (Assapari et al., 2019). Assapari et al 

(2019) state that by treating that examination, there will be determined whether there is a 

difference between the control and experimental groups after receiving treatments, or not. 

Moreover, in collecting the data, the questionnaires were also delivered as the other 

instrument. From the questionnaires, the researcher has got an explanatory description of TEFL 

method in presenting English speaking material at Islamic State Mataram University. The 

questionnaires, also, were applied for validating data and for finding the learners’ perception 

about TEFL process.  

Finally, the collected data were analyzed through SPSS software version 

21.0.  Moreover, the current research applied several techniques, namely Normality Test, 

Levene Test, Hypothesis Test using a one-sample t-test, and Learning Result Improvement 

Test. After that, they were calculated by the formula:  

 

G = 𝑝𝑜𝑠𝑡 𝑡𝑒𝑠𝑡 𝑠𝑐𝑜𝑟𝑒−𝑝𝑟𝑒 𝑡𝑒𝑠𝑡   x 100 

max score− 𝑝𝑟𝑒 𝑡𝑒𝑠𝑡 𝑠𝑐𝑜𝑟𝑒 

 

Validating the Test 

In the current research, content validity was applied. The procedures were first, created 

the test blueprint, second, created the test itself, and third, analyzed the test. As Budiyono 

(2003, p.59) states, that the instruments must be also validated by the experts, this research 

employed two experts who assessed the validation of the test. Furthermore, there were some 

examination criteria namely, (1) the test is in accordance with the blueprint, (2) the material is 

understandable, (3) the diction is simple, (4) the question is clear, and (5) the test is not too 

easy or too difficult. 
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Test Reliability  

The technique that can be utilized to understand the test reliability was the test-retest 

method (see Storm, 1969). This was applied in the current research. The researcher collected 

data after students were given a post-test. In the first session of the class, a pre-test was given 

to check students’ knowledge and ability to speak in English. After that, as has been stated, the 

post-test was given to check students’ improvement. 

Based on the calculation of the reliability of learning outcomes using the Alpha 

Cronbach Formula, it was obtained the value of r11 = 0.73. According to   Sugiyono (2013), 

such total value means that the reliability of the instruments that the researcher used was high.  

 

Findings  

In this section, the researcher presents the finding of his research. It consists of the 

results of pre-test and post-test of both experimental and control group, comparison of pre-

test, post-test and score gain results between experiment group and control group, as well as 

the statistical test results.  

 

Results of Pre-Test and Post-Test of Experimental Group 

 

The results of pre-test and post-test of the experimental group are presented in the 

following table. 

Table 1. Pre-test and Post-test of Experimental Group 

 

No Aspect of Experiment Class 

Pre-Test Post-Test Gain Score 

1 Number of Respondents 37 37 - 

2 Highest score 40 92 0.90 

3 Lowest value 10 56 0.45 

4 Average score 23.08 77.51 0.71 

  

 



181 
 

The table above shows the number of students who participated in both pre-test and 

post-test, that was held in the experimental group. There were 37 people. The highest pre-test 

value was 40 and the highest post-test score was 92. The lowest pre-test value was 10, while 

the lowest post-test score was 56. The highest gained score was 0.90, and the lowest gained 

score was 0.45. The average of pre-test value was 23.08 while the post-test average value was 

77.51 and the average score gain was 0. 71. 

 

Results of Pre-Test and Post-Test of Control Group 

 

The results of pre-test and post-test of the control group are shown in the following 

table (Table 2). 

 

Table 2. Pre-test and Post-test of Control Group 

 

  

No. 

  

Aspect 

  

Control Class 

Pre-Test Post-Test Score 

1 Number of respondents 36 36  - 

2 Highest value 38             

  

81 0.77 

3 Lowest value 6 58 0.48 

4 Average value 19.08 68.70 0.61 

 

The table above shows that the number of students participating in the pre-test and 

post-test in the control group was 36 people. The highest pre-test value was 38 and the highest 

post-test value was 81. The lowest pre-test value was 6, and the lowest post-test value was 

58. The highest gain score was 0.77, and the lowest gain score was 0.48. The average of pre-

test value is 19.08 while the average of post-test value was 68.70.  

Furthermore, to find the difference of learning outcomes between the experimental 

group and the control group, further calculations were performed using the statistical method, 

namely SPSS 21. The stages that were passed were (1) prerequisite tests which included 

homogeneity and normality tests, (2) hypothesis tests, and (3) t-tests.  
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Comparison of Pre-Test, Post-Test and Score Gain between Experimental Group and 

Control Group 

 

The purpose of this comparison was to find out how much the difference between the 

results of pre-test and post-test in the experimental class. Results of pre-test compared with 

the results post-test in each class can be seen in the following table.  

 

Table 3. Comparison of Pre-test and Post-test Results 

  

No 

  

Descriptors 

Experimental Groups Control Groups 

Pre-

Test 

Post-

Test 

Gain 

Score 

Pre-

Test 

Post-

Test 

Gain 

Score 

1 Number of 

respondents 

37 37    36 36   

2 Highest value 40 92 0.90 38 81 0.77 

3 Lowest value 10 56 0.45 6 58 0.48 

4 Average value 23.08 77.51 0.71 19.08 68.70 0.61 

 

From the table above, it is known that the average score of the pre-test and post-test 

in the experimental group class was higher than the control group. This indicated that the 

experimental group learning outcomes were better than the learning outcomes of the control 

group. Thus, it is concluded that English language learning devices with the contextual 

approach are able to improve student learning outcomes.  

Since the analysis above was an analysis with descriptive statistics, the difference in 

learning outcomes between the experimental group and the control group is only seen 

descriptively. It cannot be believed whether the difference is significant or not. Therefore, to 

ascertain whether the average values of the two groups differ significantly or not, statistical 

tests were conducted. 
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Results of Statistical Test 

Before conducting a calculation of t-test, firstly, the prerequisite test was conducted. 

Calculation of the prerequisite tests was conducted in the current study included homogeneity 

tests and normality tests.  

 

 Normality Test Data 

The normality test was applied in order to examine whether the data collected in this 

study was obtained in a normal distribution or not. Data normality test was carried out using 

the Kolmogorov-Smirnov technique. The results have shown that alpha (α), sig. 0.093> 0.05, 

and 0.119> 0.05, (or α value). It means H0 is accepted. It is concluded that the sample of the 

population is normally distributed. 

 

Homogeneity Test 

Homogeneity test was intended to determine whether samples taken from populations 

with the same variance. The homogeneity test of the two groups was carried out using the 

Levene technique. The test shows that the variance of the two groups is the same. 

 

Hypothesis Test 

Before hypothesis testing was conducted, a test of analysis requirements has been 

carried out which included a homogeneity and normality test. This requirement test was 

carried out to determine hypothesis testing using parametric or nonparametric statistics. 

This hypothesis test was conducted to find statistical evidence, which is about the 

difference in the influence of the use of different teaching materials on learning achievement. 

The aim of the current testing was to reveal the differences in the average of learning 

achievement, both in the control group and in the experimental group.  

Next, the hypothesis testing was based on the results of the research and test 

requirements analysis. The stages of hypothesis testing are presented as follows. First, H0: 

Between the experimental group and the control group, there was no difference in students’ 

learning outcomes. Second, H1: students’ learning outcomes in the experimental group was 

higher than the control group. H0: µA = µB (average of the two groups together); H1: µA> 

µB(Average experimental group is higher than control); Real Level (α) = 0.05. 

The result of the homogeneity test and normality test of data is presented in Table 4 as 

follows.  
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Table 4. Tests of Normality 

  

Class 

Kolmogorov-Smirnova Shapiro-Wilk 

 Statistic df Sig. Statistic Df Sig. 

Value

s 

1 .134 37 .093 .953 37 .118 

2 .130 37 .119 .969 37 .378 

a. Lilliefors Significance Correction 

 

The output of The SPSS 21.00, as shown above, shows that the result of the 

Kolmogorov-Smirnov test was 0.093. Being compared with alpha (α), sig. 0.093> 0.05, and 

0.119> 0.05, (or α value), it can be stated that H0 is accepted. In other words, the sample of the 

population has been normally distributed. 

Next, the average pre-test, post-test, and standard deviation value, as well as students 

learning result improvement are presented in the following table. 

 

Table 5. Average Learning Result 

 

No 

 

Descriptor 

Experiment Group Control Group 

Pre-Test Post-Test Gain  

Score 

Pre-Test Post-Test Gain  

Score 

1 Responders  37 37 
 

     36 36 
 

2  high value  40 92 0.90 38 81 0.77 

3 low value  10 56 0.45 6 58 0.48 

4 Average value  23,08 77,51 0.71 19,08 68,70 0.61 

 

Based on the table, it is seen that the experimental group obtained an average score of 

23.08 in the pre-test, while in the post-test it obtained 77.51. The average score for the control 

class’ pre-test was 19.08, while the average score for the control class’ post-test was 

68.70.  Next, the average score of the experiment class was 0.77 with the average square 

deviation of 0.01.  

Since both samples were distributed in a normal distribution and had the same variance 

or homogeneous, then the next examination could be processed, that is by testing with t-test. 

This test was to determine whether or not this hypothesis is accepted. The criteria for testing is 

as follows. If the value of t-count> t-table then Ha is accepted and H0 is rejected.  
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From the calculations, the value of t-count is 2.1 and t-table is 2.356, at dk = 66, and 

the real level α = 0.05, ie 2.356. Furthermore, the t-count is consulted with the t-table values, 

then t-count > t-table (2.1>2.356). This indicates that Ha is accepted. English learning 

outcomes of students who were taught using CTL in class was better. 

Another finding of the current research shows that the probability value (Sig.) = 0,000 

is smaller than alpha (α) = 0.05. Thus, it is stated that H0 is rejected (there is no difference in 

student learning outcomes in the experimental group with the control group). Next, H1, based 

on the results of statistical calculation, is accepted (the learning outcomes of the experimental 

group is higher than the control group). 

 

Discussion 

Based on the results above, it is discussed several important points as follows. First, it 

can be stated that the contextual approach is more effective than the conventional approach. 

This approach, as the data have been presented above, has proved that students’ learning 

activities and their independence in interacting with other students have been improved. 

Furthermore, like the other important thing, they were not fully dependent upon the lecturers. 

The finding in the current research is in line with the results of research conducted by 

Chaer & Muliastuti (2014) and Sidu’s (2012). Their research shows that the approach of CLT 

may be used as an effort to improve the students’ independence and ability in understanding 

the English materials (Fadilah, 2018). However, in the approach, the element of mutual 

cooperation is not accentuated, so that the results may not be perfect yet.  

Next, it also supports the research result conducted by Sister (2004). Her research is 

related to students’ ability in English speaking class using CLT. She states that practice based 

on CLT approach is needed in speaking class. It can be delivered by distributing short guided 

dialogue for students in improving students’ speaking achievement. In the research, Sister 

(2004) applies the teaching of the language patterns in speaking class, which were then 

observed, analyzed, and finally concluded. Its conclusion states that the students have found 

the benefit of the usage of material they learned. 

Second, In the current research, it also has been proven that CTL, besides can improve 

students’ English speaking achievement, it can also improve the teaching-learning process of 

English speaking class. Following table (Table 6) shows how the results of speaking pre-test 

have been increased in the post-test.  
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Table 5. Students’ Speaking Score of Pre-Test and Post -Test 

No                          Value N-Gain  

(The Value-Gain) Pre-test Post-test 

1 18 75 0.81 

2 40 70 0.56 

3 30 75 0.71 

4 30 76 0.73 

5 26 85 0.88 

6 26 70 0.65 

7 22 65 0.60 

8 18 65 0.62 

9 24 62 0.55 

10 30 75 0.71 

11 30 75 0.71 

12 11 66 0.67 

13 16 80 0.83 

14 18 50 0.42 

15 20 70 0.68 

16 28 70 0.64 

17 16 85 0.89 

 18 18 92 0.98 

19 20 93 0.10 

20 26 91 0.97 

21 16 80 0.83 

22 16 72 0.72 

23 15 71 0.71 

24 15 64 0.62 

25 34 90 0.94 

26 32 80 0.78 

27 28 64 0.55 

28 24 70 0.66 

29 22 78 0.78 
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30 24 58 0.49 

31 10 70 0.72 

32 20 56 0.49 

33 20 80 0.82 

34 37 82 0.97 

35 24 75 0.73 

36 18 64 0.61 

37 32 70 0.62 

38 10 75 0.78 

39 20 78 0.79 

40 22 78 0.78 

41 10 88 0.65 

42 10 64 0.65 

43 34 60 0.44 

44 38 64 0.47 

45 8 75 0.78 

46 8 78 0.82 

47 25 78 0.77 

48 20 80 0.82 

Average Score 0.81 

 

Furthermore, From the data, the researcher has found that with CTL the university 

students of Islamic Mataram State University- Indonesia have got more interest in the learning 

speaking. Furthermore, the classroom situation has also become more interesting. The fact, that 

has been found, shows that the students attended the class happily and they were active in the 

learning process.  

 

Conclusion  

Based on the results of the current research, it is concluded several points as follows. 

First, CTL is appropriate to be applied in TEFL, especially to improve the students’ English 

skill of speaking. Problems faced by the learners in studying English, especially in speaking 

class, can be solved when CTL is implemented. Second, the implementation of CTL has made 
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the learners more active in joining English class. Furthermore, learners become more 

comfortable in studying English. 

Next, CTL also impacts a positive effect on the teaching performance of lecturers 

because it motivates lecturer to create a new strategy that is to make students active in the 

teaching-learning process. Moreover, the lecturer, through CTL, is demanded to create 

interesting materials since this will attract students’ attention and participation. Finally, the 

researcher suggests English lecturers applies CTL in speaking class since it motivates and 

enables learners to be more involved in classroom activities.  
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