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DEAN’S PREFACE

First of  all, I would like to thank Allah, the Almighty 
God, for the countless blessings He has endowed usthat we 
can continue our daily activities from day to study with good 
health and condition.

Secondly, I would also like to extend my sincere thanks 
to all lecturers, assistant professors, associate professors, and 
professors who are in the Faculty of  Education and Teacher 
Training of  State Islamic University of  Mataram whose 
contributions are very great in developing fruitful programs 
in this faculty. 

My sincere gratitude also goes to Dr. Syarifudin, M.Pd. 
who has patiently writing this reference book as a reference 
for the EFL students who want to research in the field of  
English language Teaching.  Materials in this book comprise 
of  seven parts, including introduction students problems in 
speaking and the important of  speaking, communicative 
competence, communicative strategies, speaking com-
petence, communication employed by students in taking 
turns speaking, and students’ problems leading to the use of  
communication strategies. 
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PART 1

INTRODUCTION

A. Background of the Study

In the context of  English as a Foreign Language (EFL), it 
has been widely claimed by most Indonesian students across 
different levels of  education that speaking is a difficult skill to 
learn. Shumin stated that “speaking a language is especially 
difficult for foreign language students because effective spoken 
communication requires the ability to use the language 
appropriately in social interactions”1. Shumin’s statement may 
indicate that students encounter problems in using the target 
language (TL) in spoken communication if  they do not have 
adequate communicative competence that underlies speaking 
proficiency. 

Regarding the students’ problems in speaking English, 
there are some reasons why speaking is considered as a language 
skill which is difficult to be acquired by most of  students. One 
of  the reasons is that speaking requires the ability to use the 
appropriate, acceptable and comprehensible spoken language 
through communication in many kinds of  opportunities. 
Opportunities are available for the students who want to 

1  Shumin, Kang. 2002. Factors to Consider: Developing Adult EFL Students’ 
Speaking Abilities.In Jack C. Richards and Willy A. Renandya (Eds.), Methodology in 
Language Teaching: An Anthology of  Current Practice (204-211). Cambridge, Cambridge 
University Press.
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communicate in English both inside and outside the classroom 
activities, but in fact, the students are sometimes reluctant to 
participate in speaking activities. This coincides with Ur  who 
stated that there are some problems with speaking activities in 
which students are often inhibited about trying to say things 
in a foreign language in the classroom and afraid of  making 
mistakes; they have no motive to express themselves beyond the 
guilty feeling that they should be speaking, and low or uneven 
participation.2 Supporting Ur, Tutyandari in her investigation 
commented that the students keep silent because they lack of  
self-confidence, lack of  prior knowledge about the topics, and 
poor of  teacher-student relationship.3 Besides those problems, 
it may be suspected that another students’ problems is related 
to their lack of  grammatical competence which is the use 
of  the linguistic system that includes increasing expertise in 
phonology, morphology, syntax, and lexical (vocabulary).

In a speaking class, although the students have many 
communication problems, they are encouraged to participate 
in speaking English both monologue and dialogue speaking 
activities in order to habituate and familiarize them with 
communication in the target language (TL). A speaking 
class is one way of  practicing and learning of  speaking, 
but multitudes of  opportunities for learning and practicing 
speaking or communication exist in context in which English 
needs to be used.  In multitudes of  opportunities someone 
can share to many others which engender speaking events in 
environment of  natural setting. 

2 Ur, Penny. 1996. A Course in Language Teaching: Practical and Theory. 
Cambridge: Cambridge University Press.

3 Tutyandari, C. 2005. Breakingthe silence of  the students in an English language 
class. Paper presented at the 53rd TEFLIN International conference, Yogyakarta, 
Indonesia.
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In relation to the context of  the present study, Speaking 
for daily communication is one of  the main skill course offered 
to undergraduate students of  English Language Education 
Program at faculty of  Education and Teachers Training, State 
Islamic University of  Mataram. This course is intended to 
enable the students to participate and express their ideas of  a 
broad variety of  concrete topics through taking turns speaking 
(conversation). The topics related to particular interests and 
special fields of  competence in delineating, resolving the 
dilemmas, and considering the significances for improving 
the students’ speaking competence. By the end of  the second 
semester, the students who this course is expected to be able 
to clarify opinions and express some ideas or thoughts towards 
the current issues in their lives situations.

In connection with using English in a speaking course, 
the writer may depict the variety of  the students’ problems in 
communicating in English of  a speaking course. The students 
often encountered grammatical, lexical, and fluency problems 
in communicating using English. The students’ problems 
embrace problem both as speakers in conveying message to 
the interlocutors and problem as listeners in understanding 
message from the interlocutors. So, the students overcome 
the problems both as speakers and as listeners during their 
communication by employing communication strategies 
(CSs).

Knowing the students’ problems and the empirical 
evidence is of  utmost importance. It has inspired the writer 
to investigate the communication strategies (CSs) employed 
by EFL students in Indonesian context. Although the students 
always practice to speaking and communicating in English in 
their speaking classes, they still face many problems in spoken 
communication both in conveying and receiving messages to 
and from the interlocutors. Taking account of  the problems 
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in communication, it is necessary to form a variety of  
communication strategies (CSs) as the essential aspect needed 
to overcome communication problems in the TL situation. 
Since speaking strategies are in most cases discussed under 
the broader domain of  communication strategies (CSs), it is 
better to have a look at those issues in order to have a clear 
understanding of  communication strategies.

Having seen the importance of  communication 
strategies to EFL students’ speaking competence, realizing 
the limited number of  writing on this topic, and considering 
the benefit of  communication strategies in teaching speaking, 
the writer intends to writer this reference book focusing on 
communication strategies employed by the students in a 
speaking class in Indonesian context. A writing which aims to 
illustrate  the types of  verbal and nonverbal communication 
strategies employed by students as message senders (speakers) 
and as message receivers (listeners) and the listeners’ problems 
leading to the use of  strategies in communicating in English. 
The students engage in the TL spoken communication often 
have various kinds of  problems and try hard to cope with them 
in order the effectiveness of  communication can be enhanced 
and their communication goals can be achieved completely. 
In addition, communication strategies are seen as the pivotal 
issues which are applied in speaking for all level of  students’ 
speaking proficiency. 

Analyzing students’ communication strategies is 
very important for at least two reasons. First, by analyzing 
communication strategies employed by the students, the 
writer can get general description about students’ speaking 
ability in communicating in English. It also provides the writer 
with rich insights into the process of  speaking acquisition 
and enables him to generate ideas in developing strategies 
to improve students’ speaking proficiency. “Students’ 
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speaking proficiency development is influenced by their 
ability to use communication strategies”.4 In other words, 
communication strategies are dependent on the interaction 
between the speaker and the interlocutor and their linguistic 
and sociolinguistic competencies which deal with the ability 
in using appropriate grammatical, lexical, semantic as well 
as nonverbal action in speaking. Second, by having adequate 
information about communication strategies employed by 
the students in taking turns speaking, the writer can have 
a clear idea about students’ communication strategies as 
well as strategic competence and how to improve these 
strategies through including them in teaching speaking. 
Strategic competence as an application of  all competences 
is determined by speaker’s mastery of  verbal and nonverbal 
communication strategies (CSs) that may be utilized to 
compensate for breakdowns in actual speaking due to limited 
or insufficient competence in one or more of  the other areas 
of  communicative competence. This information might be 
useful for speaking course lecturers to enhance their teaching 
techniques by including communication strategies (CSs) in 
teaching speaking and in turn may enable to improve the 
students’ English-speaking proficiency

Accordingly, this writing focuses on communication 
strategies employed by the students in spoken communication 
of  English foreign language (EFL) use which aims to analyze 
what types of  communication strategies employed by EFL 
students are and what problems the students face leading 
to the use of  the strategies both verbal and nonverbal when 
communicating in English of  taking turns speaking in pairs 
of  natural environment setting. It is based on the notion 
that students’ ability to use communication strategies to 

4 Mei, An & Nathalang, Sanooch. 2010. Use of  Communication Strategies 
by Chinese EFL Learners. Chinese Journal of  Applied Linguistics (Biomontly), (Online), 
33 (3): 110-125.Retrieved  from http://www.docjax.com
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solve communication problems allows them to appear more 
adept in using the TL in spoken communication. There 
some significance points of  Understanding communication 
strategies, including the first thing to be considered in 
improving the students’ speaking ability. In line with this, 
Nakatani stated that “it is believed that students can improve 
their communicative proficiency by developing an ability 
to use specific communication strategies that enable them 
to compensate for their target language deficiency”.5The 
second thing is communication strategies can lead to learning 
by eliciting unknown TL words and structures from the 
interlocutor, especially in the appeal for assistance strategy. 
The third thing is the use of  communication strategies can 
be very successful in compensating for the lack of  linguistic 
knowledge.6 The last thing of  using communication 
strategies in taking turns speaking as an attempt to face 
down communication problems is a good way to enhance the 
achievement of  communication goals.

This means that the students’ communication strategies 
are seen as tools to improve the speaking ability. One of  the 
main criteria in determining the quality of  speaking ability is 
based on the use of  an appropriate communication strategy 
“in a joint negotiation of  meaning where both interlocutors 
are attempting to agree as to a communicative goal”.7 That 
is why CSs are also considered as the pivotal investigation 

5 Nakatani, Yasuo. 2006. Developing an Oral Communication Strategy 
Inventory. The Modern Language Journal, (Online), 90 (ii): 151-168.Retrieved from 
http://www.docjax.com.

6 Karimnia, Amin & Zade, Shahram Salehi. 2007. Communication Strategies: 
English Language Department in Irak. Iranian Journal of  Language Studies, (Online), 
1 (4): 287-298. Retrieved from http://www.docjax.com. 

7 Tarone, Elaine.1980. Communication strategies, foreigner talk and repair in 
interlanguage.Language Learning, (Online), 30:417-431. Retrieved from http://
www.docjax.com.
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since they are as the ways to solve the problems of  
communication. In addition, the position of  communication 
strategies is very important and they are an undeniable event 
of  language use. “Their existence is a reliably documented 
aspect of  communication, and their role in second-language 
communication seems particularly salient. Accordingly, 
accounts of  their functioning as part of  language use must be 
consistent with the processing accounts proposed in response 
to any other aspect of  language use. Communication 
strategies must be placed within the operations of  language 
processing”.8

B. Focus of the Study

In accordance with the background of  the study, 
the present study addresses the major research focus on 
“Communication strategies employed by the students in a 
speaking class both as the speakers and the listeners”. Thus, 
the major research focus is elaborated into three specific 
focuses of  investigation as follows:
1. Types of  verbal and nonverbal communication 

strategies employed by the students as message senders 
(speakers) in communicating in English.

2. Types of  verbal and nonverbal communication stra-
tegies employed by the students as message receivers 
(listeners) in communicating in English.

3. The students’ problems leading to the use of  strategies 
either verbal or nonverbal in communicating in 
English.
There are at least three objectives in analyzing EFL 

students’ communication strategies in spoken communication 

8 Bialystok, Ellen. 1990. Communication strategies: A Psychological Analysis of  
Second Language Use. Cambridge: Basil Blackwell.
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or speaking as the data (language student data), including 
specifying the problems the students faces, and describing the 
strategies they chooses.

C.	 The	Significance	of	the	Study

Communication strategies as a pivotal issue in speaking 
need to be improved whether both of  theoretical and practical 
for students and teachers who communicate in English. These 
findings as real data are needed as data base information for all 
parties who want to know about communication strategies. 
Thus, the result of  this present study contributes positively to 
both theoretical and practical needs. 

Theoretically, the contribution of  this study is significant 
for the body of  the knowledge on communication strategies, 
particularly it responds to the existing and related body of  
theory concerning the communication strategies proposed by 
some researchers such as Tarone, and Faerch and Kasper. It also 
responses the existing and related body of  theory concerning 
to the communicative competence that is put forward by 
Canale and Swaim, and Savignon which underlie the speaking 
competence. This study gives a meaningful contribution to the 
development of  theory of  communication strategies. Besides, 
it is also expected that the result of  the study can enrich the 
literature on the usefulness of  communication strategies. 

Practical significance refers to giving the teachers a 
better understanding of  teaching speaking especially which is 
related to communication strategies in speaking. This can help 
them to improve and enhance current teaching practice, ways 
of  improving the present conditions of  teaching English in 
general and teaching speaking in particular. The students can 
also use the result of  the research on communication strategies 
for appraising the success and ability of  their speaking. The 
students can also use the data of  the possible communication 
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strategies to anticipate the predicted speaking problems to be 
eliminated.

Furthermore, this study is also expected to encourage 
the teachers and students to understand foreign language 
speaking research and enable them to conduct the similar 
and related research. This study can be used as the starting 
point for the future researchers to investigate other aspects 
of  communication strategies of  speaking. By having this 
study, the communication strategies variations experienced 
by students in different activities can be revealed. In addition, 
since this research is limited to the communication strategies 
employed by the students in a speaking class, the future 
researchers are expected to continue the research to find out 
the other communication strategies variations in speaking.

D. Research Method

 1. Design of the Study

Relevant to the research focuses aforementioned, a 
qualitative study that embraces characteristics of  several 
research methods was employed. This research was a 
qualitative approach with an ethnography of  communication 
design in a limited situation setting (speaking class), because 
the researcher did not manipulate or give treatment to 
the subjects as the sources of  data. “Ethnography of  
communication research may focus on particular cases or on 
a limited cultural setting, such as a classroom or a school”.9  

In ethnography of  communication, the researcher 
gathered data about communication strategies (CSs) through 
verbal and nonverbal acts, relying on direct observation of  
taking turns speaking performance in the classroom. This 
study collected most of  its data by conducting direct non-

9  Johnson, Donna M. (1992). Approaches to Research in Second Language 
Learning. New York: Longman.
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participant observation and video recording which was 
focused on the verbal utterances and nonverbal acts (verbal 
and nonverbal communication strategies) of  the students 
among classmates occurring in natural setting through taking 
turns speaking (conversation) in a speaking class. 

2.  Types and Sources of Data

Identifying types and sources of  data is of  utmost 
importance in this study as it leads to the decision concerning 
which research instruments to use to collect the data. 
Types of  data were verbal and nonverbal communication 
strategies derived from the students’ verbal (utterances) 
and nonverbal (facial expression, eyes contact, gestures, and 
posture) strategies which they employed during spoken 
communication in English, and the students’ problems 
leading to the use of  communication strategies to cope with 
the communication problems. Types and sources of  data of  
this study, which were arranged in order, were based on the 
research focuses. 

Data sources of  the research were the students of  
English Language Education Program, Faculty of  Education 
and Teacher Training of  State Islamic University of  Mataram 
taking speaking for group activities course in academic 
year 2018/2019. The students had already passed speaking 
for everyday communication course at the study program. 
Dealing with the selection of  the subjects, the purposeful 
technique was employed. The researcher was intentionally 
nonrandom in his selection of  data sources: selecting those 
individuals or subjects that yielded the most information 
(data) about the topic under research. The assumption was 
that all students were homogeneous even though they were in 
different classes. So, the researcher selected the subjects from 
a particular class who shared some important knowledge and 
experience relevant to the study. There were four parallel 
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classes of  a speaking for group activities course at the study 
program in academic year 2018/2019, but only one class 
consisting thirty-two students or sixteen subjects’ pairs were 
involved. These students were taken as the subjects of  this 
study because they have similar characteristics. The class that 
was compesed of  thirty two students consisting fourteen 
male students and eighteen female students.They showed 
different English prorficiency, namely five of  them were low 
English proficiecny, ten of  them indicated medium English 
proficiency, and students considered  having high English 
profeciency  were seventeen students. The exactly enough 
sum of  the students facilitating to put them in speaking pairs. 
The kinds of  data and data sources are illustrated in Table 1.

Table 1 Types and Sources of Data
No Focuses of the Study Types of 

Data
Sources of Data Procedure of Data 

Collection
1 Types of verbal and 

nonverbal CS semployed 
by the students as 
message senders 

(speakers) in spoken 
communication

Verbal and 
nonverbal CSs

The 2nd semester 
students of 

English language 
education 
program

Non-participant 
observation and 
video recording 

activities 

2 Types of verbal and 
nonverbal CSsemployed 

by the students as 
message receivers 

(listeners) in spoken 
communication

Verbal and 
nonverbal CSs

3 The students’ problems 
leading to the use 
of CSs in spoken 
communication

Problems 
leading to the 

use of  CSs

Interview activity
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3. Procedures of Data Collection 

As outlined above, this study employed a qualitative 
research, using multiple techniques of  data collection. The 
types of  data collection techniques used in this research were 
non-participant observation, video recording, and interview 
by using some instruments such as observation sheets, 
field notes, and interview guide. The kinds of  instruments, 
functions and variables are illustrated in Table 2.

Table 2 Kinds of Instruments, Functions, 
and Variables of the Study

Instruments Functions
Variables

Main Variables Sub-variables

Researcher

Observing the students’ 
utterances and acts 

when communicating in 
English.

Interviewing the 
students to elicit their 

problems leading tothe 
use of CSs.

Setting up and operating 
a video recording to 
record all students’ 

performance during 
spoken communication 

activities.

Types of CSs and 
examples of 

utterances and acts 
used as CSs.

Problems leading 
tothe use of certain 

types of CSs

Verbal and nonverbal 
signals used to face 

down communication 
problems.

Avoidance/reduction 
and compensatory/

achievement 
strategies

Why certain 
problems should be 
faced down via CSs

Why they chose 
certain types of CSs 

than others.

Observation 
Sheets/Field 

notes

To note the CSs 
employed by the courses 
during communicating 

performance

Types of CSs and 
examples of 

utterances used as 
CSs.

Avoidance/reduction 
and achievement/ 

compensatory 
strategies.

A video 
recording

To record the students’ 
performance during  
communicating in 

English.

Types of CSs and 
examples of 

utterances and acts 
used as CSs.

Avoidance/reduction 
and achievement/ 

compensatory 
strategies.
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Interview guide

To get information 
about students’ 

problemsleading to the 
use of CSs.

Courses’ problems 
learding tothe use of 

particular CSs

Kinds of 
problemsleading to 
selecting particular 

CSs.

Non-participant Observation

Non-participant observation was the researcher’s 
primary data collection technique. Researcher tried to see the 
reality from the subjects’ performance when they performed 
turn-taking in speaking (conversation)in pairs. Turn-taking 
in speaking (conversaiton) activity involved two subjects in 
each pair, one as a speaker and another as a listener. When 
one of  them was talking/speaking or using nonverbal  acts 
in delivering message to another (listener/interlocutor), 
he/she was considered as a speaker. Menwhile, when one 
of  them was listening/receiving message or other devices 
from a speaker, or receiving message or nonverbal acts from 
a speaker/interlocutor, he/she was a listener. Since both 
of  them always exchanged in role to each other, either as a 
speaker or a listener and vice versa for a long the activity, they 
engaged as a speaker when his/her turn to convey message to 
an interlocutor and  as a listener when his/her turn to listen/
comprehend message from an interlocutor.

 The activity of  taking turns speaking in pairs was 
conducted four times in accodance with speaking topics in 
each course meeting: topic 1 (tourism), topic 2 (education), 
topic 3 (culture), and topic 4 (politics). The topics were selected 
from the syllabus of  speaking for group activities course. 
However, the students could select a specific topic of  the 
general topics according to their pretensions. In each course 
meeting the students were given an opportunity not more 
than five minutes for each pair to communicate in spoken 
English in front of  the class or other places in the classroom. 
In each turn-taking in speaking performance, the students 
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selected their pairs either the same as previous pairs or not. 
A pair who was performing of  turn-taking in speaking was 
coded T1.P1 for example, and all pairs were coded according 
to a topic which they were talking at the moment. The codes 
of   topics were topic 1 (T1), topic 2 (T2), topic 3 (T3), and 
topic 4 (T4). Meanwhile, subjects’ pairs were coded P1 to P16 
in each topic. So it means that in each topic consisted of  16 
pairs, namely (T1.P1 toT4.P16), (T2.P1 to P4.16), (T3.P1 to 
T3.P16), and (T4.P1 to T4.P16). 

The observation sheet was used to assist the researcher in 
observing the subjects’ performances. Using the observation 
sheets, the courses were observed directly in order to get 
a clearer description of  the CSs used by the students apart 
from the recording version. It was used to note the strategies 
used by the subjects beyond the data from recording version 
based on Tarone, and Faerch and Kasper, and to get additional 
information which was considered relevant to the topic. 
Therefore, it could enrich the data of  the researcher; for 
example, other CSs beyond Tarone  and Faerch and Kasper 
were used in the presentation.

The field notes, in addition to the recorded data, were 
taken directly in the field as the description of  what were heard, 
seen, and experienced during the data collection. Description 
of  what had been seen, heard, and experienced was called the 
descriptive part of  the field notes. It was meant to note the 
nonverbal means used by students, such as facial expression, 
eyes contact, gesture, and posture. These expressions were 
examined carefully because those may indicate CSs.

Video Recording

The video recording was used to record all subjects’ 
performances during taking turns speaking with their pairs 
from T1.P1 up to T4.16. In addition, an assistant who was 
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trained to record the speaking activities in the class accompanied 
the researcher. Recording dealt with all students’ speaking 
(utterances) and acts or verbal and nonverbal performances 
during their communicating in English was done using a 
handicap video camera. The recorded verbal and nonverbal 
acts were transcribed and described as data of  this study. 

Most of  the collected data were recorded videos and the 
rests were in the form of  field notes and recorded interview. 
The recorded videos were used in great quantities enough so 
that it could not be placed in such a way as to avoid a feeling 
of  being in an interrogation situation. The recorded videos 
of  the subjects’ performances were transcribed and used 
to clarify as a part of  verbal and nonverbal communication 
strategies (CSs) data. 

Interview 

Interview, “an interaction between two people with the 
interviewer and the subject acting in relation to each other 
and reciprocally influencing each other” (Kvale, 1996) is an 
important way to check the students’ problems leading to the 
use of  particular CSs in taking turns speaking. By looking at 
the characteristic of  the research focuses, interview was used 
only to know the students’ problems leading to the use of  CSs 
which related to strategies that they had employed. 

Interview was used to get information that could not 
be obtained from observation. The interview conducted 
in English was intended to obtain clear understanding of  
what was uttered by participants. It was conducted after the 
subjects communicating in pairs to gain their perceptions 
on the problems leading to the use of  particular strategies 
when communicating in English. Furthermore, during 
the interview, the subjects’ video recording of  speaking 
performance was displayed to assist the researcher in 
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delivering the interview question: What is your problem 
leading to the use of  this … strategy? It was deliberately used 
because the subjects may not remember or aware of  CSs 
they actually used when speaking performance. Then, their 
problems leading to the use of  certain strategy were noted in 
the interview forms as the data in this study.

4. Data Analysis

In analyzing all data gained, the researcher analyzed 
them descriptively. Descriptive analysis was intended to give 
a description about a course based on the data obtained from 
the subject of  the research. The analysis was performed 
by analyzing recorded videos, filed notes, and recorded 
interviews.

All collected data taken through video recording, field 
notes, and interview were analyzed simultaneously. It means 
that the recorded data were transcribed firstly, and then they 
were enriched by the researcher’s field notes and interview. 
Data analysis was done by applying the procedure suggested 
by Miles and Huberman (1984) in which data collection, data 
reduction, data display, and conclusion drawing/verifying 
were done interactively. 

Data reduction/condensation was done by transcribing, 
selecting, focusing, and transforming the data that appeared 
from the video recording of  speaking (utterances) and field 
notes. Data reduction was done for the purpose of  selecting 
appropriate data in accordance with the focuses of  the study. 
The results of  data reduction were presented/displayed in 
which those assembly data were organized systematically 
according to the types of  CSs employed by the students as 
both the speakers and the listeners. Display as an organized 
assembly of  data that permitted conclusion drawing and 
action taking. Further step was verifying and drawing 
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tentative conclusion. Verifying was done through studying 
the theories, looking at the data and confirming with the 
theoretical application regarding the focuses of  the research.

Analyzing the data in this study was performed after 
data collection in order to facilitate the researcher conceived 
an overall description comprehensively. The analysis was 
done by carefully reading, transcribing the data, coding, 
growing ideas-memos, showing profiles, displaying data, and 
interpreting data and drawing conclusions.

Analysis of Video Recording Data

In analyzing the recorded videos, the following steps are 
done:
1. Reading through all the video recording data obtained 

from subjects’ performances in order to get an overall 
picture of  communication problems which they faced, 
and what their utterances or acts (CSs) which they 
employed to cope with their problems in conversation. 
Video recording consisted of  sixty-four pairs of  four 
topics namely, topic 1 (tourism, coded T1), topic 2 
(education, coded T2), topic 3 (culture, coded T3), and 
topic 4 (politics, coded T4). Meanwhile, subjects’ pairs 
were coded P1 to P16 in each topic, so it is meant that in 
each topic consisted of  sixteen pairs, for instances (T1.
P1 toT4.P16), (T2.P1 to P4.16), (T3.P1 to T3.P16), and 
(T4.P1 to T4.P16).

2. Looking at each video recording of  each pair and 
transcribing it in manuscript transcription carefully.

3. Making four lists (two lists for the speakers’ utterances/
verbal and acts/nonverbal, and two lists for the listeners’ 
utterances/verbal and acts/nonverbal), showing the 
attempts to cope with the problems in taking turns 
speaking. 
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4. Grouping two lists of  utterances and acts which were 
employed by the speakers as the attempts to cope 
with problems, considering the similarities of  a part 
of  utterances and acts being made. It was found that 
the attempts which made to achieve a particular 
purpose in their speaking (achievement/ compensatory 
strategies) and the attempts which were not made to 
achieve communication purpose (avoidance/reduction 
strategies).

5. Grouping two lists of  utterances and acts were 
employed by the listeners. In this case, it might be found 
the particular attempts to understand the message 
(achievement/compensatory strategies) or the attempts 
to avoid their communication were done by employing 
avoidance/reduction strategies.

6. Classifying the initial reported verbal strategies into CSs 
types for the speakers (in step 4).

7. Classifying the initial reported nonverbal strategies into 
CSs types for the speakers (in step 4). 

8. Classifying the initial reported verbal strategies into CSs 
types for the listeners (in step 5). 

9. Classifying the initial reported nonverbal strategies into 
CSs types for thelisteners (in step 5). 

10. Verifying and drawing inductive conclusion for further 
discussing in mainly qualitative descriptive. However, 
certain aspects of  CSs which were most frequently 
employed by the students were indicated by quantitative 
percentages.
The main aspects of  this analysis were the speakers 

and the listeners’ utterances and acts as a linguistic and 
nonlinguistic unit. Communication problems were identified 
by using hesitation phenomena, such as short unfilled pause 
/./, long unfilled pause /…/,  short filled pause /ah./, long 
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filled pause /ah…/, lengthening of  syllables /---/ , and false 
starts /-/. The ways in which the students found solution by 
employing compensation or avoidance to the problems were 
taken as their CSs. The frequency occurrence of  a certain 
aspect (strategy) was counted one per-each occurrence, 
meaning the occurrence of  some aspects (some strategies) 
were counted more than once or depending on the number 
of  strategies employed by the courses in one speaking event, 
if  they use that many times. In this way, the different length of  
the speaking performance was absolutely determiner factor.

Analysis of Field Notes Data

To support and enrich the data acquired from video 
recording, the researcher also employed analysis of  field notes 
which were taken during the observation to the students’ 
speaking performance. At this point, the analysis referred 
to verbal and nonverbal communication strategies that the 
students employed when communicating in English. The 
procedure of  this analysis was similar to what the researcher 
did as in analyzing the video recording data.  However, in 
analyzing field notes data, the researcher started from the step 
3 as that of  the step done in the video recording because the 
data have been written down based on each pair of  courses’ 
performance opportunity when taking turns speaking.

Analysis of Interview Data

In working with the data from the students’ problems 
leading to the use of  particular strategies, they might be 
related to the strategies which were employed during 
communicating. All data or reports of  the interview were 
typed in a table of  data of  the students’ problems leading to 
the use of  CSs in order to be easily identified and tracked back 
source. The similar problems were grouped together before 
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they were tallied to know the most common problems to the 
least ones.

Furthermore, the researcher organized and operated the 
data according to the appropriate CSs of  which the students 
employed as the process of  classifying of  the data. The 
classification of  the data needed to be put into the categories. 
The categories, in this study, reflect to the both verbal and 
nonverbal CSs that had become the focuses of  the study. 
Presenting of  these data was illustrated in connection with 
the data of  CSs that the subjects had been employed.

In relation to the CSs analysis, it was interpreted 
according to the analysis and evaluation of  CSs by Raupach 
by specifying the problems the TL speakers faced and by 
describing the strategies they chose. They were also interpreted 
by using discourse analysis of  conversation by Wooffitt  and 
Liddicoat. 

5. The Trustworthiness of the Study

 Quality criteria or the trustworthiness in qualitative 
research may be operationalized by fulfilling four criteria, 
such as (1) credibility, (2) transferability, (3) dependability, 
and (4) confirmability.10   Each of  them could be fulfilled by 
applying several techniques before the study was determined. 
The trustworthiness of  the present study is presented, dealing 
with each in turn.

Credibility

Credibility refers to confidence in the truth value of  the 
findings of  the study, which is counterpart of  internal validity 
in quantitative research. To establish the credibility of  the 

10 Lincoln, Y.S. & Guba, E.G. 1985. Naturalistic Inquiry. London: Sage 
Publications, Inc.
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present study, the researcher applied two techniques, namely 
persistent observation and triangulation techniques. 

Persistent observation is used in order to identify the 
characteristics and elements in the situation which are most 
pertinent to the research focuses being pursued and focusing 
on them in detail. By doing persistent observation, it provides 
the depth of  the study, and also implies sorting out irrelevancies 
the things that do not count.11  In the present study, persistent 
observation was done by observing and video recording of  
oral communication among the subjects. During observations, 
field notes and reflective descriptions were considered to 
identify relevant data that supported research focuses.

Triangulation may be defined as the use of  two or 
more methods of  data collection or the use of  multiple and 
difference sources, methods, investigators, and theories to 
support findings in qualitative research. The present study 
applied three types of  triangulation comprising sources, 
methodological, and theoretical triangulations. Sources 
triangulation in this study was conducted by including verbal 
and nonverbal CSs and the students’ problems leading to the 
use or choice of  the specific strategies among the students or 
different sources of  the same information. Methodological 
triangulation is a process in which various methods were used 
to measure the same unit. Methodological triangulation in this 
study was done by employing three different data collection 
modes (observation, video recording, and interview) on both 
the same and different occasions. Furthermore, theoretical 
triangulation in this study was theories which were relevant 
to the research focuses were selected. It was meant to find 
out the existing theories of  CSs which were employed in 
a real situation. The application of  this strategy of  theory 
triangulation was resulted in the forms of  discussion of  

11 Ibid.
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research findings from the point of  view of  the existing 
theories.

Transferability

The transferability refers to the applicability of  the 
research findings to other contexts or even in the same 
contexts at some other time or with other subjects. The 
applicability of  the findings depends on the degree of  
similarity between giving contexts and receiving ones 
(earlier and later). Thus, the researcher cannot specify the 
transferability (external validity in quantitative) of  the 
research, but he/she can provide the thick description 
necessary to enable other researchers interested in making 
a transfer to reach a conclusion about whether the transfer 
can be contemplated as a possibility.12  In this study, what a 
researcher could do to enable other researchers who want 
to apply his finding was to describe the giving contexts. The 
giving contexts were generated and applied to the subjects 
and the sites of  the study in other certain contexts.

Dependability

Dependability refers to the degree of  consistency of  the 
findings, which is counterpart of  reliability in quantitative 
research. The consistency of  the findings deals with how to 
ensure the research findings of  a study “would  be repeated if  
the inquiry were replicated with the same or similar subjects 
in the same or similar contexts”.13 One of  the ways to establish 
dependability is by employing inquiry audit technique. The 
inquiry audit was done to examine the process whether the 
research process was properly applied and by which the data 
were acquired. It also makes sure that data are not fictitious 
which lead to the creative findings. The inquiry audit is 

12 Ibid.
13 Ibid.
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also employed to appraise the product (the data, findings, 
interpretations, and recommendations) and attest that it 
was supported by data and was internally coherent so that 
the bottom line may be accepted. However, this process 
established the confirmability of  the research. 

Confirmability

Confirmability denotes to the neutrality of  the findings, 
which is counterpart of  objectivity in quantitative research. 
The neutrality of  the findings is how to establish the degree to 
which the findings of  a study are determined by the subjects 
and condition of  the study and not by the researcher’ biases 
and perspectives. The technique to determine confirmability 
of  the present study was an inquiry audit trail. It was meant 
to ensure that the research product was supported by needed 
data. An inquiry audit trait was conducted by supporting every 
finding with illustrative data, providing each transcription 
with sufficient information, and by providing some pictures 
of  the subjects and sites.
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PART 2

COMMUNICATIVE COMPETENCE 

A.	 Definition	of	Communicative	Competence

In reference to the description of  the research focus, 
the research essentially deals with representation of  
communication strategies employed by the students in spoken 
communication of  EFL use. This focus requires the discussion 
on theoretical bases as the point of  departure of  the study. 
The discussion is this part mainly focus on the theoretical basis 
of  communicative competence underpinning the speaking 
ability in turn-taking speaking (interactional activities).

The term communicative competence was coined by 
Hymes, as cited by Uso-Juan and Martine-Flor who defined 
it as the knowledge of  both rules of  grammar and rules 
of  language use appropriate to a given context.14 His work 
clearly demonstrated a shift of  emphasis among linguists, 
away from the study of  language as a system in isolation, 
a focus seen in the work of  Chomsky (1965), towards the 
study of  language as communication. Hymes’s (1972) 
conceptualisation of  communicative competence has been 
further developed by writers such as Canale and Swain (1980) 

14 Juan, Esther Uso & Flor, Alicia Martinez. 2008. Teaching Intercultural 
Communicative Competence through the Four Skills. Revista Alicantina de Estudios 
Ingleses, (Online), 21: 157-170. Retrieved from http://www.docjax.com.
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and Canale (1983), Bachman (1990) and Celce-Murcia et al. 
(1995), who attempted to define the specific components of  
the construct of  communicative competence. The widely 
cited model by Canale and Swain (1980), later expanded by 
Canale (1983), includes four competencies under the heading 
of  communicative competence: grammatical competence (i.e. 
knowledge of  the language code); sociolinguistic competence 
(i.e. knowledge of  the sociocultural rules of  use in a particular 
context); strategic competence (i.e. knowledge of  how to 
use communication strategies to handle break downs in 
communication) and discourse competence (i.e. knowledge 
of  achieving coherence and cohesion in a spoken or written 
text).15 Pragmatic competence is essentially included in this 
model under sociolinguistic competence, which Canale and 
Swain (1980) described as ‘sociocultural rules of  use’. However, 
it was not until Bachman that pragmatic competence came to 
be regarded as one of  the main components of  communicative 
competence. Bachman’s (1990) model of  communicative 
language ability included three elements, namely language 
competence, strategic competence and physiological 
mechanisms. Language competence comprises two further 
components: organisational and pragmatic competence. 
On the one hand, organisational competence consists of  
grammatical and textual competence, thereby paralleling 
Canale’s (1983) discourse competence. On the other hand, 
pragmatic competence consists of  illocutionary competence 
and sociolinguistic competence, the former referring to 
knowledge of  speech acts and language functions and the latter 
referring to the knowledge of  how to use language functions 
appropriately in a given context. This distinction between these 

15 Canale, Michael & Swain, Merrill. 1980. Theoretical bases of  communicative 
approaches to second language teaching and testing. Applied linguistics,  (Online), 1:1-
47.Retrieved  fromhttp://www.docjax.com.
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two sub-competencies echoes Leech’s (1983) and Thomas’s 
(1983) division of  pragmatics into pragmalinguistics, which 
has been defined as ‘the particular resources which a given 
language provides for conveying particular illocutions’, and 
sociopragmatics, which has been defined as ‘the sociological 
interface of  pragmatics’. Apart from language competence, the 
model also includes strategic competence and physiological 
mechanisms. The former refers to the mental capacity 
to implement language competence appropriately in the 
situation in which communication takes place, whereas the 
latter refers to the neurological and psychological processes 
that are involved in language use. The most notable advance 
on Canale’s (1983) model is that Bachman’s (1990) model 
identifies pragmatic competence as a main component of  the 
construct of  communicative competence that is coordinated 
with grammatical and textual competence rather than being 
subordinated to it and interacting with the organisational 
competence in many ways (Kasper, 1997). Ever since then, 
the importance of  this competence has been maintained 
as, for example, in the pedagogically motivated model of  
communicative competence proposed by CelceMurcia et al. 
(1995), adopted from (Uso-Juan and Martine-Flor).16

B. Components of Communicative Competence 

Communicative competence is a broad term that 
involves not only the structural features of  language, but also 
its social, pragmatic and contextual characteristics. Therefore, 
it is necessary to understand communicative competence as 
the sum of  a series of  competences ( Jaimes, 2006). There are 
four areas of  communicative competence, they are:

16 Juan, Esther Uso & Flor, Alicia Martinez. 2008. Teaching Intercultural 
Communicative Competence through the Four Skills. Revista Alicantina de Estudios 
Ingleses, (Online), 21: 157-170. Retrieved from http://www.docjax.com.
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Grammatical competence. It refers to the ability of  speakers 
in using the different functioning rules of  the system of  
their language or the linguistic code: the mastery of  second 
language phonological and lexicogrammatically rules and the 
rules of  sentence formation. It includes:
• Phonetics: Pronunciation
• Morphology: Word function and inflection
• Syntax: Structure of  language
• Lexis: Vocabulary and semantics

The competence in grammar can be seen from the ability 
to express and interpret literal meaning of  their utterances 
(for examples: vocabulary, word and sentence meaning, 
construction of  grammatical sentences, correct spelling, 
etc.).

Discourse competence. It refers to the ability of  speakers 
to use the different types of  discourse. Usually language users 
know what is being referred to in different contexts, i.e. they 
distinguish between new and old information, and are able to 
determine the discourse topics. For instance, speakers know 
when a “he” refers to “John” or to “the child” according to 
the text context in the sentence: John went to the park, and 
he found a child who was sick. The young boy was crying 
because he didn’t know where his mother was. It also deals 
with the mastery of  rules concerning cohesion and coherence 
of  various kinds of  discourse in second language (for example: 
use of  appropriate pronouns, synonyms, conjunctions, 
substitution, repetition, etc.).

Sociolinguistic competence. It refers to the ability 
of  speakers in producing sentences according to the 
communicative situation. Speakers (usually) know when, 
where, and whom to say things. Here, the mastery of  socio-
cultural rules of  appropriate use of  second language can be 
seen from how utterances are produced and understood in 
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different sociolinguistic contexts (for example: understanding 
of  speech act conventions, the use of  a language to signal 
social relationships, etc.).

Strategic competence. It refers to the knowledge speakers 
have to maintain communication. Therefore, this competence 
accounts for the strategies’ language users have to be 
understood, and to understand others. Gestures, expressions, 
mimics and intonation are among others some of  the most 
strategies used. The mastery of  verbal and non-verbal 
communication strategies in second language used when 
attempting to compensate for deficiencies in the grammatical 
and sociolinguistic competence or to enhance the effectiveness 
of  communication (for examples: how to address others 
when uncertain of  their relative social status, slow speech for 
rhetorical effect, etc.), adopted from (Safriyani, 2008).17

The construct of  communicative competence proposed 
by Canale and Swain (1980), Canale (1983) and Celce-Murcia 
at al. (1995) is the theoretical bases of  the research. Canale 
and Swain (1980) and later Canale (1983) proposed that 
communicative competence comprises four components: 
grammatical competence, discourse competence, socio-
linguistic competence, and strategic competence, which reflect 
the use of  the linguistic system and the functional aspects of  
communication respectively. The first two components reflect 
the use of  the linguistic system itself  and the last two define 
the functional aspects of  communication. 

Grammatical competence is mastery of  the linguistic 
code, the ability to recognize the lexical, morphological, 
syntactic, and phonological features of  a language and to 
manipulate these to form words and sentences (Savignon, 
1983).  This is in line with Huda (1999) who explained that 

17 Safriyani, Rizka. (2008).Communicative competence in second language 
teaching. (Online). Retrieved from http://www.docjax.com.



30|     D r .  S y a r i f u d i n ,  M . P d

grammatical competence involves the mastery of  language 
codes both verbal and nonverbal, such as vocabulary, 
derivation, sentence formation, pronunciation, spelling, 
and semantics. In addition, grammatical competence is 
an umbrella concept that includes increasing expertise in 
grammar (morphology, syntax), vocabulary, and mechanics. 
With regards to speaking, the term mechanics refers to basic 
sounds of  letters and syllables, pronunciation of  words, 
intonation, and stress (Shumin, 2002).

Discourse competence is the ability to connect sentences 
in stretches of  discourse and to form a meaningful whole 
out of  series of  utterance (Brown, 2000). This coincides with 
Savignon (1993) that discourse competence is the connection 
of  a series of  sentences or utterances to form a meaningful 
whole. Furthermore, Kamiya, (2007) explained that discourse 
competence is the mastery of  rules concerning cohesion and 
coherence of  various kinds of  discourse in SL/FL (e.g. use of  
appropriate pronouns, synonyms, conjunctions, etc.). 

Sociolinguistic competence is the knowledge of  the 
socio-cultural rules of  language and of  discourse. This type 
of  competence requires an understanding of  the social 
context in which language is used (Brown, 2000).  Huda 
(1999) explained that sociolinguistic competence relates to 
the extent an utterance is expressed and understood correctly 
in different sociolinguistic contexts, which in turn depend on 
certain factors such as speaker-listener status, the objective of  
the interaction, and the rules and norms of  the interaction. 
In addition, Shumin (2002) stated that understanding the 
sociolinguistic side of  language helps students know what 
comments are appropriate, how to ask questions during 
interaction, and how to respond nonverbally according to 
the adaptability in order to be able to encode and decode the 
discourse around them correctly.
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Strategic competence, which is the way students 
manipulate language in order to meet communicative 
goals (Brown, 1994), is perhaps the most important of  all 
the communicative competence elements. Kamiya (2007) 
described strategic competence is the mastery of  verbal and 
nonverbal communication strategies in SL/FL used when 
attempting to compensate for deficiencies in the grammatical 
and sociolinguistic competence or to enhance the effectiveness 
of  communication (e.g. paraphrasing, how to address others 
when uncertain of  their relative social status, slow speech for 
rhetorical effect, etc.).

Celce-Murcia et al. (1995) as cited by Uso-Juan and 
Martine-Flor (2008)divided communicative competence into 
linguistic, sociocultural, strategic, discourse and actional 
competencies. In analysing these components they start 
with the core, that is to say, discourse competence, which 
concerns the selection and sequencing of  sentences to achieve 
a unified spoken or written text. This competence is placed 
in a position where linguistic, sociocultural and actional 
competencies shape discourse competence, which in turn, also 
shapes each of  the three components. Linguistic competence 
entails the basic elements of  communication, such as 
sentence patterns, morphological inflections, phonological 
and orthographic systems, as well as lexical resources. 
Sociocultural competence refers to the speaker’s knowledge 
of  how to express appropriate messages within the social 
and cultural context of  communication in which they are 
produced. Actional competence involves the understanding 
of  the speakers’ communicative intent by performing and 
interpreting speech act sets. Finally, these four components 
are influenced by the last one, strategic competence, which is 
concerned with the knowledge of  communication strategies 
and how to use them. This model thus provides a clear 
picture of  the interrelationship among all the components. 
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However, with regard to the function they assign to strategic 
competence, Usó-Juan and Martínez-Flor (2006a) claim that 
this competence should be placed at the same level as the 
rest of  the competencies, since its goal is that of  building 
discourse competence while allowing communicative ability 
to develop in a parallel way to the other components. This 
fact therefore has been considered in Usó-Juan and Martínez-
Flor’s (2006a) current model of  communicative competence 
whose main aim is to show how the four language skills serve 
to build discourse competence for communicative purposes, 
while also highlights the importance of  the intercultural 
component given the increasing recognition that is nowadays 
associated to cultural aspects. In the following section, this 
model of  communicative competence is briefly summarized, 
adopted from (Uso-Juan and Martine-Flor).18

The framework of  communicative competence presented 
by Usó-Juan and Martínez-Flor includes five components 
which appear inside rectangular boxes of  the same size, namely, 
discourse, linguistic pragmatic, intercultural competence and 
strategic. Following Celce-Murcia and Olshtain’s (2000) view 
of  discourse competence, the framework has this component 
at its heart. Thus, it appears inside an oval with a broken 
line, which leaves room for the four skills within that same 
rectangular box since the fact of  being able to interpret and 
produce a spoken or written piece of  discourse is the means 
to achieve successful communication. In this way, discourse 
competence is located in a position where the rest of  the 
components (i.e., linguistic, pragmatic, intercultural and 
strategic) serve to build this competence which, in turn, shapes 
each of  the other competencies. As regards the relationship 
among all five components, the authors argue, in line with 
Savignon (2001), that all components are interrelated in the 

18 Ibid.
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sense that an increase in one component interacts with the 
other components to produce an overall increase in the whole 
construct of  communicative competence.19

Discourse competence is defined as the selection and 
sequencing of  utterances or sentences to achieve a cohesive 
and coherent spoken or written text given a particular purpose 
and situational context. Linguistic competence refers to all the 
elements of  the linguistic system, such as aspects concerning 
phonology, grammar and vocabulary which are needed to 
interpret or produce a spoken or written text. Pragmatic 
competence concerns the knowledge of  the function or 
illocutionary force implied in the utterance that is intended to 
be understood or produced, as well as the contextual factors 
that affect its appropriacy. Intercultural competence refers to 
the knowledge of  how to interpret and produce a spoken or 
written piece of  discourse within a particular sociocultural 
context. Therefore, it involves knowledge of  cultural factors 
such as the rules of  behavior that exist in the target language 
community as well as cross-cultural awareness, including 
differences and similarities in cross-cultural communication. 
Finally, strategic competence is conceptualized as 
knowledge of  both learning and communication strategies. 
This communicative competence model emphasizes the 
importance of  the four language skills since they are viewed 
as the manifestations of  interpreting and producing a spoken 
or written piece of  discourse which, as previously mentioned, 
is the core competence of  the model. Thus, on the basis of  
this framework and taking the intercultural component as the 
point of  departure, in what follows, a variety of  activities in 
the four language skills are presented for teaching students 
intercultural communicative competence.

19 Savignon, Sandra J. 1983. Communicative Competence: Theory and Classroom 
Practice. California:  Addison-WESLEY  Publishing.
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A further matter emphasized in this communicative 
competence is the relationship between strategic competence 
and communication strategies. Strategic competence is 
concerned with the knowledge of  communication strategies 
orit is conceptualized as the knowledge of  communication 
strategies and how to use them. It may in line with Uso-Juan and 
Martine-Flor (2008)epitomized strategic competence as the 
knowledge of  how to use communication strategies to handle 
breakdowns in communication. This coincides with Canale 
and Swain (1980, in Brown, 2000) who described strategic 
competence as “the verbal and nonverbal communication 
strategies that may be called into action to compensate for 
breakdowns in communication due to performance variables 
or due to insufficient competence.”20 They further argued 
that a learner having strategic competence has a repertoire 
of  communication strategies for solving the problem in 
communication.

Savignon (1983) paraphrased this as “the strategies that 
one uses to compensate for imperfect knowledge of  rulesor 
limiting factors in their application such as fatigue, distraction, 
and inattention.”21 Savignon’s (1983) further explanation 
that “strategic competence underlying the learner’s ability 
to make repairs, to cope with imperfect knowledge, and 
sustain communication through paraphrase, circumlocution, 
repetition, hesitation, avoidance, and guessing, as well as 
shifts in register and style.”22 Moreover, in line with this, 
Raba’ah (2001) argued that strategic competence refers to 
the individual’s ability to use communication strategies such 
as paraphrase, circumlocution, literal translation, lexical 
approximation, mime, to get his/her message across and to 

20 Brown, H. Douglas. 2000. Principles of  Language Learning and Teaching.  San 
Fransisco: Longman.

21 Loc.cit.
22 Ibid 



Communication Strategies In Taking Turns Speaking Of English As  A Foreign Language Use      |35

compensate for a limited or imperfect knowledge of  rules or 
the interference of  such factors such as fatigue, distraction 
or inattention.23 In addition, Kamiya (2007) described 
strategic competence is the mastery of  verbal and nonverbal 
communication strategies in SL/FL used when attempting 
to compensate for deficiencies in the grammatical and 
sociolinguistic competence or to enhance the effectiveness 
of  communication (e.g. paraphrasing, how to address others 
when uncertain of  their relative social status, slow speech for 
rhetorical effect, etc.).

Shumin (1996) developed theoretical framework 
of  communicative competence based on Canale and 
Swain (1980), in which four communicative competence, 
grammatical competence, discourse competence, 
sociolinguistic competence, and strategic competence which 
are underlying speaking proficiency.    

Figure 1.  Speaking proficiency and the components 
of  communicative competence.

 

Speaking Proficiency 

Grammatical 
Competence 

Strategic 
Competence 

Discourse 
Competence 

Sociolinguistic 
Competence 

 Shumin (1996) obviously shows the framework model 
in easy manner in which four aspects of  communicative 

23 Rabab’ah, Ghaleb. 2001. Communication Problems Facing Arab Learners 
of  English. Journal of  Language and Learning, (Online). Retrieved http://www.pdf.
finder.com.
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competence are underpinning of  speaking proficiency. 
All these competences relation function as the founded 
theoretical bases of  the present writing purpose which focus 
on developing EFL learners’ speaking proficiency. The new 
following proposed schema clearly portrays the theoretical 
framework of  the present writing which is related to learners’ 
speaking proficiency.24

Summing up, description of  four components of  
communicative competences are very clear with  intention 
is to discover the kinds of  knowledge and skills that EFL 
students need  abilities underlying to develop their English 
speaking abilities through understanding and applying those 
communicative competence. Speaking ability can be gained 
by the EFL students through practice speaking both inside 
and outside the classroom or other places where enable to 
engage in using spoken English in real life.

24 Kang Shumin. 2002. Factors to Consider: Developing Adult EFL Students’ 
Speaking Abilities. In Jack C. Richards and Willy A. Renandya (Eds.), Methodology in 
Language Teaching: An Anthology of  Current Practice (204-211). Cambridge:  Cambridge 
University Press, 207.
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PART 3

COMMUNICATION STRATEGIES 

A.	 Definition	of	Communication	Strategies

In reference to the description of  the research focus, 
the research essentially deals with representation of  
communication strategies employed by the students in spoken 
communication of  EFL use. This focus requires the discussion 
on theoretical bases as the point of  departure of  the study. 
The discussion is mainly focus on theories of  communication 
strategies, theoretical basis of  both verbal and nonverbal CSs, 
and theoretical framework which mainly emphasizes how 
CSs are reflected on speaking ability by turn-taking talking or 
interactional activities on spoken communication.

Communication strategies have been an extremely 
important topic of  discussion when it comes to second 
and foreign language learning, particularly in spoken com-
munication.  The students as speakers and as listeners may 
encounter various communication problems when they are 
limited competencies in the target language, and they may 
attempt to surmount the problems by employed some tricks 
or strategies to enhance the achievement of  communication 
goals. In order to convey the messages and maintain them in a 
speaking activity until communication purposes are reached, 
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the students need to employ speaking strategies (SS) which are 
commonly referred to communication strategies (CSs). 

Communication strategies are defined as “a mutual 
attempt of  two interlocutors to agree on a meaning in 
situations where requisite meaning structures do not seem 
to be shared”.25 Tarone’s perspective of  communication 
strategies may be seen as attempts to bridge the gap between 
the linguistic knowledge of  the speaker and the listener 
to the target language in real communication situation. 
Achievement/compensatory strategies may be used to 
bridge this gap, while avoidance/reduction strategies  may 
be used where the gap is perceived as unbridgeable. Similar 
to Tarone, Bialystok also defined communication strategies 
as “all attempts to manipulate a limited linguistic system in 
order to promote communication.”26 Bialystok’s perspective 
about communication strategies may be seen as demeanors 
for those cases in which communication is disrupted because 
of  an inadequate linguistic knowledge and an impasse in the 
minds of  what they are talking in the target language of  both 
speakers and listeners. 

In line with Tarone and Bialystok, Faerch and Kasper 
defined communication strategies as “the potentially 
conscious plans for solving what to an individual presents 
itself  as a problem in reaching a particular communicative 
goal.”27 According to them, when speakers cannot find a way 
to communicate without problems, they turn to strategies to 

25 Tarone, Elaine.1983. Some thoughts on the notion of  communication 
strategy. In Claus Faerch & Gabriele Kasper (Eds.), Strategies in Interlanguage 
Communication (p. 61-74). New York: Longman Inc.

26 Bialystok, Ellen. 1983. Some factors in the selection and implementation 
of  communication strategies. In Claus Faerch & Gabriele Kasper (Eds.), Strategies 
in Interlanguage Communication (p. 100-118). New York: Longman Inc.

27 Faerch, Clause & Kasper, Gabriele. 1983. On identifying communication 
strategies in interlanguage production. In Claus Faerch & Gabriele Kasper (Eds.), 
Strategies in Interlanguage Communication (p. 210-238). New York: Longman Inc.
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deal with the problems they encounter while communicating. 
This coincides with Corder who defined communication 
strategies as “a systematic technique employed by a speaker 
to express his meaning when faced with some difficulty”. 28

Those definitions of  communication strategies 
show that there are two key concepts into discussion of  
com munication strategies: problem orientedness and 
consciousness. In the case of  the former, communication 
strategies are “employed by the learner because he/she lacks 
or cannot gain access to the linguistic resources required to 
express an intended meaning”.29  Mei and Nathalang argued 
that problem orientedness included “strategies are adopted 
when problems in either learning or production are perceived 
problems that may interrupt communication”.30 It may be 
a strategy employed by a learner to express the meaning of  
messages when encountered with a problem which is unique 
to the learner’s inadequate command of  the language used 
in communication. Furthermore, in the case of  the latter, 
“they are the result of  communication strategies that are 
consciously employed by the learner in order to reduce or 
replace some elements of  meaning or form in the initial 
plan”.31 This coincides with Mei and Nathalang (2010) who 
put forward that consciousness “refers to either the learner’s 
awareness that a strategy is being employed for particular 
purpose, or the awareness of  how that strategy may lead 
to an intended effect”. These concepts underlie the notion 

28 Corder, S. P. 1981. Error Analysis and Interlanguage. Oxford: Oxford 
University Press.

29 Ellis, R.1986. Understanding Second Language Acquisition. Oxford: Oxford 
University Press.

30 Mei, An & Nathalang, Sanooch. 2010. Use of  Communication Strategies 
by Chinese EFL Learners. Chinese Journal of  Applied Linguistics (Biomontly), (Online), 
33 (3): 110-125.Retrieved  from http://www.docjax.com).

31 Loc.cit.



40|     D r .  S y a r i f u d i n ,  M . P d

that communication strategies are employed when a learner 
perceivesa problem which interrupts communication.

The notion of  communication strategies (CSs) in 
second and foreign language acquisition is still a topic 
of  different perspective that makes it appears in various 
theoretical perspectives. Concerning the various perspectives 
of  communication strategies (CSs), Tarone (1983) viewed 
communication strategies from a discourse of  analytical 
perspective and pursued an interactional approach. Faerch and 
Kasper (1983) considered communication strategies as verbal 
plans within a speech production framework by adopting 
psycholinguistic approach. This coincides with Bialystok 
(1983) who regarded communication strategies as primary 
mental events and adopts a psycholinguistic approach to his 
analysis. 

In spite of  diversity, to arrive at a better understanding 
of  why communication strategies (CSs) have appeared 
such diverse approaches, this study looks closer and 
works at two major perspectives, namely the interactional 
and psycholinguistic perspectives. The interactional 
perspective pays attention to the way which students use 
communication strategies during speaking acts which help 
them to improve negotiation of  meaning. This perspective 
of  communication strategies focuses on the interaction 
process between speakers and their interlocutors, and in 
particular the way in which meaning is negotiated by one 
or both parties (Nakatani and Goh, 2010). Meanwhile, the 
psycholinguistic perspective points out on mental processes 
underlying the students’ language behavior when dealing 
with problems of  lexical and discourse in speaking acts.This 
perspective “examines students’ problem-solving behaviors 
arising from gaps in their lexical knowledge” (Nakatani 
and Goh, 2010). It regards the students’ problem-solving 
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behavior during communication of  the TL as involving 
communication strategies, and students have a tendency to 
use communication strategies to compensate for their lack 
of  target language (TL) knowledge. 

For all that diversity of  perspectives on communication 
strategies, the main useful insight about communication 
strategies is one set of  verbal and nonverbal tactics or 
strategies in which the students can employ to surmount 
the communication problems in order communication 
transpires in a proper manner to make communication more 
effective. Communication strategies are considered as the 
matter that can facilitate the students when TL linguistic 
and sociolinguistic knowledge are limited in conveying and 
comprehending the message with interlocutors in taking 
turns speaking. This implies that both the problem and its 
solution must somehow surface in the performance, which 
enables the writer to identify communication strategies 
that the students employed and the problems leading to the 
use of  specific strategies directly in taking turns speaking 
performance.

B. Types of Communication Strategies 

The theoretical bases from some concepts which are 
adopted as the theoretical underpinning in this research 
are communication strategies from interactional and 
psycholinguistic perspectives. Those theoretical bases 
are mainly based on a model of  the popular studies on 
communication strategies are proposed by Tarone (1983) 
acknowledged as an interactional approach, and Faerch and 
Kasper (1983) acknowledged as a psycholinguistic approach. 
Those theoretical bases of  communication strategies 
proposed are going to be delineated more detail in the further 
explanation.
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Tarone’s (1983) research is in the form of  analyzing 
transcripts of  the students’ attempts to refer to a number 
of  objects and events depicted. The students’ productions 
are interactional, which reflect learner’s attempts to make 
themselves understood by their interlocutors. By focusing on 
interactions, Tarone regards communication strategies as any 
attempts at avoiding disruptions of  communication.

Tarone (1983) further categorized the existence of  com-
munication strategies that happen in students’ speaking or 
interaction which is commonly known as Torone’s taxonomy 
of  communication strategies. She depicted the taxonomy 
of  communication strategies into five main categories as in 
Table 1.

Table 1 Taxonomy of Communication Strategies 
(Tarone,1983)32

No Communication Strategy
Description of
Strategy

Examples

1

Avoidance 

a. Topic avoidance

The learner simply 
tries not to talk about 
concepts for which the 
TL item or structure is 
not known.

The learner does not 
respond to the topic 
or keeps silent.

b. Message abandonment

The learner begins to 
talk about a concept but 
is unable to continue 
and stops in mid-
utterance.

Talk something 
then suddenly stops 
because it is too 
difficult.

32 Tarone, Elaine.1983. Some thoughts on the notion of  communication 
strategy. In Claus Faerch & Gabriele Kasper (Eds.), Strategies in Interlanguage 
Communication (p. 61-74). New York: Longman Inc.
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2

Paraphrase

a. Approximation 

The learner uses of a 
single target language 
vocabulary item or 
structure, which the 
learner 
knows is not correct, but 
which shares enough 
semantic features in 
common with the 
desired item to satisfy 
the speaker.

‘pipe’ for ‘waterpipe’

b. Word coinage

The learner makes up 
a new word in order to 
communicate a desired 
concept.

‘airball’ for ‘balloon’

c. Circumlocution 

The learner describes 
the characteristics or 
elements of the object 
or action instead of 
using the appropriate 
target language item or 
structure.

‘a place for sleeping’ 
for ‘bed’
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3

Conscious Transfer

a. Literal translation
The learner translates 
word for word from the 
native language.

‘He invites him to 
drink, for ‘they toast 
one another’

b. Language switch
The learner uses the 
native language term 
without bothering to 
translate.

‘balon’ for ‘ballon’, 
‘tirtil’ for ‘caterpilar’

4
Appeal for assistance The learner asks for the 

correct term or structure 
to any capable peers.

‘What is this?  What 
called?’

5 Mime 

The learner uses 
nonverbal strategies in 
place of a lexical item or 
action.

‘Clapping one’s hand, 
shaking or nodding 
head, thumbs up, 
and thumbs down.

Faerch and Kasper (1983) adopted psycholinguistic 
approach in analysis communication strategies in which they 
locate communication strategies within a general model 
of  speech production. The taxonomies of  communication 
strategies to be included account for real phenomena, for 
which empirical evidence had been provided by various 
previous studies. Somewhat similar with Tarone’s (1983) 
taxonomy, Faerch and Kasper (1983) developed taxonomy of  
communication strategies into four main categories. Those 
strategies can be seen in Table 2.
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Table 2 Taxonomy of Communication Strategies 
(Faerch& Kasper, 1983)33

No Communication 
Strategy

Description of
 Strategy Examples

1

Formal reduction 
strategies 
(reduction of the 
linguistic system)

Learner attempts to do 
away with a problem and 
give up part of his original 
communicative goal.

a. Phonological Learner communicates 
by means of a reduced 
system, in order to avoid 
producing non-fluent 
or incorrect utterances 
by using insufficiently 
automatized or 
hypothetical rules/items.

Reducing phoneme ‘/
ðᶕ/’ to ‘loanwords’

b. Morphologica Reducing morpheme 
‘es’ to ‘she watch TV’

c. Syntactic Reducing ‘be’ to 
‘Don’t afraid of 
making mistakes.

d. Lexical Reducing lexeme 
‘comb’ to ‘you tidy 
your hair with..’

33 Faerch, Clause & Kasper, Gabriele. 1983. On identifying communication 
strategies in interlanguage production. In Claus Faerch & Gabriele Kasper (Eds.), 
Strategies in Interlanguage Communication (p. 210-238). New York: Longman Inc.
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2

Functional 
reduction strategies 
(reduction of 
communicative 
goal)

Learner reduces his 
communicative goal in 
order to avoid a problem.

a. Actional reduction
b. Modal reduction
c. Reduction of the 
propositional content.
- Topic avoidance 
- Message   
  abandonment, 
- Meaning replacement

These involve the learner 
avoiding certain speech 
acts or discourse functions, 
avoiding or abandoning 
or replacing certain topics, 
and avoiding modality 
markets.

3

Achievement strategies 
(compensatory strategies)

Learner attempts
to solve communicative 
problem by expanding his 
communicative resources.

a. Code switching The learner uses a form in 
the non L2/TL language.

Do you want to have 
some ah-Zinsen or 
do you want to have 
some more…

b. Interlingual transfer The learner makes use of 
other than the L2.

S: How do you go to   
school […]
L: […] sometimes I 
take my er

c. Intralingual transfer The learner makes use of 
alternative L2 forms.

Swim -swimmed
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d. IL based strategies The learner has various 
possibilities for coping 
with communicative 
problems by using his IL 
system.

- Generalization The learner replaces one 
L2 form with another.

Do you have 
‘animals?’ for  
‘rabbits’. 

- Paraphrase The learner replaces an 
L2 item by describing or 
exemplifying it.

I have a car-I have 
bicycle-and have a 
motor. 

- Word coinage The learner replaces an L2 
item with an item made 
up from L2 forms.

We were sitting in 
the - rounding of 
the stadion.

- Restructuring The learner develops an 
alternative constituent 
plan.

My tummy-my 
tummy is- I have 
(inaudible) I must 
eat something.

e. Cooperative 
strategies

These involve a joint 
problem solving effort 
by the learner and his 
interlocutor.

S: what ercolour is it- 
L : er skim (laugh) er 
– what’s – colour is 
this – (points to the 
sweater)

f.  Non-linguistic 
strategies (e.g. mime, 
gesture, and sound-
imitation)

The learner compensates, 
using non-linguistic 
means such as mime and 
gesture.

Using mime, gesture, 
sound imitation
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4

Retrieval strategies
a. Waiting for the term 

to appear
b. Appealing to formal 

similarity
c. Retrieval via 

semantic fields
d. Searching via other 

languages
e. Retrieval from 

learning situations
f. Sensory procedures

The learner attempts to 
retrieve in some ways from 
achievement strategies 
in order to get at the 
problematic item.

Attempting to 
adopt achievement 
strategies.

Furthermore, Faerch and Kasper illustrated a first broad 
categorization of  communication strategies on the basis of  two 
fundamentally different ways in which students might behave 
when faced with problems in communication. Students can 
either solve such problems by adopting ‘avoidance behavior’, 
trying to do away with the problem, normally by changing the 
communication goal, or by relying on ‘achievement behavior’, 
and attempting to tackle the problem directly by developing 
an alternative plan. On the basis of  these two different 
approaches to problem solving, two major types of  strategies 
namely reduction strategies and achievement strategies can 
be depicted. The former is governed by avoidance behavior, 
and the latter is governed by achievement behavior. The 
relationship between problem, type of  behavior and type of  
strategy is presented in Figure 2.
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Figure 2 Behavior Types and Strategies Types (Faerch & 
Kasper, 1983)34

Problem in designing 
or executing plan

AVOIDANCE 
BEHAVIOUR

ACHIEVEMENT 
BEHAVIOUR

Reduction strategy: 
change of  goal

Achievement strategy: 
developing alternative plan, 

keeping goal constant

Plan can be designed/ 
executed without problem

Knowing that both communication strategies 
taxonomies proposed by Tarone (1983), and Faerch and 
Kasper (1983) have similarity and dissimilarity. The similarity 
is in which some of  those strategies seem not only to exist 
explicitly in each of  taxonomy, but also to exist into each 
other, such as topic avoidance, message abandonment, 
paraphrase, word coinage, code switching, and non-linguistic 
strategies. Furthermore, classifying the differences of  both 
two taxonomies are focused on the strategy’s perspectives 
and the types of  strategies.

The differences come from, firstly the fact that Tarone 
(1983) views communication strategies from a discourse 
analytical perspective through interactional approach, 
which is believed that students’ speaking in interaction of  
real communication context is the one way to know the 
interaction process between speakers and their interlocutors, 
what strategies which are students employed to cope with 
the problems in communication. Faerch and Kasper (1983) 

34 Ibid.
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esteemed communication strategies verbal plan within a 
speech production through psycholinguistic approach, which 
is considered that mental processes of  students underlying 
their language behavior when dealing with problems 
of  communication (grammatical, lexical and discourse) 
in speaking acts. Secondly, it seems that Tarone’s (1983) 
taxonomy, not to differentiate the position of  achievement/
compensatory and avoidance/reduction strategies as the main 
categories, he explicitly stated such as avoidance, paraphrase, 
conscious transfer, appeal for assistance, and mime as the main 
categories. Meanwhile, Faerch and Kasper (1983) more clearly 
in categorizing the position of  each communication strategies 
in which they explicitly stated achievement/ compensatory 
and avoidance/reduction strategies as the main categories, 
then following by sub-categories. In addition, they included 
the linguistic system and functional aspect in the taxonomy, 
so it seems to be more complex than what Tarone’s (1983) 
work. 

Concerning those various kinds of  communication 
strategies proposed by Tarone (1983) and (Faerch and 
Kasper, 1983), they were able to be categorized into two 
types of  strategies, namely achievement/compensatory 
strategies and avoidance/reduction strategies. Students 
may employ achievement/compensatory strategies in an 
attempt to deal with problems in communication directly 
by using alternative in order to get the message across. 
They enable the students “work on an alternative plan for 
reaching their original goal by means of  whatever resources 
are available. These strategies are regarded as good students’ 
behaviors” (Nakatani, 2006:151). Through achievement/
compensatory strategies there are some strategies in which 
the students may employ in such as word coinage, language 
switch, paraphrase, circumlocution, interlingual transfer, 
intralingual transfer, cooperative strategies, non-linguistic 
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strategies, and retrieval strategies. Otherwise, the students 
may rely on the avoidance/reduction strategies if  they are 
not able to convey or understand the message to or from 
the interlocutors. These strategies enable students to avoid 
or reduce the message which they are not able to convey 
and understand. This coincides with Nakatani’s (2006:151) 
argument that the “students avoid solving communication 
problems and give up on conveying their message. These 
behaviors affect interaction negatively and are common 
among low proficiency students”. By means of  avoidance/
reduction strategies, the students may avoid topic of  message, 
message abandonment, replace the message, reduce the 
content of  the intended message, formal reduction (using 
reduced system to avoid producing non-fluent or incorrect 
utterances) and function reduction strategies (avoiding a 
specific topic or giving up sending a message) so that they 
keep the message within their communication resources.
Thus, those taxonomies here are not meant to be the final 
categorization of  communication strategies, but they are 
used here as the research needs as the starting point for data 
analysis in the research.

Communication strategies (CSs) were conspicuous for 
some previous writers of  some countries in which English is 
used as second orforeign language. The previous writers who 
have conducted a study in this field were Huang (2010), Mei 
and Nathalang (2010), and Somsai and Intaraprasert (2011). 
Huang (2010) investigated on exploring factors affecting the 
use of  spoken communication strategies. The subjects were 
ninety-eight students of  Lunghwa University of  Science 
and Technology in Taiwan. These students were selected 
from three classes of  the required course English Listening 
and Speaking III. The finding revealed that students most 
often employed message reduction and alternative strategies 
and least often employed message abandonment strategies. 
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Students’ self-perceived spoken proficiency, the frequency of  
motivation in speaking English was significantly correlated 
with the use of  spoken communication strategies.35 Huang’s 
(2010) findings may be commented that speakers more often 
used compensatory strategies to reach their communication 
goals by developing some alternative means of  expression 
such as the use of  word coinage, circumlocution, approximate 
term, appeal for assistance, and gestures.

 A study conducted by Mei and Nathalang (2010) focused 
on the use of  communication strategies used by undergraduate 
Chinese EFL students. The subjects of  this study were one 
hundred and seventeen students of  non-English majors 
studying English at Chinese University. The results showed 
that the EFL students needed to use communication strategies 
to facilitate their communication because they did not have 
sufficient exposure to the English language on a daily basis. 
Most of  the students employed paraphrasing, foreignizing, 
restructuring, repetition strategies. Paraphrasing strategy was 
employed to solve their communication problems, especially 
for one-way tasks. It could help students convey their 
meaning. Foreignizing was used to apply to the TL of  English 
for the L1 term of  Chinese. The finding of  L1 based strategies 
included foreignizing, literal translation and language switch. 
They further claimed that it was probably due to the great 
distance between students’ L1 (Chinese) and the TL (English). 
Restructuring strategy was used when students were unable 
to make themselves understood by the interlocutors. This 
strategy helped the students explained the meaning of  a word 
or message clearly. Another strategy was repetition in which 
students employed it to reinforce the meaning of  a word, or 
to fill an interval of  silence.36

35 Huang,Chiung-Ping. 2010. Exploring Factors Affecting the Use of  Oral 
Communication Strategies, (Online). Retrieved from http://www.docjax.com

36 Mei, An & Nathalang, Sanooch. 2010. Use of  Communication Strategies 
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In addition, Somsai and Intaraprasert (2011) 
conducted investigation on strategies for coping with face 
to face spoken communication problems employed by Thai 
University students majoring in English. The subjects of  the 
investigation were forty eight students majoring in English 
for International Communication (EIC) at three different 
Rajamangala Universites of  Technology (RMUTs) in 
Thailand. Their findings showed that the emergent strategies 
for coping with face to face communication problems were 
identified and classified into two main categories: strategies 
for conveying a message to the interlocutor and strategies 
for understanding the message. The former strategies 
covered: switching some unknown words or phrases into 
Thai, correcting his/her own grammar and lexical mistakes, 
using familiar words or phrase, using circumlocution, using 
nonverbal expression, drawing a picture, repeating words 
or phrase a few times, using fillers, appealing for assistance, 
keeping quiet while thinking, speaking more slowly, 
making a phone call, and thinking in Thai before speaking. 
Meanwhile, the latter strategies included: trying to catch 
the interlocutor’s main point, noticing the interlocutor’s 
gestures and facial expression, asking the interlocutor 
for a repetition, asking the interlocutor to slow down, 
appealing for assistance from other people, and asking the 
interlocutor to simplify the language. Concerning with 
this finding, it could be depicted that students employed 
both reduction and avoidance (e.g. topic avoidance and 
message abandonment) and compensatory or achievement 
strategies (e.g. approximation, switching, circumlocution, 
appeal for assistance, and nonverbal). These different 
kinds of  communication strategies could be employed 
to compensate for all sorts of  target language deficits 

by Chinese EFL Learners. Chinese Journal of  Applied Linguistics (Biomontly), (Online), 
33 (3): 110-125.Retrieved  from http://www.docjax.com).



54|     D r .  S y a r i f u d i n ,  M . P d

such as compensatory strategies of  lexical, grammatical, 
pragmaticor sociolinguistic ones.37

With regards to communication strategies used by 
Indonesian EFL students, not much is known in publication. 
Among the few previous research studies related to 
communication strategies are conducted by Syafei (1994), 
Hasanuddin (2001), and Andi-Pallawa (2012). Syafei (1994) 
investigated on the use of  communicative strategies at the 
English Department of  the University of  Meria Kudus.  The 
subjects were twenty eight of  third-years students of  English 
Department, Faculty of  Teacher Training and Education of  
UMK in academic year 1992/1993 whose last grade in Speaking 
Course was at least C. Based on Syafei’s study, it was found that 
students used some communication strategies (CSs) such as 
approximation (5.36%), word coinage (1.43%), circumlocution 
(52.14%), literal translation (1.07%), language switch (2.50%), 
appeal for assistance (1.07%), message abandonment (3.93%),  
topic avoidance (2.14%), and combination types (30.93%). 
Among those strategies’ circumlocution was frequently used, 
especially when they encountered problems in getting their 
meaning across in English.38

Furthermore, Hasanuddin (2001) conducted investiga-
tion on Strategies in Interlanguage Communication used by 
Indonesian Speakers of  English. The subjects of  this study 
were sixty Indonesian speakers of  English who used English for 
communication in academic and social settings. In academic 
setting included classroom, seminar room, and examination 

37 Somsai, Surapa & Intaraprasert, Channarong. 2011. Strategies for coping 
with face-toface oral communication problem employed by Thai university students majoring 
in English. GEMA Online Journal of  Language Studies, (Online), 11 (3). Retrieved 
from http://www.docjax.com.

38 Syafei, Muh. 1994. A study in the Use of  Communication Strategies at the 
English Department of  the University of  Muria Kudus. S2 Unpublished Thesis. Malang: 
Graduate Program as State University of  Malang.
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room at STKIP Gorontalo, while in social setting consisted of  
hotels and places of  tourism in Gorontalo.  Hasanuddin’s study 
revealed that Indonesian speakers of  English who used English 
for communication in academic and social context employed 
fourteen and twelve types of  communication strategies. In 
academic context they used strategies such as interlingual or 
intralingual, transfer, repetition, code switching, grammatical 
simplification, paraphrasing, cooperative/appeal for help, 
restructuring, message abandonment, communication 
filler, exemplification, retrieval, topic change, nonlinguistic, 
and formulaic expression. While in social context they 
used strategies like interlingual or intralingual transfer, 
grammatical simplification, code switching, using formulaic 
expression, repetition, communicative filler, paraphrasing, 
exemplification, cooperative, topic change, restructuring, 
and message abandonment. The most frequently selected 
types of  communication strategies used by the IL speakers of  
English in academic context were inter-/intralingual transfer 
strategy (23%), followed by repetition (15%), and code 
switching (14.55%), whereas the most frequently selected 
types of  CSs used by the IL speakers in social context were 
inter-/intralingual transfer strategy (20.25%), followed by 
grammatical simplification (18.98%), and code switching 
strategy (13.93%).39

The most recent study on this topic was conducted 
by Andi-Pallawa (2012). This last study investigated on 
conversation strategies used by students of  the English 
Department of  Tadulako University. Twenty-four students 
taking Conversation IV Course at the department were 
involved as subjects of  this study. His finding showed that 
there were twelve conversation strategies in terms of  verbal 

39 Hasanuddin. 2001. Strategies in Interlanguage Communication Used by 
Indonesian Speakers of  English. Unpublished Dissertation. Malang: Graduate Program 
at State University of  Malang.
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conversation strategies, like filler, asking for clarification, 
code switching, interpretive summary, changing topic, 
circumlocution, comprehension check, and self-correcting, 
plus four other types of  conversation strategies that were 
not listed in communication theories: giving clarification, 
correcting others, self-referencing, and surprising. Then his 
finding on nonverbal conversation strategies consisted of  seven 
types, such as shake-hand, thumb-up, open palm, smile, eye 
contact, head nodding, and head shaking.40 He further argued 
that conversation strategies could benefit students not only in 
improving their English language course but more specifically, 
in helping them with their spoken communication skills. 

C. Types of Verbal and Nonverbal Communication 
Strategies

Providing effective guidance in developing theories 
of  verbal and nonverbal communication strategies, it is 
necessary to discern the difference between theories of  
verbal and nonverbal communication. The components of  
these theories are underpinning the theories of  verbal and 
nonverbal communication strategies. Bialystok (1990) stated 
that communication strategies as part of  general theory 
of  communication which includes verbal and nonverbal 
communication.41 Strazny (2005) argued that so far, we have 
concentrated on the two forms of  verbal communication: 
written and spoken communication, but human 
communication may also be nonverbal.42 This coincides 
with Hurt (2012) who argued that verbal and nonverbal 

40 Andi-Pallawa, Baso. 2012. Conversation Strategies Used by Students of  the 
English Department of  Tadulako University. Unpublished Dissertation. Malang: 
Graduate Program at State University of  Malang.

41 Bialystok, Ellen. 1990. Communication strategies: A Psychological Analysis of  
Second Language Use. Cambridge: Basil Blackwell.

42 Strazny, Philipp. 2005. Encyclopedia of  Linguistics: Volume 1A-L (ed.). New 
York: Fitzroy Dearborn.
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communication are part of  the backbone of  people. They are 
necessary to people getting along with each other and building 
the cultures they call their own. Studying communication 
means understanding the basic of  what make verbal and 
nonverbal communication both different and similar.43 It is 
possible to separate these two types of  communication, but 
more often they occur together, especially in the face-to-face 
communications we engage in every day.

1. Types of Verbal communication Strategies

In terms of  verbal communication strategies, it 
necessitates to relate to verbal communication theories that 
underlie the theories of  verbal communication strategies. 
Verbal communication often refers to the use of  words 
or verbal languages in communication (Knapp and Hall, 
2002). Verbal communication encompasses more than just 
spoken language, however, in this study is going to look 
closely to spoken (spoken) communication. Lam (2006) 
stated that “strategies for second language (L2) spoken 
communication are commonly known as communication 
strategies”.44 In relation to the verbal communication, so 
verbal communication strategies are used to convey and 
receive or exchange of  messages using spokenly spoken 
words or languages to overcome the problems which disrupt 
communication. Tarone (1983) and Faerch and Kasper 
(1983) depicted that verbal communication strategies such 
as approximation, word coinage, circumlocution, literal 
translation, language switch, paraphrase, restructuring, and 

43 Hurt. A. E. 2012. Six Concepts of  Verbal and Nonverbal Communication. 
(Online). Retrieved from http://www.docjax.com.

44 Lam, Wendy Y.K. 2006. Gauging the effect of  ESL oral communication strategies 
teaching: A multi-method approach. Electronic Journal of  Foreign Language Teaching, 
(Online), 3 (2):142-157.Retrieved from http://www.docjax.com.
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using all strategies through words45 or spoken languages. 
Using these strategies can help improvement of  students’ 
verbal communication skills.

Verbal communication, however, can also be used 
together with nonverbal communication concurrently. For 
instance, the relational perspective suggests that meaning 
construction between a speaker and hearer provides the 
context for interpersonal communication. In other words, 
when people meet others interpersonally, their primary task 
is to communicate who they are, particularly their attitudes 
toward relevant objects in the environment. The speaker 
infers similarity to his partner either from verbal or nonverbal 
cues. If  similarity is detected, it is experienced as support to 
their attitudes and often results in increased interpersonal 
attraction (i.e. making friends, gaining acceptance) that can 
be done either through words or body language and gestures 
(Keegan, 2004).46

2. Types of Nonverbal Communication Strategies

With regard to nonverbal communication strategies, 
it is imperative to connect to nonverbal communication 
theories underlying the theories of  nonverbal com-
munication strategies. Nonverbal communication refers to 
communication that is produced by some means other than 
words such as eye contact, body language, or vocal cues 
(Knapp and Hall). Bonvillain (2005) explained that nonverbal 
communication makes use of  both kinesics and proxemic 
acts. The term kinesics refers to gesture, facial expression, 
eye contact, and body postures, while proxemics includes 
uses of  touch and definitions of  personal space.47 In line with 

45 Op.cit.
46 Keegan. 2004. Nonverbal Communication. Chapman University. Retrieved 

from http://en.wUINedia.org/wiki/body Language.
47 Bonvillain, Nancy. 2005. Language, Culture, and Communication: The Meaning 
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Bonvillain (2005), Panagiotis (2012) stated that nonverbal 
communication or body language strategies include facial 
expressions, gestures, eye contact, posture, and even the tone 
of  our voice.48 In connection with nonverbal communication, 
then nonverbal communication strategies are the ways to 
convey the meaning through using body languages or all 
behaviors that are not words or nonverbal language.

Moreover, Thompson (2003) illustrated that the term 
nonverbal communication, or body language as it is also 
commonly known, refers to the bodily movements which 
accompany speech and which add meaning to the interaction. 
The term kinesics is used to refer to a study of  movements in 
general, and so the study of  nonverbal communication can be 
seen as a subdivision of  kinesics. Nonverbal communication 
can be subdivided into a number of  main components as 
follows.

Figure 3 Components of Nonverbal Communication 
(Thompson, 2003)49
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of  Messages (Fourt Edition). New Jersey: Prentice Hall.
48 Panagiotis,Stamatis. 2012. Nonverbal Communication Skills. Online Course 

Materials, (Online). Retrieved from http://www.docjax.com.
49 Thompson, Neil. 2003. Communication and Language: A handbook of  theory 

and practice. New York: Palgrave Macmillan.
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Facial expression. The people face is extremely 
expressive, able to express countless emotions without saying a 
word. Unlike some forms of  nonverbal communication, facial 
expressions are universal. The facial expressions for happiness, 
sadness, anger, surprise, fear, and disgust are the same across 
cultures (Panagiotis, 2012). Facial expression is an important 
nonverbal strategy. It is “a powerful convey of  meaning”50 
(Harmer, 2007). Harmer further argued that smiling is an 
almost universal signal of  pleasure or welcome. Other facial 
actions, such as biting lip (indicating thought or uncertainly), 
compressing the lips (to show decision or obstinacy), and 
visible clenching of  the teeth to show anger are all powerful 
conveyors of  meaning too. This is in line with (Thompson, 
2003) who commented that facial expression can appear 
in a number of  ways, but the most obvious use is smiling.51 
However, this strategy also refers to other significant gestures 
such as raising an eyebrow. This is often one of  the most 
noticeable aspects of  nonverbal communication strategies, as 
it is very common practice for students to look at each other’s 
faces when communicating.

Eye contact. Since the visual sense is dominant for 
most people, eye contact is an especially important type of  
nonverbal communication. The way people look at someone 
can communicate many things, including interest, affection, 
hostility, or attraction. Eye contact is also important in 
maintaining the flow of  conversation and for gauging the 
other person’s response (Panagiotis, 2012). This coincides 
with Thompson (2003) who argued that eye contact is very 
important and a very powerful means of  communication. 
It can be used for a wide variety of  purposes ranging 
from establishing solidarity and concern through to being 
threatening and intimidating.52 Eye contact conveys a lot 

50 Harmer, Jeremy. 2007. The Practice of  English Language Teaching (Fourth 
Edition).  England: Pearson Longman.

51 Op.cit.
52 Loc.cit.
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about how people feel about themselves and the people they 
are communicating with. Luft (2012) stated that eye contact 
has different meanings for different people. It is sometimes 
used to signify the gravity of  a verbal statement. It can 
sometimes imply that more has been meant, or understood, 
than can easily be expressed verbally. It can provide a sense of  
emotional connection, with a variable degree of  intimacy. It 
can also carry the suggestion (not necessarily correct) that no 
part of  the truth is being with held from the receiver.53

Posture. The posture we adopt in sitting or standing 
can say a lot about our frame of  mind or our emotional state 
(Thompson, 2003).  Harmer (2007) stated that posture can 
covey meaning, for example hunched shoulders and a hanging 
head give a powerful indication of  mood. Furthermore, 
Panagiotis (2012) argued that consider how your perceptions 
of  people are affected by the way they sit, walk, stand up, 
or hold their head. The way you move and carry yourself  
communicates a wealth of  information to the world. This type 
of  nonverbal communication includes your posture, bearing, 
stance, and subtle movements.54

Orientation. Whether we face towards someone or away 
from them can speak volumes about our attitude toward them, 
how we value them (or not) and perhaps even our intentions 
towards them. For example, turning away from someone can 
be very powerful gesture indeed (Thompson, 2003).55

Proximity. How closely or otherwise we sit or stand 
in relation to someone can be very meaningful indeed. For 
example, many hospitable and friendly teachers have been 
taught out by fact that their proximity indicated to students 
a greater degree of  intimacy (Thompson, 2003). Proximity 

53 Luft, J, Ingham, H. 2012.Non-verbal Communication. “The Johari window, 
a graphic model of  interpersonal awareness”, Proceedings of  the western training 
laboratory in group development. Los Angeles: UCLA. (Online). Retrieved  from http://
www.wanterfall.com.

54 Op.cit.
55 Loc.cit.
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is also both a matter of  personal style and of  culture: what 
may seem normal to a speaker from one culture may appear 
unnecessarily close or distant to a speaker from another. And 
standing close to someone may be quite appropriate in some 
situations such as an informal party, but completely out of  
place in others, such as a meeting with a supervisor (Harmer, 
2007).56

Fine movement. This refers to small movements of  
parts of  the body which can be very significant, for example, 
a nod of  the head, a wave of  the hand or a furrowing of  the 
brow. These can often be very subtle, but none the less very 
significant in the message they convey and the impression 
they create (Thompson, 2003).

Cross movement. This refers to more large-scale 
movement of  the body of  parts of  the body. Walking or 
running away from someone would like the clear examples of  
this. These are often associated with more extreme situations, 
but do none the less occur quite frequently. For example, at a 
social gathering, someone may talk the long way around to 
where they want to go in order to avoid a particular individual 
that they do not wish to interact with (Thompson, 2003).57

Clothing and artefacts. In the majority of  situations, the 
clothing we wear will say something about how we perceive 
that situation. For example, wearing formal clothing at a court 
appearance or job interview indicates respect and that we are 
taking the proceedings seriously (Thompson, 2003).58

Gestures. Gestures are woven into the fabric of  people 
daily lives. People wave, point, beckon, and use their hands 
when they are arguing or speaking animatedly, expressing 
themselves with gestures often without thinking. However, 
the meaning of  gestures can be very different across 
cultures and regions, so it is important to be careful to avoid 

56 Loc.cit.
57 Loc.cit.
58 Loc.cit.
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misinterpretation (Panagiotis, 2012). In terms of  gesture 
strategy, it includes purposeful of  head, shoulders, arms, hand, 
or some other part of  the body to deliver or receive messages 
in communication. The students often use gestures strategies 
in speaking, even though they may not be aware of  them. 
Harmer (2007) explained that using gestures strategies to 
indicate wide range of  meanings, although the actual gestures 
the students use may be specific to the particular cultures.59

However, using of  nonverbal with verbal CSs helps 
to deliver the messages more effectively. Thompson (2003) 
argued that nonverbal strategy is not only an important part 
of  assertiveness, but also as a significant part of  successful 
interpersonal encounters in general. It also refers to the 
bodily movements which accompany speech and which add 
meaning to the communication. This coincides with Faerch 
and Kasper (1983) who argued that although nonverbal 
strategies are sometimes used as the students’ one and only 
attempt at solving a communication problem; they are often 
used to support other verbal strategies.60 Students convey the 
meaning not only through verbal strategies but also through 
nonverbal strategies.

D.  The Schema of Communication Strategies
As the main discussion of  this book is a reference for 

research study concerns to the communication strategies 
employed by EFL students, a combined application of  
the above described theories (communication strategies) 
is considered appropriate. As Tarone (1983); Faerch and 
Kasper (1983) developmental approach of  communication 
strategies, the writer views that communication strategies 
are strategies which are employed by the students as a sender 
and a receiver of  message to cope with communication 
problems. On the basis of  previous works of  Tarone (1983); 
Faerch and Kasper (1983), the writer develops scheme of  

59 Loc.cit
60 Loc.cit.
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types of  behavior and types of  CSs. As the writer’s effort to 
control the existence of  those CSs, the scheme of  developing 
taxonomies as a guideline for the writer is shown in following 
figure as a schema of  communication strategies types.
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Figure 4 is a schema of  types of  behavior and types 
of  strategies that reveals that the employing of  CSs to 
cope with communication problems is based on problems 
which are encountered by the students as message senders 
and receivers in conveying and understanding message in 
communication. As message senders, if  they have problems 
in conveying message, the students may consider to continue 
communication by using achievement strategies both verbal 
and nonverbal strategies. Conversely, they may give up 
communication through taking avoidance behavior and 
employing reduction strategies. 

Furthermore, if  the students as the listeners have 
problems in understanding message from the interlocutors, 
they may attempt to continue communication through 
employing both verbal and nonverbal compensatory and 
special strategies to help them understand what speakers’ 
utterances or take avoidance behavior. In addition to verbal 
communication strategies which the students employ as the 
speakers and the listeners sometimes are different because 
of  their difference problems encountered. As the speakers, 
they attempt to deliver message is much clearer than what 
the listeners do. Meanwhile, as the listeners, the students 
try to understand what the speakers said by clarifying and 
checking question. Afterwards, using nonverbal strategies by 
the speakers and the listeners is of  utmost the same because 
these strategies have the same characteristics.
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PART 4

SPEAKING COMPETENCE

A.   Taking Turns Speaking

Taking turns speaking is a kind of  organization in 
conversation or turn-taking in speaking by using spoken 
discourse in which participants’ role as the speakers and as the 
listeners in their turns in allowing of  opportunities to speak. 
Opportunities are available for participants in many contexts 
of  real life and activity leading to take part in conversation or 
taking turns speaking. 

 A turn is the time when a speaker is talking and turn-
taking is the skill of  knowing when to start and finish 
a turn in a conversation. It is an important organisational tool 
in spoken communication. One way that speakers signal a 
finished turn is to drop the pitch or volume of  their voice at 
the end of  an utterance. Turn-taking is a type of  organization 
in conversation and discourse where participants speak one at 
a time in alternating turns. In practice, it involves processes 
for constructing contributions, responding to previous 
comments, and transitioning to a different speaker, using a 
variety of  linguistic and non-linguistic cues.

While the structure is generally universal,that is, 
overlapping talk is generally avoided and silence between 
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turns is minimized, turn-taking conventions vary by culture 
and community. Conventions vary in many ways, such as 
how turns are distributed, how transitions are signaled, or 
how long is the average gap between turns.

In many contexts, conversation turns are a valuable 
means to participate in social life and have been subject to 
competition. It is often thought that turn-taking strategies 
differ by gender; consequently, turn-taking has been a topic 
of  intense examination in gender studies. While early studies 
supported gendered stereotypes, such as men interrupting 
more than women and women talking more than men, recent 
research has found mixed evidence of  gender-specific 
conversational strategies, and few overarching patterns have 
emerged.61

EFL students learn a variety of  skills in the classroom, 
and strategies for listening, writing or reading. They can 
certainly speak in class, but is answering your questions the 
same as speaking? Can your students carry a conversation 
with another English speaker? How long can they keep one 
discussion going? The reason these questions are important 
is that ultimately this is exactly what EFL students hope to 
accomplish: they want to gain the level of  proficiency that will 
allow them to engage English speakers in conversation. And to 
reach this level of  proficiency, the ability to take longer turns 
and turn-taking skills are absolutely essential. The following are 
seven strategies in taking turns speaking.
1. Speak, then Ask
 When you ask someone a direct question, you’re forcing 

them to take their turn. One great strategy is to divide 
students into pairs to discuss a topic and instruct them to 
do the following: one student has to get the ball rolling 
with his/her opinion, and then ask his/her partner a 

61 Adopted from https://en.wikipedia.org/wiki/Turn-taking
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question. Say the topic is “Cell Phone Use – How much 
is too much?” 

S1:  The first thing I do after I wake up 
is check my phone. How about you?  
S2: First, I have breakfast and turn on my computer, 
then I turn on my phone. Do   you check your phone  for  
messages  all the  time? 

S1:  Constantly! I can’t stop checking messages! How many 
messages do you think  you send per day? 

 Etc…

 As you can see, questions can help move the conversa-
tion along nicely! This is a great strategy for beginners 
to intermediate students who need that little extra push 
to speak.

2.  Use Conjunctions
 Conjunctions and connectors like however, on the 

contrary or as a result, help students get used to taking 
longer turns. Try this strategy. Write down a list of  
conjunctions on the board or on a piece of  paper. 
Each student has to say something and then add more 
information by using a conjunction: I went to the movies 
last weekend. In fact, I go to the movies every weekend. Cross 
out this conjunction, thus forcing the other students 
to use the rest. This is a great way to practice these as 
new vocabulary, but it also helps students speak a little 
longer.

3.  Teach Phrases for Agreeing/Disagreeing
 Another great way to keep the conversation going is 

by agreeing/disagreeing with what another student has 
said. Some of  the phrases you can teach include:

I agree/disagree with you.• 
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I’m afraid I can’t/don’t agree with you.• 

I couldn’t agree more.• 
4.  Teach Phrases for Asking for/Giving Opinions
 Just like the above skill, it’s very important for students 

to be able to not only express their opinions, but also ask 
others for their own. Some of  the phrases that come in 
handy in this case are:

Do you like that idea?• 

What do you think?• 

Does that make sense to you?• 
5 . Teach Fillers for Pauses
 One of  the things that can scare any EFL student does 

not know what to say. Long silences are awkward. So 
teach them useful phrases that act as fillers, thinking 
words they can turn to when they need time to come 
up with an appropriate response. Some of  these fillers 
include:

Let me see…• 

Let me think…• 

The thing is…• 

What I mean is…• 
6.  Avoiding Interruptions
 Another important skill is being able to avoid being 

interrupted. If  you start by saying, “There are three things 
I would love to do before I die” then the others will have 
to wait to hear what those three things are before they 
can add their own thoughts. Another strategy is to begin 
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the sentence with a clause: Although I …/Even though I…
Because they... This way those who are listening will have 
to wait until they hear both clauses.

7.  Fluency over Accuracy
 When encouraging students to take longer 

turns speaking, I recommend keeping corrections to a 
minimum. In fact, consider simply letting them speak 
and giving them feedback at the end. This works for two 
reasons. If  you insist on correcting them, you will not only 
interrupt their train of  thought (which they are trying so 
hard to keep!) but it will also affect their confidence. So, 
when they’re done speaking, offer some suggestions for 
improvement. But don’t forget to offer praise as well!62

B.   Speaking Is the Nature of Spoken Communication

1.  The Nature of Spoken Communication

Spoken communication between people is an extremely 
complex and ever changing phenomenon, and it is not any 
intention to examine all the many variables that are involved. 
But there are certain generalizations that we can make 
about the majority of  communicative events and these will 
have particular relevance for the learning and teaching of  
languages.

When two people are engaged in talking turns speaking 
to teach other,we can be fairly sure that they are doing so for 
good reasons, namely:
a. They want to say something. ‘Want’ is used here in a 

general way to suggest that speakers make definite 
decisions to address other people. Speaking may, of  

62 Adopted from Claudia Pesce.  7 Turn-taking Strategies That Will Boost 
Student Speaking Time.

Retrieved  from https://busyteacher.org. 
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course, be faced upon, but we can still say that they feel 
the need to speak, otherwise they  could keep silent.

b. They have some communicative purpose. Speakers say 
things because they want something to happen as a 
result of  what they say. They may want to charm their 
listeners, they may want to give some information or 
express pleasure. They may decide to be rude or to 
flatter, to agree or complain. In each of  these cases they 
are interested in achieving this communicative purpose. 
What is important is the message they wish to convey 
and the effect they want it to have.

c. Select from their language store. Speakers have an infinite 
capacity to create new sentences (especially if  they are 
native speakers). In order   to achieve this communicative 
purpose they will select (from the store of  language the 
posses) the language they think is appropriate for this 
purpose.
These there generalizations apply equally to someone 

having a private conversation and to the politician giving a 
speech to thousands. They apply to the school teacher and the 
radio announcer, the judge and the shop assistant.

It is important, too, to realize that these generalizations 
do not only apply to the spoken word: they characterize 
written communication as well, and although a difference may 
be that the writer is not in immediate contact with the reader 
(whereas in a conversation two or more people are together), 
the same also applies to the example of  the radio announcer, 
and, to some extent, the academic giving a lecture in a packed 
hall (although there is of  course much greater contact here).

 Assuming an effective piece of  communication, we can 
also make some generalizations about a listener (or reader) 
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of  language. By effective communication we mean that there 
is a desire for the communication to be effective both form 
the point of  view of  the speaker and the listener. Of  course 
there are many other characteristics that are necessary for 
effective communication (for example some communicative 
efficiency/competence on the part of  the speakers), and there 
are many possible reasons for breakdown in communication, 
but once again three points can be made about the listener, 
such as:
a. They want to listen to “Something”. Once again ‘want’  

is used in a general way. But in order for someone to 
understand what they are listening to (or reading) they 
must have some desire to do so.

b. They are interested in the communicative purpose of  
what is being said. In general people listen to language 
because they want to find out what the speaker is trying 
to say – in other words what ideas they are conveying, 
and what effect they wish the communication to have.

c. They process a variety of  language. Although the listener 
may have a good idea of  what the speaker is going to say 
next, in general terms, he or she has to be prepared to 
process a great variety of  grammar and vocabulary to 
understand exactly what is being said.
Whenever spoken communication takes place, of  course, 

there is a speaker and a listener. 
  wants to say something

 Speaker................... has a communicative purpose

   select from language store          

Listener .................. wants to listen something

   interested in communicative purpose
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   process a variety o language63

2.  Speaking Helps Other to Know You

Our country is based on the principle that every 
individual has a contribution to make toward an interesting, 
alive, worthwhile community. Most of  you enjoy being with 
your “belong” what about those students who for some 
reasons do not feel that security? Ask yourself  the following 
questions concerning each member of  the English class:

Do I really believe ………….
that everyone is important?
that everyone has something worthwhile to 
offer to the class?

Perhaps most of  you know just one  side of  many of  
your classmates. It will benefit each one in the class, including  
the teacher, if  you start the semester knowing each other 
or understanding each other. Usually in every group there 
are a few students who have transferred to the school. It is 
especially important that you help them to have a feeling 
at the members of  your class and ask yourself  such as the 
following questions:
1. How many in this group do I really know well?
2. What are their likes and dislikes?
3. What do they consider to be their strong character 

traits?
4. What are their home responsibilities?
5. Have    they moved from place to place many times?
6. How many part-time job?
7. What valuable lessons are they learning on the job that 

they might share with  the class?

63 Adapted from Jeremy Harmer. The Practice of  English Language 
Teaching. London and New York, 1991: 46-48.
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3.  How You Speak Is Important

 Your speech is the important instrument of  
communication you posses; in addition, it is an index of  your 
personality. Though you may wish to hide what you think 
or how you feel, your speech gives you away. As you speak, 
you reveal your sincerity or lack of  sincerity, your pose lack 
or poise, yourself  confidence or lack of  confidence. It is not 
only want you say it that is very revealing. Certain basic skills 
which you can practice in you English class are needed if  you 
are to be effective in oral communication.

4.  Preparing a Speaking: Five Important Steps

 Before we speak, it is better to prepare  something that 
are needed  in  speaking, namely:
a. Compiling a list. Compile a list of  facts or activities 

which concern you and which will all the members of  
the class to become better acquainted with you.

b. Using an outline. The following outline may serve as 
a suggestion for your talk about yourself. As you make 
your own outline, use facts form the list of  activities, 
which you compiled.

I.    My background
A. Place in the family (youngest child, oldest child, 

only child).
B. Early important experience.

II.  Experiences which I should like to share.
A. ……………………………………..
B. ……………………………………..
C. …………………………………….

III.  My ambition or dream.
c.   Selecting Descriptive Details. Now that you have 

made a skeleton outline, you are ready to think about 
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developing your ideas. Since you are so well acquainted 
with your subject, it is not necessary to write out this 
first talk. But mere statements of  facts won’t help the 
class really to know you. The class members want to 
know how you feel about facts which you give. What 
are your feelings? Your thoughts? As you give the facts, 
include many little details or descriptions which help 
people to understand your point of  view.
Betty included in her theme the following phrases which 

reveal how she felt about the examples she gave:
 ………….. I felt heartbroken …………I want to be 

independent………. severe curb on my activities 
…………. Regardless of  the complaining …….. I enjoy 
the feeling of  leadership ………… I gain a great deal 
of  satisfaction ………..… I have been teased …………. 
Found so thing……………

d.  Using Forceful Language. You can strengthen your 
speaking by putting the action your sentence into the 
verb instead of  the noun.

Noun 
Weak:  We had a rehearsal of  our class play last night.

Verb 
      Stronger:  We rehearsed our class play last night.

e.  Rehearing the Talk. Now that you have an outline and 
have through about some of  the things you wish to 
say about each point, you are ready for the next step, 
rehearing your talk.

1) Rehearse your talk from outline. It is not necessary 
to write out the introduction or to memorize it.

 If  you wish to make a good impression, you will 
practice by talking from your outline in rehearsal 
at home. Go to your room and practice your talk 
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two or twice times.

2) Use your best English, avoid common error, such 
“My brother don’t..” However, your classmates are 
interested in you. They are going to listen to your 
message, do you best by not to be self-conscious 
about your speech.

3) Be Presentable. As a rule, a person shows that he 
looks his best.

4) Watch your posture.  Posture is important, when 
speakers stand squarely on both feet with head-
erect, they show poise.

5) Avoid nervous mannerisms. As you talk, stand 
quickly. Do not sway nervously back and forth; do 
not put your hands in your pockets.

6) Use eye contact. Looking at your audience helps 
to capture attention. Direct eye contact gives the 
audience the feeling that the speaker is sincere.

7) Speak clearly. It courteous to speak loudly and 
clearly enough for all members of  the group to 
hear.

8) Aim to communicate. As you think about going the 
talk, concentrate on the purpose of  communicating-
of  letting your classmates really share your 
experience. If  you think about communicating, 
you will forget about being nervous.
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C. The Importance of Speaking 

Speaking is one of  the four language skills. Speaking 
can be interpreted as expression of  idea, opinion, or message 
with oral language. While Lado (1991) defined speaking 
proficiency as the ability of  speakers to express their lives 
situation or the ability to tell, report, and express something 
with fluently. Based on these definitions, we can state that 
speaking proficiency is special ability owned by somebody of  
learning affect and drilling to express feeling or idea, reporting 
or depicting something verbally, methodical or systematic, 
fluent, and can be comprehended by using vocabulary which 
can be presented in the form of  language behavior.64

Many  language students consider speaking ability is one 
of  their primary goals of  study, either  because they would 
derive some personal satisfaction from being able to speak a 
second or foreign language or they feel it would be useful in 
pursuing other interests or career goals (Hadley, 1993)65. In line 
with that Nunan (1991:39) states that to most people, mastering 
speaking skill is the single most important aspect of  learning a 
second language or foreign language, and success is measured 
in terms of  the ability to carry out a conversation in the 
language.66 Ur (1996) states that Speaking seems intuitively the 
most important of  the four skills (listening, speaking, reading 
and writing),  people who know a language are referred to as 
‘speakers’ of  that language, as if  speaking included all other 
kinds of  knowing; and many if  not most foreign learners are 
primarily interested in learning to speak.67 It means that the 

64 Lado, Robert.  Language Testing. London: Longman, 1991:240.
65 Alice Omaggio Hadley.  1993. Teaching Language in Context. Boston, Heinle 

& Heinle Publishers:228.
66 David Nunan. 1996. Language Teaching Methodology: A Textbook for Teachers. 

New York, Prentice Hall:39.
67 Penny Ur. 1996. A Course in Language Teaching. Practical and Theory. 

Cambridge, Cambridge University Press:120.
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ability to speak English proficiency has always become the 
most imperative purpose for the students in learning English 
as a foreign language in Indonesia. The criteria for students 
who are able to speak  English proficiency are measured by 
the way they use English in real communication and articulate  
English sounds well although in many kinds of   difference 
contexts in English. 

In oral communication, speaking is a more complex 
skill than listening as Finnochiaro stated thatspeaking is a 
more complex skill than listening, for in addition to know the 
sound, structure, vocabulary, and culture subsystems of  the 
language, the speakers must: 
a. Think of  the ideas they wish to express, either initiating 

a conversation or responding to previous speakers;
b. Change the tongue, lips, and jaw positions in of  order of  

toarticulate the appropriate sounds;
c. Be consciously aware of  the appropriate functional 

expressions, ace of  well of  ace of  the grammatical, lexical, 
and cultural features needed to express the idea.68

Hence, in speaking activities there are many aspects 
or components such as the sound, structure, vocabulary, 
and cultural in language. Speakers have to think of  idea to 
be submitted/sent, altering utterance appliance position like 
lips and tongue with real correct articulation situation, paying 
attention to function in expressing idea, sensitive to situation 
and listeners response change, alter the point of  thinking 
which is caused by response given. 

For the purpose of  this book in increasing speaking 
ability, it is better to recognize some basic situations of  
speaking appeared such as:

68 Finnochiaro, M. The Function National Approach. New York: Oxford Univ. 
Press, 1983: 40.
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a. The speaker is speaking to an audience, we call this 
individual speaking.

b. The speaker is taking part in a conversation or discussion 
with another person, we call this paired speaking.

c. The speaker is taking part in a discussion with several 
people, we call this group speaking.

d. The speaker is speaking in front of  many audiences, we 
call public speaking.69

In each of  these situations, the speaker success in 
obtaining the hoped, for response depends partly on being a 
good speaker, partly on having good listeners and certainly 
on being a good conversationalist. Most days you speak to 
and with many different people about various things, for 
various purposes and in various situations. Some of  what 
you say can be thought out beforehand. For example, you can 
prepare a talk and you can get ready to take part in discussing 
a subject that has been announced in audience. Much of  your 
speaking has to be done spontaneously-‘off  the cuff ’. Both 
kinds of  speaking, prepared and spontaneous can be learnt. 
With experience and practice, you can become an effective 
speaker in the various situations of  your working and social 
life. Knowing how to get a spoken ‘message’ across is not a 
mysterious ‘gift’, it’s an acquired skill.

According to Burton and Humphries (1992) to understand 
how your speaking can be improved by a thoughtful practice, 
ask yourself  these questions: 
·	 Who is listening to me? (Audience)
·	 Why am I speaking? (Purpose)
·	 What do I want/need to say? (Style)70

69 Burton, S.H. and J.A. Humphries. Mastering English Language. London: 
The Macmillan Press, 1992:1.

70 Burton, S.H. and J.A. Humphries. Mastering English Language. London: 
The Macmillan Press, 1992:1.
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Of  course you would not be speaking fluently were you 
to pause to assess these questions as you were speaking. Yet 
the ideas should be in the back of  your mind before you begin 
to speak and while you are conversing.

Now many linguistics and EFL teachers agree on that 
students learn to speak in the second language by “interacting”. 
Communicative language teaching and collaborative learning 
serve best for this aim.  Communicative language teaching 
is based on real-life situations that require communication. 
By using this method in EFL classes, students will have the 
opportunity of  communicating with each other in the target 
language.  In brief, EFL teachers should create a classroom 
environment where students have real-life communication, 
authentic activities, and meaningful tasks that promote oral 
language. This can occur when students collaborate in groups 
to achieve a goal or to complete a task.

D. Teaching of Speaking in EFL Context 

Teaching of  speaking to the EFL learners needs, is one of  
the most important in learning a foreign language especially 
English. In a very general usage, speaking a language clearly 
entails many different purposes which are important to be 
remembered that  in teaching speaking deems entirely upon 
the learner’s ultimate purpose in learning to speak English. 

Regarding the teaching of  speaking English, Folse 
(2009:4) states that teachers need to know why learners want 
to speak English, whether it is for study, business, job, and 
to be able to communicate at all activities. This coincided 
with Richards and Renandya (2002:201) who argued that 
speaking is used for many different purposes, and each 
purpose involves different skills. When speakers use casual 
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conversation, for example, the perposes may be to make 
social contact with people, to establish rapport, or to engage 
in the harmless chitchat that occupies much of  the time they 
spend with friends. In some situations, speakers use speaking 
to give instructions, to describe things, to entertain people, 
other speaking purposes. Richards and Renandya (2002:201) 
further argued that each of  these different purposes for 
speaking implies knowledge of  the rules that account for how 
spoken language reflects the context or situation in which 
speech occurs, the participants involved and their specific 
roles and relationships, and the kind of  activity the speakers 
are involved in.

Brown (2007) suggests that EFL teachers should teach 
students to speak English by enabling them to perform the 
‘microskills’ and ‘macroskills’ communication. The microskills  
regarding  to  the smaller elements of  language (phonemes, 
morphemes, words, collocations, and phrasal units). The 
microskills is elaborated in the follow  aspects:
1. Produce chunks of  language of  different lengths.
2. Orally produce differences among the English phonemes 

and allophonic variants.
3. Produce English stress patterns, words in stressed 

and unstressed positions, rhythmic structure, and 
intonational contours.

4. Produce reduced forms of  words and phrases.
5. Use an adequate number of  lexical units (words) in order 

to accomplish pragmatic purposes.
6. Produce fluent speech at different rates of  delivery.
7. Monitor your own oral production and use various 

strategies device–pauses, fillers, self-corrections, 
backtracking–to enhance the clarity of  the message.
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8. Use grammatical word classes (nouns, verbs, etc.), 
systems (e.g., tense, agreement, pluralizations), word 
order, patterns, rules, and elliptical forms.

9. Produce speech in natural constituents–in appropriate 
phrases, pause groups, breath groups, and sentences.  

10. Express a particular meaning in different grammatical 
forms.71

While macroskills acquaint speakers with larger 
elements of  language related to cohesion, function, fluency, 
styles, nonverbal communication, and strategies option. And 
these are further  expressed in the six aspects as follow:
1. Use cohesive devices in spoken discourse.
2. Accomplish appropriately communicative functions 

according to situations, participants, and goals.
3. Use appropriate register, implicature, pragmatic 

conventions, and other sociolinguistic features in face to 
face conversations.

4. Convey links and connections between events and 
communicate such relations as main idea, supporting 
idea, new information, given information, generalization, 
and exemplification.

5. Use facial features, kinesics, body language, and other 
nonverbal cues along with verbal language to convey 
meanings.

6. Develop and use a battery of  speaking strategies, such as 
empasizing key words, rephrasing, providing a context 
for interpreting the meaning of  words, appealing for 
help, and accurately assessing how well your interlocutor 
in understanding you.72

71 H. Douglas Brown. 2007. Teaching by Principle: An Interactive Approach to 
Language Pedagogy. San Fransisco, Longman: 328.

72 Ibid, 328
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In the communicative model of  language teaching, 
teachers help the students develop the content of  knowledge 
by providing authentic practice that prepares students for 
real life communication situations. They help their students 
develop the ability to produce micro- and macroskills in 
speaking English that are appropriate to specific contexts in 
real life situations.

The main purpose of  teaching speaking to EFL learners 
is to improve students’ spoken communication skill, so they 
are able to express themselves using the target language 
appropriately based on the context which they need. Enabling 
students to perform the skills, teachers should apply various 
kinds of   appropriate approaches, methods, and techniques in 
teaching and learning speaking. 

One of  the approaches in teaching foreign language 
is communicative approach (CA) which is also called 
communicative language teaching (CLT). CA is an approach 
to language teaching which emphasizes that the goal of  
language learning is communicative competence. A major 
stand of  CLT centres around the essential belief  that if  students 
are involved in meaning focused communicative tasks, then 
language learning will take care of  itself, and that plentiful 
exposure to language in use and plenty of  opportunities to 
use it are vitally important for a students’ development of  
knowledge and skill,73 (Harmer, 2007). The CLT is inspired 
by the assumption that  language is basically as a means of  
communication.

Communicative language teaching has basically 
characterictics that make different from other approaches. One 
of  the most characteristic features of  communicative language 
teaching is that it pays systematic attention to functional as well 

73 Jeremy Harmer. 2007. The Practice of  English Language Teaching. China, 
Pearson Longman: 69.



Communication Strategies In Taking Turns Speaking Of English As  A Foreign Language Use      |85

as structural aspects of  language (Littlewood, 1982:1).  Brown 
(2007)  mentioned seven characteristics of  communicative 
language teaching as follows.
1. Overall goals. CLT suggests a focus on all of  the 

components (grammatical, discourse, functional, 
sociolinguistic, and strategic) of  communicative 
competence. 

2. Relationship of  form and function. Language techniques 
are designed to engage learners in the pragmatic, 
authentic, functional, use of  language for meaningful 
purposes.

3. Fluency and accuracy. A focus on students “flow” of  
comprehension and production and a focus on the formal 
accuracy of  production are seen as complementary 
principles underlying communicative techniques.

4. Focus on real-world contexts. Students in communicative 
class ultimately have to use the language, productively 
and reveptively, in unrehearsed contexts outside the 
classroom.

5. Autonomy and strategic involvement. Students are 
given opportunities to focus on their own learning 
process through raising their awareness of  their own 
styles of  learning (strengths, weaknesses, preferences) 
and through the development of  appropriate strategies 
for production and comprehension.

6. Teacher roles. The role of  the teacher is that of  facilitator 
and guide, not an all-knowing font of  knowledge.

7. Students roles. Students in a CLT class are active 
participants in their own learning process. Learner-
centered, cooperative, collaborative learning is 
emphasized, but not at the expense of  appropriate 
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teacher-centered activity.74

These characteristics underscore some major departures 
of  CLT from earlier other methods and approaches. CLT falls 
in with the changing of  teaching to be more focused on the 
students and to allow them the opportunity to produce the 
target language in meaningful and authentic situations. 

Howatt in Richards and Rodgers (2002:155) distinguishes 
between a ‘strong’ and a ‘weak’ version of  CLT. The weak 
version which has become more or less standard practice in 
the last ten years, stresses the importance of  providing learners 
with opportunities to use  their English for communicative 
purposes. The ‘strong’ version of  communicative teaching, 
advances the claim that language is acquired through 
communication, so it is not merely a question of  activating 
an existing but inert knowledge of  the language, but of  the 
stimulating the development of  the language system itself. If  
the former could be described as ‘learning to use’ English, the 
later entails ‘using English to learn it.’

The concept  of  the strong version of  communicative 
language teaching is ‘using English to learn it’ is line with 
Nunan (1991:39) states that to speak in a foreign language 
will be facilitated when the learners are actively engaged in 
attempting to communicate. It is like learning to read  by 
reading and learning to speak by speaking.  This does not 
mean that manipulative exercises in which focus of  attention 
on the manipulation of  linguistic form should be negleted. 
Exercise for speaking should  help learners use the language 
essential to real-life situation.

In briefly, the teaching of  speaking requires the teacher 
to help students acquire the skill of  speaking by providing 

74 H. Douglas Brown. 2007. Teaching by Principle: An Interactive Approach to 
Language Pedagogy. San Fransisco, Longman: 46-47..
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appropriate assignment that shape  skills, directing students 
to perform speaking activities, and providing opportunities 
to practice. Teachers develop active communicative learning 
in order to engage students in exploratoryy, invertigative 
activities, using spoken language to discuss, question, clarify, 
describe, evaluate, and justify idea.  teaching of  speaking 
to EFL studentss need to use many kinds of  approaches, 
methods, and techniques which enable them praticing and 
using  the language to each other. CLT is one of  the most 
popular approach which has great influence to the language 
teaching and provides the students to use language for 
communicative purposes, which could finally help them to 
attain communicative competence as the abilities undelying 
speaking competence.

E.  Activities to Promote Speaking Competence

To carry out the teaching of  speaking, there are a lot of  
speaking activities can be adopted  and implemented in  teaching 
and learning process in order to more communicatively. Since 
most EFL students learn speaking English in their own culture, 
practice is available only in the classroom. So, a key factor in 
foreign language development is the opportunity given to 
students to speak in the language promoting interaction. 

In interaction as the key to improving EFL learners’ 
speaking abilities, Shumin (2002) explains that there are 
two types of  speaking activiites namely interactional and 
transactional.  Interactional is to maintain social relationship, 
whereas that transactional is to convey information and ideas. 
This  coincided with Burns and Joyce (1997) quoted in Liu 
(2006) suggest that there are two types of  speaking activities in 
real life: interactional and transactional. Interactional activities 
refer to those exchanging pleasantries or social chatting, as in 
a conversation with a neighbour or a discussion about holiday 
with colleagues. Transactional activities mean those having 
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a practical purpose, such as making an appointment with 
a teacher, asking for directions in an unfamiliar city, or the 
discussion about promotion.

Ur (1996) explains there are three types of  activities 
in teaching speaking namely: discussion activities, spoken 
interaction, and role play. Through discussion activities include 
transactional activities in a particular topics for the students 
to talk about or discuss, such as discribing pictures, picture 
diffrences, things in common,  and solving a problem. The 
other type of   activities is spoken interaction actitivies. These 
activities, comprising interactional talk, long turns (e.g. telling 
stories, describing a person or place in detail, giving a short 
lecture or talk , and arguing a case  for). And the last activities 
is role play which comprising some categories activities, such 
as dialogues, plays, simulations and role play. 

Harmer (1996: 122)  explains some activities are all 
designed to provoke spoken communication between students 
and/or between the teacher and the students. The activities 
are reaching a consensus, discussion, relaying instructions, 
communication games, problem solving, talking about 
yourself,  and role play and simulation. Harmer (2007:69) 
further states that role-play and simulation have become 
very popular in CLT. For example, students might simulate a 
television programme or a scene at the airport, or they might 
put together the simulated front page of  a newpaper.

Finocchiaro and Brumfit (1985) mention some general 
activities  that teachers use in developing students speaking 
abilities  ranging from the simple to the more complex. These 
speaking activities, such as follows.
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1. Reply to directions or question given by teacher or by 
another student.

2. Give directions for other students.
3. Engage in a couin series, associating speech and action.
4. Prepare ‘original’ sentences with communicative 

expression, structures or notions which have been 
presented.

5. Answer questions asked by other students based on any 
class or out of  class experiences.

6. Tell a well-known story or retell an experience in 
theirown words.

7. Set up a class shop, a library, a post offoce, a bank, or 
other appropriate community resources and improvise 
realistic conversation for them.

8. Play a communicative language game.
9. Conduct a debate, discussion, a forum, or some other 

oral group activities based on research in which students 
are forced to listen attentively to the previous speaker 
in order to agree,disagree, express uncertainty, or add 
other relevant information.

10. Engage in role-playing based on typical target language 
using situations.75

Furthermore, Folse (2009) proposes diverse useful, 
practical, and fun speaking activities, such as follows.
1. Find someone who.
2. Find the differences.
3. Drawing a picture.
4. Information gap.
5. Group problem solving.

75 Mary Finocchiaro andChristopher Brumfit. 1985. The Functional-Notional 
Approach: from Theory to Practice. New York, Oxford University Press: 141.
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6. Ranking.
7. If  you were the judge (real court cases).
8. Pair talking.
9. Communication crossword puzzles.
10. Solve the mystery: finish the story.
11. Role play (pairs).
12. English Language Question Task Cards.
13. Strip Story.76

All those speaking activities  as mentioned above can 
be impelemented both inside and outside the classroom 
depend on speaking  goals. Speaking activities  outside the 
classroom, wherein students have many more opportunities 
of  interaction to practice speaking, rather than inside  the 
classroom. Outside the classroon speaking activities enable 
the students to engage totally and autonomy learning in the 
activities without pressuring of  other parties and afraid of  
making mistakes because they can express themselves as much 
as possible and they do happen in real life which engendering 
contented feel in learning English. 

While speaking activities inside the classroom border 
of  opportunities for students to use the language in real life 
and also are very unlikely to develop speaking competence 
if  only practicing speaking  inside the classroom  because 
the limited time. However, speaking activities in inside the 
classroom could include more than communicative, two 
way interactions, whether between student and student  and 
between teacher and student, and also teachers can control 
directly the students’ activities who are  not fully participating 
and vise versa. 

76 Keith S Folse. 2007. The Art of  Teaching Speaking: A Research and Pedagogy 
for the ESL/EFL Classroom. USA, The University of  Michigan Press.



Communication Strategies In Taking Turns Speaking Of English As  A Foreign Language Use      |91

In briefly, there are a lot of  speaking activities which can 
be  applied in  CLT to improve students speaking competence. 
To have good English speaking competence, students should  
engage themselves in speaking  activities as much as possible 
both inside and outside the classroom. Moreover, in related 
to English speaking activities outside the classroom,  it is 
necessary to design particular program speaking activities, such 
as English speaking meeting, morning English conversation, 
English debate, public speaking, outdoor English meeting, and 
other activities which enable  the students’ opportunities to 
engage themselves to practice speaking English in maximum 
manners in order  to achive good speaking competence.

In this book the writer has tried to demonstrate the 
strategies of  teaching speaking in EFL context. Teaching of  
speaking to the EFL students is the most important in learning 
a foreign language especially English. One of  the widely 
accepted instructional method in teaching  speaking is CLT, 
in which this method emphasizes that the goal of  language 
learning is communicative competence.  Communicative 
competence includes grammatical competence, discourse 
competence, sosiolinguistic competence, and strategic 
competence, as abilities undelying speaking competence. 
In teaching speaking in order more communicative, teacher 
must be able to use many kinds of  speaking activities, such 
as role play and simulation, information gap, group solving 
problem, and other speaking activites. Speaking activities can 
be carried out both inside and outside the classroom depend 
on speaking  goals. Those activities enable the students to 
engage in interaction in real communication to improve 
speaking competence.  
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PART 5

COMMUNICATION STRATEGIES 
EMPLOYED BY SPEAKER IN TAKING 

TURNS SPEAKING

This part deals with the discussion of  communication 
strategies employed by students as the speakers. The discussion 
emphasizes on communication strategies  employed by the 
speakers both verbal and nonverbal. Communication strategies 
(CSs) are discussed and analyzed within the framework of  
CSs theories proposed by Tarone (1983); Faerch and Kasper 
(1983); and Bialystok (1983) as the main theories, in which 
these experts have the similar theories of  CSs. They trust that 
the processes working in language processing are not different 
from those operating when CSs employed for a reason of  
goal. In this work, they believe CSs to be the processes of  
communication used by nonnative speakers of  English to 
surmount lexical problems. In this case, the analysis is limited 
to lexical and grammatical problems,as well as background 
knowledge caused by the students’ competencies of  TL words 
and structures that they need to communicate in taking turns 
speaking. Furthermore, the other relevant CSs also adopted 
in this study if  they can support the analysis and discussion 
of  the findings. The following are the discussions of  each 
strategy displayed correspondingly.
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Conveying message in spoken communication is not a 
simple matter for EFL students as the speakers. They often 
encounter problems, either self ’s performance problems or 
other’s performance problems, particularly problems when 
conveying message to the listeners. However, they try to 
surmount the problems, through some attempts in order to be 
able to survive when communicating in English. Their efforts 
are determined as communication strategies (CSs). Before 
discussing the findings, in order to provide overall pictures of  
the aspects of  the investigation, it is considered important to 
describe each part of  verbal and nonverbal CSs. 

A. Verbal Communication Strategies

Using verbal CSs in taking turns speaking is a good way 
to face down communication problems that the students 
face because of  insufficient TL competence. On the verbal 
CSs, the discussion includes the topic avoidance, message 
abandonment, approximation, word coinage, circumlocution, 
literal translation, language switch, appealing for assistance, 
foreignizing (interlingual transfer), paraphrase, self-
correction, comprehension check, and self-repetition. Of  
the thirteen kinds of  CSs employed by the speakers in this 
study, three of  them (self-correction, comprehension check, 
and self-repetition) are different from those previous theories 
of  CSs proposed by Tarone (1983) and Faerch and Kasper 
(1983), as the theoretical basis underpinning of  this study. 
The empirical data obtained in this study and those theories 
of  Tarone (1983) and Faerch and Kasper (1983) indicate that 
some of  CSs are supportive and also contradictory to each 
other. Similar way of  discussion is alsopresented in describing 
nonverbal CSs.
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1.  Topic Avoidance Strategy

Topic avoidance which performed by avoidance 
behavioris one of    reduction strategy making discontinuous 
communication. The students as the speakers employed 
this strategy because they face problems due to limited TL 
linguistic resources or due to retrieval problems and if  their 
behavior in the actual situation is one of  avoidance rather than 
achievement. By avoiding the topic, the students would not 
continue their communication in order to avoid the problems. 
The students have started speaking, but they were unable to 
continue because of  limited TL words and structures as well 
as having no idea about the topic. The common phrase used 
“I don’t know”, it is followed by using long unfilled pause. 

The students uttered “I don’t know /...s/”, it was 
unearthed that students as a speaker and as a listener rejected 
to talk about “tourism” by uttering   “I don’t know /...s/”, used 
long unfilled pause when they performed conversation to 
each other. The subjects used this strategy to reject the given 
topic because they were unable to recall the TL words related 
to the topic. The finding above supports the theory of  CSs 
that an avoidance strategy, the student simply tries not to talk 
about the concepts for which the TL item or structure in not 
known (Tarone, 1983). In line with this, Faerch and Kasper 
(1983) comments on this strategy that students reduce their 
communicative goal in order to avoid the problem.

2.   Message Abandonment Strategy

The message abandonment was one of  reduction 
strategy employed by the students. It was one of  the 
avoidance strategies (Tarone, 1983) and one reduction of  
the propositional content strategy (Faerch & Kasper, 1983). 
Students employed this strategy in spoken communication 
because of  their insufficient linguistic competence of  target 
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language. Actually, the subjects have tried to talk about the 
topic, but they were unable to continue talking and stopped 
in the mid-utterance. They talked in the incomplete utterance 
because of  encountering a difficulty with the TL words or rules 
that they need touse in communicating for next message. 

Acquainting with the finding of  extract “... No politics is 
good /...s/” in which (speaker and listener) shown that actually 
they have started to say about politics, but unfortunately, they 
could not continue it and stop in the middle utterance. This 
case showed when speaker asked to listener about the topic, 
listener only responded it in a little bit utterance by saying “Is 
the same like you. No politics is good” then using long unfilled 
pause which indicated she encountered a difficulty to the TL 
words and structures. The subjects were unable to continue 
their conversation when they performed it in taking turns 
speaking about politics. 

This finding supports the theory of  CSs postulated by 
Tarone (1983) that message abandonment strategy refers to 
the student begins to talk about a concept but is unable to 
continue and stop in mid-utterance. It is also in line with CSs 
theory of  Faerch & Kasper (1983) that communicating on a 
topic is initiated but then cutting short because the student 
runs into difficulty to a TL form and rule. The student stops 
in mid-utterance, with no appeal to authority to help finish 
the utterance. The previous findings as such Somsai and 
Intaraprasert (2011), and Syafei (1994) are also supported this 
finding in which message abandonment appeared in students’ 
spoken communication because of  their lack TL competence 
and having no idea about the topic context. Communicating 
on a topic already initiated but then breaking down because of  
the difficulty on TL terms and forms that the studentsneeded 
to convey the message.
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3.  Approximation Strategy

Approximation strategy was a strategy that the student 
employed as an attempt to facilitate in conveying the message 
to the listeners in order to be easily understood by rewording 
their message. This strategy was used to face down the 
problem in lexical meaning transmission by using a TL word 
or structure which shared semantic features with the intended 
TL word instead. In this study, even though the alternative 
words that the students used sound inappropriate, they 
seemed to successfully help the listener to catch the general 
meaning of  what the speaker has said.

Finding of  extract “So, it means house is very traditional, 
… apa  lestarikan /./ become powering”; in which speaker 
in conveying message used word“powering” to replace the 
word“preserve” in his utterance, as well as he also used “good 
idea” to replace the word“want”  when delivering the message 
“I think they good idea to visit /./ traditional [traditional] thing of  
Sasak”. The use of  approximation strategy revealed that the 
words“powering” and “good idea” instead of  using the words 
“preserve” and “want” when these words did not exist in her 
mind at that particular time. Even though the alternative 
items that the students used sound inappropriate, they seemed 
successfully help the listener to catch the general meaning of  
what the speaker said. 

In these cases, the speaker selected a word that provided 
an approximate translation of  the unknown concept by 
referring to a similar but known item. When facing with the 
problem, the speaker in this study attempted to tackle the 
problem directly by using an approximation strategy. With this 
approximation strategy, the speaker developed an alternative 
to surmount the problem based on their linguistic resources 
in order to reach his communication goal. 
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Referring to above finding of  approximation strategy, it 
supports Tarone’s (1983) theory of  CSs that approximation, 
in which the leaner uses of  a single TL vocabulary item or 
structure, which the student knows is not correct, but which 
shares enough semantic features in common with the desired 
item to satisfy the speaker. Meanwhile, in Bialystok’ (1983) CSs 
theory this strategy is named as semantic contiguity, which 
refers to the use of  a single lexical item which shares certain 
semantic features with target item.  

4.  Word Coinage Strategy

Word coinage was a strategy that created by the 
speakers through creating a new word from selecting a TL 
term or term features that were known in their mind when 
conveying the message to make the listener comprehend of  
what has just uttered. It was used to overcome the difficulty in 
transmitting of  the meaning of  particular lexical in message 
by making efforts to make up a new word or expression form 
by combining the known TL items into TL morphology to 
engender the intended meaning.

Focusing on finding of  extract uttered by the speaker 
who created three new words such as ‘officemen, lawman, and 
advoc’. In his utterance “I mean that so many officemen to be in 
corruption. It means that ‘lawman’ is still don’t have [still don’t 
have] /ah…/ ‘advoc’ for the corruptor”. In this utterance, the 
speaker created the words ‘officeman’, ‘lawman’ and ‘advoc’ to 
replace the words ‘office employee’, lawyer,  and ‘punishment’. 
The three new words demonstrated that the words‘officemen’, 
‘lawman’, and ‘adhoc’ partially sound like the appropriate words 
in this context but they were inappropriate English words.  
The speaker created new expression in order to convey the 
meaning of  the message. The subject, however, used these 
words because she was unable to recall the appropriate TL 
vocabulary items for beingused when communicating in 
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English. This strategy usually produced items that did not exist 
in the TL or, if  they did, having a contextually inappropriate 
meaning.

The finding above corroborates the theories of  CSs 
proposed by Bialystok (1983) that word coinage is the creation 
of  a L2 lexical item by selecting a conceptual feature of  the 
target item and incorporating it into L2 morphological 
system),  and Tarone (1983) that it leads the student creates 
a new word in order to communicate a desired concept. 
In Indonesian context, this finding also corroborates the 
previous finding of  Syafei (1994) that word coinage, speakers 
reword their message to make themselves understood, it 
used to overcome the problem in a transmission of  a lexical 
meaning by making attempts to make up new expression form 
(by combining the known L2 items into L2 morphology) to 
express the intended meaning.

5.   Circumlocution Strategy

Circumlocution was acompensatory strategy that 
viewed as one of  good solutions to solve the students’ 
limited TL knowledge. It deals with describing the characters 
or elements of  the object or action instead of  using the 
appropriate TL item or structure. This kind of  CS used 
when the speaker described the characters or elements of  
the object or action as opposed to exerting the appropriate 
TL structure. In other words, this strategy used by a speaker 
who does not know or is unable to recall a word but wants 
to express a concept. In place of  using a circumlocution, the 
speaker delineated a brief  sequence of  words to express the 
same meaning. 

Looking at finding in some extracts that inspired to 
comment that this strategy was unique because the speakers 
were unable to elicit the desired item, however, they were 
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able to express a sequence of  words to have the meaning of  an 
item. Speaker’s  utterance such as extract “I don’t know but like 
this when you plant rice, after rice grow up, you have to cut when rice 
grow up enough, we take the rice from the field.”inedicated that he 
has a problem to elicit a TL term when he was talking about 
a special culture in Sumbawa; unfortunately, he could not 
recall this desired term. Speaker describes the characteristics 
of  the object because he could not recall the phrase“harvest 
ceremony”. He used this strategy to give a description about 
the term that he wanted to convey to the listener, however, 
the listener still could not understand of  a concept.

This finding bolsters Tarone’ (1981) CS theory by saying 
circumlocution strategy used by the student to describe the 
characteristics or elements of  the object or an action instead 
of  using the appropriate TL structure. In other words, a 
strategy used by a student that does not know or cannot recall 
a word but wants to express a concept called circumlocution. 
Meanwhile, Bialystok’s (1983) theory of  CS named this 
strategy as a description; although the difference in a term, 
however, both theories have the same meaning in describing of  
the term. Description deals with general physical properties, 
special features, and interactional/functional characteristics 
that indicate the information that has incorporated into the 
description. 

In addition, indicating similar finding between Syafei 
(1994) and this study, that is on the existing fallacies in the 
students, circumlocution strategy; the speakers describe 
a lexical target meaning because they do not know the 
appropriate word for the meaning. In this case, a speaker might 
describe the characteristics or elements of  the object instead 
of  using an appropriate TL form to convince the meaning of  
a message to interlocutor.
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6.  Literal Translation Strategy

Literal translation was a part of  interlingual transfer on 
Faerch and Kasper’s (1983) CSs theory, and on Tarone’s (1983) 
CSs theory included it as part of  borrowing. Literal translation 
(interlingual transfer) is different with language switch. 
Whereas with the language switch strategy, the students 
ignore the IL code, strategies of  interlingual transfer (literal 
translation) result in a combination of  linguistic features from 
the IL and L1 or other foreign languages. 

According to Faerch and Kasper (1983), interlingual 
transfer may involve the transfer of  phonological, 
morphological, syntactic or lexical features of  the IL, and may 
also occur at the pragmatic and discourse level. If  it occurs 
in lexical lever of  IL system (e.g. translating compounds or 
idiomatic expressions from native language verbatim into TL) 
described as ‘literal translation’. 

Discussing of  this strategy, finding in extract of  speaker’s 
utterance such as  “… you know in Selebrana beach there many 
villas, oleh-oleh /em./ handicraft, restaurant too many” indicated 
that speaker used interlingual transfer at lexical level or literal 
translation by combining of  linguistic features from codes 
of  English and Indonesian as such “many villas,oleh-oleh /
em./ handicraft”. Speaker translated Indonesian word “oleh-
oleh” with “handicraft”, but it is not properly used. However, 
listener as the pair of  speaker understood of  what he just said 
by uttering “May be I am … I want to go there ‘may be you can 
…”. Using literal translation sometimes makes interlocutor 
easier to comprehend the message, it may be because the 
listeners in each opportunity can speak their native language 
of  Indonesian. 

This finding is undeniably associated with the 
students’ insufficient of  TL grammatical seems to support 
Mardiana’s (1997, in Hasanuddin, 2001) finding in her study 
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on communication problems. She claims that grammatical 
problems consist of  the use of  to be, the use of  tenses, and 
word order. The speakers translate the native language word 
for word without bothering of  the TL syntactic. This indication 
is in line with Tarone’s (1983) CSs theory; she postulated that 
the student translates word for word from the native language. 
This coincides with Syafei’s (1994) finding that the speakers 
borrow from any language they know, they translate word 
for word from their native speaker language into the TL. The 
occurrence of  literal translation is not surprising since the 
listener in each opportunity could speak the native language 
of  the speaker. The literal translation discussion implies that 
the use of  literal translation would inhibit it the speakers’ 
interlanguage towards the TL. However, this strategy used to 
avoid communication break down. It is better to use it than to 
avoid communication.

7.   Language Switch Strategy

 In EFL speaking class in which English is used as the 
medium of  communication among the parties of  students 
and lecturers, there always exists the possibility of  switching 
from English as the TL to either L1 or another language.

The speakers sometimes substitute their stretches of  
utterances from single word up to complete alteration to 
their own words because they do not know the TL words 
when articulating their utterances. They exerted their own 
language to face down their TL lexical deficiencies and 
because of  wanting, the communication sustains in keeping 
the conversation running properly. 

The finding on this strategy surprisingly that the speakers 
often employed language switch their spoken communication. 
The speakers substituted their utterances to the L1 words 
because they did not know the TL words when articulating 
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their utterances. They exerted their own language to face down 
lexical deficiencies of  the TL and keep their communication 
running well in a properly manner. The students began 
conversation by using English, and then switching his message 
into Indonesian like his utterance “May be UIN Mataram /./ it 
is very good. Because UIN Mataram mempunyai dosen yang bagus 
dari alumni dari dalam dan luar negeri yang mengajarkan kita”. 
Speaker sometimes substituted his sequence of  utterances by 
using both English and Indonesian in conveying message to 
listener. Speaker exerted his own language because of  limited 
target language knowledge; particular related to word and 
structure as the ability underying   the use of  a language. 
Because of   limited TL vocabulary items and rules  made the 
speaker was unable to elicit desired TL words when articulating 
his utterances.  This strategy wasused to face down  of  TL 
lexical deficiencies, otherwise, the communication could not 
be sustained in properly manner. 

The use of  language switch indicated that the speaker 
encountered difficulty in maintaining his communication by 
using all messages in English, so they sometimes switched 
into Indonesia. Otherwise, breaking down of  communication 
ought to happen for this speaking pair. The occurrence 
of  language was not surprising since the students in each 
opportunity could speak the native language of  the speaker.

The finding above supports the theories of  CSs proposed 
by Tarone’s (1983), and Faerch and Kasper (1983) that the 
student uses the native language term without bothering to 
translate. This coincides with Bialystok’s (1983) theory of  
CSs, which he postulated that language switch refers to the 
insertion of  a word or phrase in a language other than the 
TL, usually the student’s native language. This finding also 
corroborates the previous studies like Hasanuddin (2001) who 
commented that language switch: switching to mother tongue 
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(L1) is a strategy that uses the mother tongue for expression 
without translating it. This strategy may also include adding 
word ending from the new language onto words from the 
mother tongue.

8.   Appeal for Assistance Strategy

With respect to appeal for assistance, the speakers 
sought assistance from the listeners or other resources as an 
effort to face down their difficulties in expressing message 
either directly or indirectly. In this case, the speakers asked 
for the correct terms or structure as well as the continuum 
of  message before ending of  communication.  Appeal for 
assistance strategy was also one of  the students’ efforts to 
come up with their limited knowledge on TL. In addition to 
ask their pairs in conversation, the speakers conveyed it both 
English and Indonesian. 

The finding revealed this strategy was extract of  
speaker’s utterance “What in English ujian nasional, UN?”  On 
the finding when describing about education in Indonesia 
speaker has difficulty in elicit “ujian nasional” in English, so he 
appealed assistance to his interlocutor (listener). Unfortunately, 
interlocutor as a listener was unable to help him for giving an 
appropriate TL expression for “ujian nasional”. On the contrary, 
listener asked for clarification about the terms to the speaker by 
uttering “Ujian Nasional”.  Suddenly the speaker responded by 
switching his language into Indonesian “Ya, ujian nasional” then 
using long unfilled pause while thinking the desired term. At the 
state, he was unable to recall the needed term, but as soon as he 
described the characteristics of  the item by uttering “may be test 
in the end of  school.” Appealing for assistance here was not cutting 
of  an utterance expecting that the listener would continue or 
understand the part that left, but because of  the speaker’s limited 
TL vocabulary items that made him could not be able to recall the 
TL expression, so mostly the speaker switched the message into 
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Indonesian (NL). This strategy also involved asking interlocutor 
for help in taking turns speaking by hesitating or explicitly asking 
for missing expression. This strategy was somewhat similar to 
the strategy of  comprehension check.

Referring to above finding of  appeal for assistance, it 
bolsters up the theory of  CSs proposed by Tarone (1983) that 
the student asks for correct term or structure to any capable 
peers. This finding is also in line with Faerch and Kasper’s 
(1983) CSs theory in which their technical term is cooperative 
strategies refers to involve a joint problem-solving effort 
by the student and his interlocutor. In addition, appeal for 
assistance of  this finding can strengthen the corroboration 
of  the previous studies related to CSs as such Somsai and 
Intraprasert (2011), Syafei (1994), and Andi-Pallawa (2012).

9.  Foreignizing Strategy

Foreignizing was a part of  interlingual transfer on Faerch 
and Kasper’s (1983) theory of  communication strategies. 
Meanwhile, on Bialystok’s (1983) CSs theory it includes L1-
based strategies. The speaker adjusts a TL (English) plural item 
like ‘s’ to interlingual plural (Indonesian), in which the student 
as a speaker transfers English inflectional bound morpheme 
which typically occurs at the margins of  a free morpheme to 
show English plural word ‘-s’ that always comes last in a word 
into Indonesian word. 

Looking at the extract of  speaker’s utterance that 
utilized the English plural “-s” into Indonesian word, namely 
“gili” and “baruga” became “gilis” and “barugas” as his utterance 
“There many villas, gilis, like Gili Trawangan, Gili Meno, and Gili 
Air. There many villas, hotels /./ bungalows, barugas there.” The 
speaker employed the foreignizing because he was unable to 
differentiate whether the “gili” and “baruga” were Indonesian 
or English words, so he uttered both words like English 
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plural because those words were a part of  a sequence of  an 
English sentence. Even though both words were pronounced 
like English plurals, listener still understood of  what speaker 
conveyed, listener only nodded his head and smiled, but he was 
unable to correct of  this was misused of  Indonesian plural.

The finding of  foreignizing above supports the CSs 
theories of  Faerch and Kasper (1983) and Bialystok (1983). 
In which Faerch and Kasper postulated that if  a lexical 
item is adjusted to IL phonology and/or morphology, the 
strategy of  interlingual transfer sometimes referred to as 
foreignizing. Meanwhile, Bialystok argued that foreignizing 
native language (L1) items is the creation of  non-existent or 
contextually in appropriate target language (L2) words by 
applying L2 morphology and/or phonology to L1 lexical 
items.  This finding also supports Mei and Nathalang’s (2010) 
findings involving Chinese EFL students. They commented 
that foreignizing was used to apply to the TL of  English for 
the L1 term of  Chinese.  

This strategy indicated that the speaker employed 
foreignizing strategy to face down his lexical deficiency of  the 
TL. The speaker included the utterances of  TL plural when 
uttering L1 word in an equivalent stretch of  the sentence 
because of  not knowing about the unfamiliar L1 terms when 
articulating his utterances. The speakers sometimes uttered 
their own language as if  target language or foreignizing if  
they encountered difficulty to elicit TL items in taking turns 
speaking. 

10.   Paraphrase Strategy

 Paraphrasing was one of  verbal communication 
strategy in spoken communication. By using a paraphrasing 
strategy, the speaker attempted to the rewording of  the 
message in an alternative, acceptable TL construction 
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in order to avoid unknown lexical items. In other words, 
the paraphrasing strategy used to clarify a term by giving 
explanation and exemplification.

 The paraphrase strategy employed to clarify a term by 
giving explanation and exemplification.  Finding of  speaker’s  
utterance “Sade village is a small village. Why I said small village 
because in the small village there are not many people, there are not 
many house, but there are many tourists”. Speaker paraphrased 
“small village” three times when depicting the Sade village in 
order to make sure her interlocutor understood of  what she 
meant. This strategy was employed because of  her insufficient 
knowledge of  TL and she did not have any idea about the 
context of  what they were talking, so she paraphrased some 
terms while thinking for the next terms for being utilized 
to facilitate the listener understood the message was being 
delivered.

The finding above indicated that this type of  CS is in 
line with Faerch and Kasper’s (1983) CSs theory which was 
postulated that the student replaces an L2 item by describing 
or exemplifying it. By using a paraphrasing strategy, the 
speaker solves a problem in the planning phrase by filling 
the gap in his plan with a construction, which well-formed 
according to his IL system. Of  what postulated by Faerch and 
Kasper on their theory of  this strategy is similar in meaning on 
what is postulated by Waradi; Tarone (1983) that paraphrase 
can has the form of  description or circumlocutions, the 
student focuses on characteristic properties or functions of  
the intended referent. In addition, Tarone (1983) postulated 
that paraphrase covered approximation, word coinage, and 
circumlocution. Furthermore, this finding indication is in 
line with Mei and Nathalang’s (2010) that paraphrase strategy 
employed to solve their communication problems, especially 
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for one-way tasks, which can help the students, convey their 
meaning. 

11.   Self-Correction Strategy

Self-correction strategy is categorized as communication 
strategy that usually exerted in a taking turns speaking. The 
students as the speakers performed self-correction during 
spoken communication by revising their own inappropriate 
words and rules of  a language in the way that speakers of  the 
language used them. 

Looking at finding of  speaker’s utterance“… I want ask 
about what is nice place there /./ [I mean a tourism place], and you 
can show me?”. In this case, speaker just realized that the use 
of  lexical “nice” was quite general and inappropriate used in 
this context because they were talking about tourism place, 
though it accepted in under the circumstance. Accordingly, 
he revised his diction by uttering the appropriate language “I 
mean a tourism place” in order to facilitate the listener easier to 
understand more specific message. That specifying message 
which followed by using good TL rules was very imperative 
to establish good rapport between speaker and listener. This 
indication seems the listener’s response of  the speaker’s 
strategy by saying “okay” and “nodding her head” that indicated 
she comprehended of  delivered message. The speaker 
corrected his language because he thought that he exerted the 
appropriate words referring to general meaning that made the 
listener complicated in giving response. Through this strategy, 
the speaker rectified and corrected himself  the message 
before the listener signals non-misunderstanding, appeals for 
assistance or asking for clarification of  the message. 

The common phrase used in this strategy is “I mean…”, 
or the speaker repaired a sequence of  phrase or sentence 
directly in another manner. The conversation extract showed 
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that the student as the speaker corrected himself  when he 
made mistake of  the use of  “nice place”. With reference to the 
above finding, it might be depicted that the speaker wanted 
to retain the link and the lengthening of  the conversation, he 
immediately corrected himself. 

The finding above supports the concept that self-
correction is employed to increase the correction between the 
speaker and the interlocutor and to continue the conversation 
going properly in order that both speaker and listener work 
together to achieve the conversation goal (Dornyei, 1995, 1997). 
What Riad S   did (self-correction), also bolsters Bou-Franch’s 
(2004, in Andi-Pallawa, 2012) finding, she stated that self-
correction is composed of  two characteristics: ‘repetition and 
replacement.’ Most of  self-initiated corrections are initiated in 
the turn that contains the troubles source. In order to obtain a 
properly and efficient conversation, self-correction is a special 
aspect that is used to solve the problems of  misunderstanding, 
she continues stating that “self-correction strategy” is only 
used by the speaker to correct himself  utterances without 
waiting for the interlocutor’s request for clarification. 

12.  Comprehension Check Strategy

Comprehension check in this study referred to the 
speaker’s question for the interlocutor to know whether 
the interlocutor has a prior knowledge about the speaking 
context or the speaker exerted comprehension check to know 
that the interlocutor understood of  what the speaker has 
just uttered. Occasional use of  “Do you know…? You know…?  
Do you understand …?” help to check the pair’s (listener) 
understanding and attention in taking turns speaking. When 
the speaker wanted to know his partner understood of  what 
the speaker has uttered. The speaker may ask a question to 
the listener through comprehension check strategy
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Having focused on finding of  speaker’s utterance “Do 
you know Selebrana beach?” was recognized that the speaker  
used comprehension check to the listener. Comprehension 
check is defined as an action, directly followed the speaker’s 
utterance designed to obtain the listener’s understanding that 
the utterance has been correctly heard or understood by him. 
The analysis of  communication strategies episodes revealed 
that, in order to check for comprehension, the listener directly 
responded of  what asked. This listener’s reaction “Ah, I don’t 
know” indicated that the listener did know of  what the speaker 
asked to him.  

This kind of  strategy is in line with Dornyei and Scott’s 
(1997) concept that comprehension check: asking questions 
to check that the interlocutor can follow you. It also upholds 
Sayin’s (2009, in Andi-Pallawa, 2012) finding which involved 
fourteen members from overseas students having English 
conversation in pairs. He states that in comprehension check, 
the speaker tries to convince the listener understands the 
message correctly. In addition, it indicates that the similar 
findings between Andi-Pallawa (2012) and this study that is 
on the existing comprehension check strategy in taking turns 
speaking (conversation). Checking for comprehension dealed 
with the speaker’s question to the listener to know if  he/she 
has understood of  what the speaker has just said. In other 
words, the speaker exerted comprehension check to know 
whether the listener understood what the speaker has just 
uttered and to know the listener’s prior knowledge about the 
speaking context.

13.   Self-Repetition Strategy

Speakers sometimes did repeat some words or phrases 
when communicating if  they encountered difficulty in 
recalling the desired TL terms.  In repetition, the speakers 
repeated a part or the whole of  the utterances while thinking 
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for eliciting the next terms to be used in conveying the 
message. By using repetition, the speakers could eliminate 
long filled pauses, symbol used /em…/ and long unfilled 
pauses, symbol used /…/. The speakers produced long 
utterance automatically and sounded more fluent in their 
spoken communication.  

Viewing on finding of  speaker’s utterance was interesting 
evidence of  the repetition strategy. Speaker’s utterance “You 
can go there /./ [you can go there] /./ location is far but very good 
to …”  indicated that the speaker in his utterance repeated the 
sentence “you can go there” and he used short unfilled pause 
signal. This happened because the speaker sometimes talked 
while thinking the sequence of  next utterance; otherwise, 
she faced of  breaking down in delivering message in a whole 
content. This indicated that she has less prior knowledge 
about a topic of  tourism place in Lombok. However, the 
listener was not so difficult to comprehend the message with 
his responding “Yeah, yeah” while smiling and nodding of  his 
head. 

This finding bolsters the concept of  self-repetition: 
repeating a word or a string of  words immediately after they 
are said (Dornyei and Scott, 1997). This strategy is supported 
by Hasanuddin’s (2001) finding; he stated that the speaker 
repeated two phrases so that his utterance sounds longer 
and fluent. By repetition, the speaker couldeliminate long 
pauses and automatically produced longer utterances. By 
doing that, the speaker’s utterance sounded more fluent in his 
communication.

B.  Nonverbal Communication Strategies

It is well known that good on turn-taking in speaking is 
the foundation of  any successful relationship between speaker 
and listener. It is personal or professional although facing 
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some difficulties that make attempts to face down problems 
through CSs. It is imperative to recognize, though, that it is  
nonverbal CSs: facial expressions, eye contact, gestures, and 
posture. The ability to understand and use nonverbal CSs, or 
body language, is a powerful tool that can help the students 
connect with others, express what they really mean, and build 
better relationships.  Then the discussion in this section turns 
to some findings of  nonverbal CSs related to facial expression 
(smiling and laughing) and gestures (head nodding, head 
shaking, hand raising, hand moving, thumb up, and drawing 
something).

1.   Smiling Strategy

Smiling is a part of  facial expressions employed the 
students of  different pairs of  subjects as the speakers in taking 
turns speaking in this study.  Smiling is a simple matter in 
using when face to face communication, but it is an effective 
strategy to engender meaning of  either emphasizing the 
verbal message or conveying the independent meaning 
instead of  using verbal term to enhance the effectiveness of  
communication. This strategy helps put the students at ease; 
it is a clear signal that students are happy engaged in taking 
turns speaking with the interlocutors. Smiling also gives the 
students self-confidence and helps put them in the right frame 
of  mind. They would be better applying a smile that shows 
they are gloomy and miserable to interlocutors in taking turns 
speaking.

 While having in conversation, there is no need to 
bear any kind of  pressure. There is no need to think that the 
students have impressed the interlocutors or have to entertain 
them. The only thing that has to be showed is how interested 
they are talking to the interlocutors as this will make the 
students feel respect that will make them relaxed during the 
conversation and there will be proper flow in the conversation. 
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One way can be used to do this statement is to smile much 
to the interlocutors who are participating in a conversation 
(Kehe and Kehe, 2004, in Andi-Pallawa, 2012).

 With respect to the above Kehe and Kehe’s concept, it 
was found that student as the speaker in corpus smiled when 
saying “So many people come to enjoy /em./ {smiling} in Senggigi 
beach”.  It showed that she seemed has so vivid personality 
when delineating thing about Senggigi beach because of   
its beautiful and interesting place that made people enjoy if  
coming to the place, but she could not elicit the appropriate 
target language words to describe the condition of  Senggigi 
beach. However, speaker message made his  interlocutor 
(listener)  smiled too and felt respect  making them relaxed 
during communication. Smile here referred to the feeling of  
enjoyable and interesting place of  Senggigi beach.

This finding above is in line with Thompson’s (2003) 
theory that facial expression can appear in a number of  
ways, but the most obvious use is smiling.  The human face 
is extremely expressive, able to express countless emotions 
without saying a word. And unlike some forms of  nonverbal 
communication, facial expressions are universal. The facial 
expressions for happiness, sadness, anger, surprise, fear, 
and disgust are the same across cultures. In addition, facial 
expressions reinforce the emotional states the speakers convey 
through verbal communication. For example, smiling while 
telling a funny story better conveys the emotions (Hargie, 
2011) .

2.   Laughing Strategy

In this study, laughing is a part of  facial expressions 
employed several times of  different pairs of  subjects as the 
speakers in spoken communication.  Laughing is a facial 
expression because of  surprise something happens in the 
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content of  speaking. It is a simple nonverbal strategy in face 
to face communication but it has an effective meaning in 
conveying message. When both speaker and listener involved 
in laughing, they maybe there was a different something of  
their feeling and experience of  what they were talking, so it 
should be expressed through laughing. 

Looking at finding of  speaker’s act in which he laughed 
when uttering “I think politics in Indonesia /ah…/ is not so 
good /./ because we remind there so many korupsi {laughing}”.  
Laughing showed that the speaker has something different and 
strange from his feeling and experience when uttering “many 
korupsi”, so he conveyed the message in surprise manner by 
expressing vividly through laughing and sometimes switched 
into Indonesian.  The expression of  his message made his 
interlocutor (listener) noticed the speaker’s message and 
felt respect making them understood to each other during 
communication. Laugh here occurred because in speaking 
contents included some of  strange or unusual terms referring 
to the feeling of  disappointing and uninteresting issues in 
politics in Indonesia. This finding is in line with Panagiotis’s 
(2012) concept that facial expression for happiness, sadness, 
anger, surprise, fear, and disgust are the same cross cultures. 
Laughing happens in the talking that contains some happiness, 
surprise, or disgust of  message sequence when communicating 
in the different ways of  either verbal or nonverbal.

3.   Head Nodding Strategy

Nodding of  head is a part of  gesture was employed 
many times by many different pairs of  subjects as the 
speakers in spoken communication. Using gestures like head 
nodding for the speakers indicate that either accompanying 
their utterances (verbal message) or asking the interlocutors 
to speak. Nodding of  head gesture can be taken completely 
different of  each people depending upon where they live 
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which engenders a particular culture in nodding the head. 
In Indonesian culture in which head nodding when speaking 
indicates that it accompanies of  what is being uttered or 
sometimes if  the speakers face difficulty in eliciting desired 
terms to signal the listener to speak or add the message in 
order the communication running properly.

Kendon (2007, in Andi-Pallawa, 2012) stated that head 
nods, like in conversation, is part of  how individuals’ give off  
news to one another, and is thus a part of  the expressive strategy 
of  participants in a conversation.  Finding of  speaker’s act  in 
his utterance “I think education in Indonesia /./ cost is very big 
because [because] /eh…/ as of  communication about student and 
teacher/---/ {head nodding} so/---//…/” as an example finding 
of  this study. In this finding showed that the speaker used 
lengthening of  syllable teacher/---/ indicated that he faced 
difficulty in eliciting the next words then nodding his head to 
the interlocutor (listener) as a signal that he asked the listener 
to speak or complete of  what was being uttered.

By nodding of  head, the speakers could use a way of  
expression that translates in visible form part of  what is 
meant by the nodding of  head. The Indonesian speakers 
nodding of  their heads, it means, giving an approval to what 
just said, accompanying of  what is being uttered or asking the 
interlocutor to add message.

4.   Head Shaking Strategy

Shaking of  head was a part of  gesture employed by 
subjects as a speaker in taking turns speaking. Head shaking as 
a nonverbal CS used by the speaker may be different meaning 
with used by the listener. It because of  the different role in 
conveying and comprehending the message.  The speaker uses 
head shaking to indicate that there is something happens to 
him/her concurrently with his/her utterance while shaking 
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his/her head; while the listener nods his/her head to indicate 
that nothing happens to him/her concurrently with silence 
while shaking his/her head.

Looking at finding of  speaker’s utterance “… May be if  
I think sorong serah like /em…/ what is in your culture? I forget 
{head shaking}”. Speaker uttered, “I forget” while shaking her 
head indicated that she forgot the needed term for being 
used in next message. It meant that there was something 
happened to her (forgot or unable to recall the desired term) 
concurrently with utterance while shaking his head. The 
mixtures of  head nodding gesture and utterance as verbal and 
nonverbal expressions give greater specificity to convince the 
listener of  what happened in spoken communication.

The finding above supports the previous finding, Andi-
Pallawa (2012) that head shaking in a conversation used 
to draw out another speakers’ notice and to gratify them 
about the message they are saying. Head shaking used by 
the students in his study in stating their message to other 
participants in a conversation when they are presenting their 
task. In a presentation of  tasks, at one-point students’ gesture 
as if  head shaking shows disagreement what the speaker just 
says. They do this in association with the sentence. This head 
shaking action, however, it is executed specifically in relation 
to the words uttered in a conversation.

5.   Hand Raising Strategy

As a part of  nonverbal CS gestures, the hand raising 
appeared in four kinds of  the hand raising, such as raising 
the right index hand, raising the right flat hand, raising the 
right spread hand, and raising the right V hand. Nevertheless, 
those gathered in one, the hand raising strategy. It is the fifth 
nonverbal communication strategy which utilized many 
times of  different subjects’ pairs in this study. The speakers 
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used this strategy when either uttering message concurrently 
with raising their hands to emphasize the verbal terms or 
only raising hands without uttering anything in conveying the 
meaning of  message.

Finding in corpus of  speaker’s utterance “There are 
traditional houses in Lombok. The first is in Lombok Utara, the 
second in Central Lombok Sade village” found two nonverbal 
communication strategies employed by the speaker. Student  
as a speaker raised of  right index hand when uttering 
“the first” and raised of  right V hand when uttering “the 
second”. Speakers often were unaware of  what came out 
of  their utterance and what they communicated through 
their nonverbal language were two acts which supported to 
each other. However, commonly nonverbal act was used to 
accompany or emphasize the verbal message. When facing on 
these mixed signals, the listeners could ease to comprehend 
the message because verbal and nonverbal message occurred 
concurrently in a natural conscious language that broadcasted 
the true meaning  in any given communication moment.

6.   Hand Moving Strategy

This strategy is very complicate to delineate one by one 
because of  its emergence into five types of  hand moving, 
namely moving the right index hand, moving the right spread 
hand, moving of  both spread hands, moving the right flat hand, 
and moving of  both flat hands, however, they are embraced in 
one strategy, hand moving strategy in this study. It was utilized 
many times of  different subjects’ pairs. The speakers employed 
this strategy when either uttering verbal message concurrently 
with moving their hands to accompany the verbal terms or only 
moving hands without uttering anything to substitute the verbal 
term in expressing the meaning of  message. Hand moving 
as a part nonverbal communication can substitute the verbal 
communication in a variety of  ways. Nonverbal communication 
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can convey much meaning when verbal communication isn’t 
effective because of  the speakers’ limited of  target language 
terms. The speakers seem have language limited when they are 
unable to present the message in properly manner because they 
have not yet learned of  target language completely.

Finding in corpus of  speaker’s  (“... there is /eh.../ you 
can/---/”) is appointed to show if  the speaker encountered 
the difficulty in eliciting of  TL vocabularies, she exerted long 
filled pause /eh…/ and lengthening of  syllable can/---/ and 
moving of  both spread hands forwards body while thinking 
the desired language. It indicated that speaker was unable to 
recall the TL word “swim” so he moved of  both spread hands 
forward her body to illustrate the desired word. The speaker’s 
gesture made the listener or interlocutor noticed of  what 
she has expressed and facilitated her easily to understand the 
message meaning.

The finding above supports the concept that nonverbal 
communication conveys meaning by reinforcing, substituting 
for, or contradicting verbal communication. Verbal and 
nonverbal communication is two parts of  the same system 
that often work side by side, helping us generate meaning. In 
terms of  reinforcing verbal communication, gestures can help 
describe a space or shape that another person is unfamiliar 
with in ways that words alone cannot (Hargie, 2011).  This 
coincides with Faerch and Kasper’s (2003) concept that 
although nonverbal strategies are sometimes used as the 
students’ one and only at solving a communication problem, 
they are often used to support other verbal strategies. Students 
convey the meaning not only through verbal strategies but 
also through nonverbal strategies.
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7.   Thumb up Strategy

In spite of  its appearance several times by a pair of  subjects 
in taking turns speaking, however this strategy categorized 
as the seventh nonverbal strategy in this study.  Thumb up 
categorized as a gesture of  nonverbal strategy either can 
substitute a verbal term without uttering it but has the same 
meaning or supports a verbal term concurrently with the 
raising up thumb when uttering a verbal term in expressing 
the meaning of  message. The speaker sometimes uses thumb 
up to accompany and impress of  what just said or to express 
and broadcast the independent meaning of  a message.

Focusing on finding in corpus of  speaker’s utterance, it 
recognized that the speaker  used this strategy when uttering 
“I am from Copulate Jenny. I am/---/ {thumb up} a reporter.”  
What performed by speaker through his utterance “I am/-
--/”while raising his thumb up shown that he conveyed an 
implicit meaning as a sequence of  a reporter phrase. In spite 
of  using lengthening of  syllables “I am/---/” before uttering a 
reporter, he was able to use a nonverbal strategy while thinking 
the next phrase “a reporter”. It indicated that he wanted to 
convince the listener (interlocutor) that he was a top or good 
reporter, as soon as the listener nodded her head to indicate 
that she comprehended of  what the speaker conveyed and 
performed.

This finding indicates that it is in line with Keegan’s 
(2004, in Andi-Pallawa, 2012) theory that thumbs up signals 
that complement a message would support the message if  
used alone, and bolster simultaneously the intended message. 
An example will be thumb up sign that raising up towards a 
person who is saying something that the interlocutor agrees 
with, or the interlocutor admires the speaker’s utterances. 
Thumb up shows that the interlocutor is responsive and 
respectful, and that he is not challenging the speaker’s ideas, 
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opinions, and feeling. In short, thumb up can be used to 
maintain friendship, relationships, and solidarity.

8.   Drawing Something Strategy 

For all that it was found out only several times used 
by a pair of  subjects in taking turns speaking activities; this 
strategy was categorized as a gesture of  nonverbal strategy 
in this study. The speaker employed this strategy to delineate 
something or a concept to substitute the verbal message in 
expressing of  meaning. 

Finding in corpus of  subject’s utterance showed that a 
speaker described about final exam. When he told about “… not 
only grade/---/ for paper but also grade behavior of  student itself.” 
he used lengthening of  syllables “grade/---/” while drawing 
something which indicated that he has a problem of  the desired 
target language. The speaker drew something as such writing 
by pen on the paper with right hand to illustrate the students’ 
grades that could be evaluated by written test, or writing on 
the paper. It was done because he could not elicit the terms 
were needed to convey the verbal message. He further asked 
the listener about the context of  speaking by uttering “What 
do you think, should ujian nasional still in our education system?”  
The situation made the listener (interlocutor) asked the 
speaker for repeating his question. However, the conversation 
ran well in the proper manner up to the end of  speaking. 
Drawing something is a part of  gestures for either substituting 
of  using verbal language or supporting verbal message and 
expressing independent meaning sometimes occurred in face-
to-face communication. The use of  gesture should be viewed 
as a dynamic of  speakers’ speaking behavior in taking turns 
speaking which allows the students improvise their verbal and 
nonverbal language. 
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The indication of  finding above is in line with the concept 
that illustration is the most common type of  gesture and it 
used to illustrate the verbal message. For example, they might 
use hand gestures to indicate the size or shape of  an object. 
These largely involuntary and seemingly natural gestures flow 
from the speakers as they speak but vary in terms of  intensity 
and frequency based on context. Although the speakers are 
never explicitly taught how to use illustrative gestures, they do 
it automatically. Thinking about how they still gestures when 
having an animated conversation on taking turns speaking  
even though the interlocutors sometimes cannot comprehend 
of  it (Andersen, 1999).

Having seen and discussed the thirteen categories of  
verbal CSs and eight categories of  nonverbal communication 
strategies employed by the students as the speakers, it is now 
considerable interest in discussing the strategies associated 
with the students’ gender (fourteen and eighteen for male and 
female students) who involved as the subjects in this study. 
Of  the thirteen categories of  verbal strategies, two avoidance 
strategies (topic avoidance and message abandonment) 
were employed six times by male speakers and five times 
by female speakers. Meanwhile, eleven achievement 
strategies (approximation, word coinage, circumlocution, 
literal translation, language switch, appeal for assistance, 
foreignizing, paraphrase, self-correction, comprehension 
check, and self-repetition) were employed seventy four by 
male speakers and one hundred and six times by the female 
speakers. 

Furthermore, eight nonverbal strategies (smiling, 
laughing, head nodding, head shaking, hand raising, hand 
moving, thimb up, and drawing something) were employed 
fourteen times by male speakers and twenty seven times by 
female speakers. This fact indcated that the female speakers 
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used more CSs than male speakers or female students 
employed strategies more often when taking turns speaking 
in English.  

The difference frequency used CSs by male and female 
speakers was caused by the different language profeciency  
among them, since their abilities to speak were not the same 
as their abilities to employ CSs. This depiction conformed to 
the view of  Willems (1987, in Huang, 2010) who maintained 
that “... the way we handle language in the classroom not 
only in traditional structural approaches but also in modern 
‘communicative’ ones does not sufficiently help the student 
to develop this strategic competence”. This is in line with 
Coates’ (1991) proverb “A woman’s tongue wags like a lamb’s 
tail” and “many women, many words”. It means that the 
differences between women and men in speaking have always 
been a topic of  interest to the human species and supposed 
linguistic difference in a language. A language needs a lot of  
communication; the more that the students communicate, 
the better their strategic competence will become. 
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PART 6

COMMUNICATION STRATEGIES 
EMPLOYED BY LISTENER IN TAKING 

TURNS SPEAKING

The discussion in this part deals with communication 
strategies employed by the listeners in spoken communication 
both verbal and nonverbal. Communication strategies (CSs) 
are discussed and analyzed within theories of  communication 
proposed by Tarone (1983); Faerch and Kasper (1983); and 
Bialystok (1983) as the main theories, in which these experts 
have the similar theories of  CSs. They trust that the processes 
working in language processing are not different from those 
operating when CSs employed for a reason of  goal. 

Conveying message in spoken communication is not a 
simple matter for EFL students as the speakers. They often 
encounter problems, either self ’s performance problems or 
other’s performance problems, particularly problems when 
conveying message to the listeners. However, they try to 
surmount the problems, through some attempts in order to be 
able to survive when communicating in English. Their efforts 
are determined as communication strategies (CSs). Before 
discussing the findings, in order to provide overall pictures of  
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the aspects of  the investigation, it is considered important to 
describe each part of  verbal and nonverbal CSs. 

 Comprehending message of  taking turns speaking 
is not an easy matter for EFL students whose insufficient 
English knowledge. The students as the listeners often face 
problems when communicating in English; however, they try 
to face down the problems through making some efforts that 
are determined as CSs. The discussion about findings of  types 
of  CSs employed by listeners is presented in separating part of  
two categories namely verbal and nonverbal CSs.   

A. Verbal Communication Strategies

Employing of  verbal CSs in taking turns speaking is 
a good way for the listeners to face down communication 
problems that they face because of  limited TL knowledge. 
On the verbal CSs, the discussion includes language switch, 
appeal for assistance, asking the speaker for clarification, 
asking the speaker for repetition, asking the speaker to add the 
language, guessing the speaker’s message, and specifying the 
speaker’s message. Similar way of  discussion is also presented 
in describing of  nonverbal CSs.

1.  Language Switch Strategy

Language switch that was employed many times by 
different pairs as the listeners was the first compensatory 
strategy in taking turns speaking. The listeners substituted 
their utterances to the Indonesian words because they did 
not know the target language words. Most of  the listeners 
employed this strategy in responding spontaneously of  what 
the speakers have said, such as asking for clarification, appeal 
for assistance, and asking the speakers to add message. They 
exerted their own language to overcome lexical deficiencies of  
the target language.
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The finding in corpus of  listener using Indonesian 
asked for repetition to the speaker by switching his language 
into Indonesian words “Apa tadi?”.  Before responding the 
speaker’s question listener seemed has yet to catch the 
question, so he asked the speaker for repetition and by 
using his L1 language (Indonesian). The speaker repeated 
his question immediately “What in the interest thing about 
Senggigi beach?”  On the question, the listener finally smiled 
and tried to answer the question. That fact showed that the 
conversation was reputed running well in proper way because 
of  both speaker and listener understood to each other.  In 
spite of  many difficulties in the conversation, it reputed as 
the vivid communication because both speaker and listener 
could deliver and comprehend message that made them 
understood to each other. 

The finding above is in line with the CSs theory 
proposed Bialystok (1983) that switching of  language refers 
to the insertion of  a word or phrase in a language other than 
the TL, usually the learner’s native language.  This coincides 
with CSs Theories of  Tarone’s (1983), and Faerch and Kasper 
(1983), they postulated that the learner uses the native 
language term without bothering to translate.  This finding 
is also corroborating the previous studies like Hasanuddin 
(2001) who commented that language switch, switching to 
mother tongue (L1) is a strategy that uses the mother tongue 
for expression without translating it. This strategy may also 
include adding word ending from the new language onto 
words from the mother tongue.

2.  Appeal for Assistance Strategy

Appeal for assistance which appeared only twice of  two 
students’ pairs as the listeners, was categorized as the second 
compensatory strategy for the listeners. It was one of  the 
students’ efforts to come up with their limited knowledge 
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on English. The listeners employed this strategy because 
they still need message from speakers making them asked 
help to speakers in attempting to dissolve their difficulties in 
expressing message in their turns.  In this case, the listeners 
asked for help the terms or contents of  speaking which they 
needed to communicate when taking their turns. This strategy 
was also one of  the listeners’ efforts to come up with their 
limited knowledge on TL in their communication through 
either conveying it in English or Indonesian. 

The finding revealed this strategy wasin corpus of  
listener’s utterance “Say what?”  On the finding when listening 
of  speaker’s description about politics in Indonesia, Hadi L 
has difficulty to comprehend the speaker’ utterance, so he 
appealed assistance to his interlocutor Pian S by uttering “Say 
what”. It utilized because he has no idea about the content 
of  speaking to express the message when his taking turn. 
Fortunately, Pian S was able to continue his message by 
saying “When we are choose /eh…/ the leader in Indonesia can 
use political…  I think that’s all”.  At that state, the listener was 
not able to express his idea again until the conversation end. 

This finding supports the theory of  CSs proposed by 
Faerch and Kasper (1983) in which their technical term is 
cooperative strategies that referring to involve a joint problem-
solving effort by the learner and his interlocutor. This finding 
is also in line with Tarone’s (1983) CSs theory that the learner 
asks for correct term or structure to any capable peers. In 
addition, appeal for assistance of  this finding can strengthen 
the corroboration of  the previous studies related to CSs as 
such Somsai and Intraprasert (2011), Syafei (1994), and Andi-
Pallawa (2012).
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3.		 Asking	the	Speaker	for	Clarification	Strategy

This strategy was the third compensatory strategy 
for the students as the listeners. It appeared eigtheen times 
of  eighteen pairs of  students as the listeners in taking turns 
speaking. When the listeners could not directly understand 
the speakers’ utterances, they could show this by means of  
asking for clarification, that is, an expression designed to elicit 
clarification of  the speakers’ preceding message. Asking for 
clarification is an illustration of  needing more specific message 
for the listeners in understanding of  what the speakers’ idea 
about the speaking context. The common phrase used to 
convey this strategy, as such “what do you..?”, “why…?”, “is 
it …? ” and so on as well sometimes the listeners use ‘the 
raising intonation’ in the end of  their utterances, such as “so, 
education is important to our lives…!”.

Looking at finding in corpus of  listener’s utterance 
‘Education in Indonesia is very good in /./ in school /…/ education 
is very important.”  It was unearthed that listener still could 
not comprehend well or still needed more specific meaning of  
what was being delivered by the speaker. He showed his non-
acceptance of  the speaker’s statement “Education in Indonesia 
is very good in /./ in school /…/ education is very important.”  
Etha L needed further explanation of  the speaker’s message, 
so he asked the speaker to clarify the message byuttering, “so, 
education is important to our lives…!”. The speaker responded 
to this request by expanding his initial message in order to 
convince his interlocutor. So, at the end of  the conversation, 
both the speaker and the listener accepted to each other’s 
contributions, thus building a mutual belief  that the message 
originally intended by the speaker has been successfully 
understood by the listener. 

The finding above supports Dornyei and Scott’s (1997) 
theory of  CSs that asking for clarification: requesting 
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explanation of  an unfamiliar meaning structure. This finding 
also corroborates previous finding of  Andi-Pallawa (2012) 
that this kind of  CS occurs because the listeners are lack of  
lexical knowledge of  the utterance that the speakers present 
in the conversation. In other words, asking for clarification 
used because the listeners do not understand what the other 
speakers say.

4.  Asking the Speaker for Repetition Strategy

Asking for repetition is a strategy employed by the 
listeners because of  being unable to comprehend message 
from the speakers. Whether either because the listeners 
have insufficient knowledge of  TL that makes them difficult 
to understand message or because of  the speakers’ unclear 
message delivered that makes the listeners very complicated 
to understand it. Five students as the listeners of  different 
pairs employed five times this strategy. This is the single most 
effective strategy because it is very simple for listeners ask the 
speakers to repeat what they have spoken in the first time if  
they lack of  understanding of  the message. 

Finding  in corpus of  listener’s utterence, in which 
listener asked the speaker  to repeat her message by uttering 
“question again…!”.  It was done because she was unable  to 
catch the speaker’s utterance which included a question for 
her, such as “… what is the tourism place do you have?”, listener 
used short filled pause /am./ and long filled pause /am…/ 
while thinking terms to respond the question, unfortunately 
she could not elicit them. The fact showed that the listener 
has a problem in taking turn speaking making her asked the 
speaker to repeat her question. That situation demanded the 
speaker repeated a part of  an utterance by adding some new 
terms to facilitate the listener understood it.  This fact could be 
seen of  her further utterance “… Anything the tourism place you 
have been visited you can say that”. Of  repeating the utterance, it 
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made the listener comprehended what she should be asserted 
in her speaking turn. After doing that, the listener seemed has 
already understood of  the speaker’s question about tourism 
places in her village.

Asking for repetition is an illustration of  needing 
clearer message for the listeners in understanding of  what 
the speakers’ message about the speaking context before 
giving response on it. Asking for repetiton indicated that 
the listener has a problem in comprehending the speaker’s 
message, it could be guessed from his using long filled pause 
/em…/ before asking for repetition. This happened because 
the listener might though of  his planning first before asking 
request. This finding supported by Dornyei and Scott’s (1997) 
theory of  CSs; they postulated that asking for repetition: 
requesting repetition when not hearing or not understanding 
something properly.  

5.  Asking the Speaker to Add Message Strategy

The discussion of  asking the speaker to add message 
strategy which employed eight times by eight different pairs 
of  students in the taking turns of  speaking is considered 
important to include some expression examples of  it, such 
as  “how about …?, “what is the second …?”, “continuing!”, 
“what?”, “find what?”,  and so forth. This strategy may be 
similar with the asking the speaker to continue speaking; it is 
done by the listeners because they need more information or 
message from the speakers in order to understand more detail 
about the speaking context.  

Finding for this strategy represented of  corpus ‘How 
about beautiful?’. Student as the listener seemed to need more 
message from the speaker by uttering “How about beautiful?”; 
since the speaker’s message was inadequate for understanding  
of  what she has delivered and she also used lengthening of  
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syllables  “…a beautiful place and there is/---/”, it indicated 
that she faced difficulty in conveying her message. Riad L who 
looked to need more explanation about the speaking context 
requests the speaker to add his message in order to know 
more about description of  speaking context-tourism place in 
Lombok.  The speaker responded to this request by expanding 
his initial message in order to convince the listener, such as 
his utterance “Beautiful because is so clean, the water white state 
and good wave and there are some cafes and places for your…” Of  
the speaker’s further explanation shown more detail rather 
than previous utterance, it made the listener comprehended 
on needed message about speaking context which they were 
talking about.

6.  Guessing the Speaker’s Message Strategy

 Guessing the speaker’s message was categorized as 
the compensatory strategy employed ten times by ten of  
different students’ pairs in this taking turns speaking. It needs 
of  more understanding about speaking contents for listener 
in guessing the speaker’s message. In that speaker sometimes 
is unable to elicit the TL expression that needed to delivery 
the message. All appearances, in the speaker’s utterance quite 
a few elicitations of  short/long unfilled or short/long filled 
pauses as well as lengthening of  syllables when turn-taking 
in speaking. Those hesitation phenomena show that the 
speaker faced lexical problem in conversation, so the listener 
as the message receiver initiated to polish up the message by 
guessing the appropriate word.

Looking at the finding of  this strategy, corpus the 
“Place to visit?”, in which student as the listener polished up 
the speaker’s message“Do you know [do you know] some/---/ 
places?” by guessing the words“palce to visit?”  Hadi elicited 
lengthening of  syllables ‘some/---/’ while thinking the TL 
words, and as soon as listener completed the message by 
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guessing words “Places to visit?”.  Listener seemed may has 
better TL knowledge than speaker, it could be seen of  their 
speaking performances, in which listener was much better 
than speaker’s performance making her was able to guess the 
message because she was more often connecting her thinking 
to the speaker’s message as well as understanding of  what the 
speaker was being conveyed.

For listeners with hearing loss are often reluctant to guess 
for fear of  getting it wrong and looking silly or because of  their 
lack of  TL competencies that make them less understanding 
of  the speakers’ message. However, they are sometimes more 
often correct the message of  the speakers than they would 
like think. This finding indicates is in line with Dornyei and 
Scott’s (1997) theory of  CSs; they postulate that guessing 
is similar to a confirmation request but the latter implies a 
greater degree of  certainty regarding the key word, where as 
guessing involves real indecision.

7.  Specifying the Speaker’s Message Strategy

This strategy was included as the compensatory category 
for the listener in this taking turns speaking. Although it 
appeared only twice of  two different subjects’ pairs, but it was 
very imperative to detect the listeners’ dynamic personality 
and speaking behavior in spoken communication. Being aware 
of  employing this strategy that understanding of  general 
message from the speakers may involve difficulty to depict 
a large number of  responses, so that, the listener as soon as 
possible to specify the message in order to facilitate in eliciting 
the sequence of  responses. 

Finding in corpus of  listener’s utterance “Beach…!” 
was the spontaneous utterance on the speaker’s question to 
listener. Speaker asked his interlocutor (Listener) “Where is the 
interesting plate that makes you happy there? This question still 
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considered in general, so the listener  specified the speaker’s 
question into the particular place by uttering “Beach…!”. 
Because of  the general question from the speaker, the listener 
may consider that it was appropriate if  giving response in 
particular context. The listener may be aware that she was 
uninterested to respond the general meaning of  such question, 
specifying it might be necesitated in order to facilitate in 
recalling and giving the sequence of  particular responses to 
make the message more meaningfully.  This strategy occurred 
because the listener responded the speaker’s general message 
by requesting the specific term or context to speaker’s initial 
message in order to facilitate in comprehending and responding 
the message in taking turns speaking.

B. Nonverbal Communication Strategies

Using of  nonverbal communication strategies in taking 
turns speaking is a good way for the listeners to cope with 
communication problems that they encounter because of  
insufficient knowledge of  target language, particularly which 
related to TL vocabulary and grammar as the core aspects of  
language use. On the nonverbal communication strategies, the 
discussion consists of  facial expression (smiling and laughing), 
eye contact (gazing towards the speaker), gestures (head 
nodding, head shaking, hand raising, and hand moving), and 
posture (backward position and forward position).

1.  Smiling Strategy

Smiling is a part of  facial expressions employed thirty-two 
times by thirty-two different pairs of  students as the listeners in 
conversation activity in this study. Smiling is a simple nonverbal 
language that usually used in spoken communication and is an 
effective strategy to engender meaning of  either supporting 
verbal language or conveying independent meaning instead 
of  using verbal term to make communication effectively. The 
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listeners smile because of  either their happiness/agreement 
or not understanding/disagreement of  message from their 
interlocutors (speakers). Smiling also gives the listeners self-
confidence and helps put them in the right frame of  mind 
when comprehending message from their pairs.

 Finding in corpus as “Yeah, yeah {smiling}” was 
subject’s feeling happiness/agreement  as was performed 
by student as the listener, in which he smiled in response 
the speaker’s message“... I think you want to know if  you visit 
there” or what the speaker has suggested to him. The listener 
shown that he seemed be interested when hearing things 
about Selebrana beach because of  its beautiful panorama and 
interesting place that make him enjoy if  visiting the place. 
The listener smiled when hearing the speaker’s message to 
respect of  feeling enjoyable and relaxed during conversation. 
The listener’s smiling here referred to feeling of  enjoyable and 
interesting place of  Selebrana beach in Lombok.

Furthermore, finding in utterance “No” in which the 
listener seemed not to understand about message from the 
speaker. It was shown by the listener’s utterance “No {smiling}” 
when the speaker used comprehension check of  what she has 
just already said by asking her “Do you know Gili Trawangan?”  
The listener answered ‘no’ then she smiled. Hence, her smiling 
indicated that she did not know about the speaking context 
that the speaker asked to her, and as soon as she asked back 
to interlocutor about speaking context by utterance “Can 
you describe about Gili Trawangan?” Not with standing their 
conversation encountered a difficulty, however, they were 
able to cope with it by employing nonverbal communication 
strategy.

The finding above is in line with Thompson’s (2003) 
theory that facial expression can appear in a number of  
ways, but the most obvious use is smiling.  The human face 
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is extremely expressive, able to express countless emotions 
without saying a word. In addition, facial expressions reinforce 
the emotional states the listeners receive the message through 
nonverbal communication expression.  Smiling while hearing 
of  unknowing something is to express the limited knowledge 
of  target language uses.

2.   Laughing Strategy

Laughing which appeared seven times of  seven different 
subjects’ pairs as the listeners in conversation activities is a 
part of  facial expressions in this study. Laughing in Indonesian 
culture is a facial expression because of  surprising or pleasing 
things occur in the speaking content. It is an easy nonverbal 
strategy in spoken communication, but it has an effective 
meaning in receiving message. When listener involves in 
laughing of  listening something from the speaker, it may 
be there is anything different of  his feeling and experience 
from what they are talking, so it enables as possible expresses 
through laughing. 

Looking at finding in corpus of  “…sebagai penentu 
masa depan kan?” in which listener laughed when listening 
the speaker’s utterance “…sebagai penentu masa depan kan?”.  
By laughing showed, that the listener seemed has strange 
and interesting things from his feeling when hearing the 
utterance, so he receiveed the message in vivid expression 
through laughing and switching his response into Indonesian.  
Nonverbal expression of  listener made his interlocutor speaker 
noticed the listener’s feeling respect making them understood 
to each other during conversation. Laughing here appeared 
because of  a few speaking contents included some of  unusual 
Indonesian terms which referred to the feeling of  interested 
on education issues in Indonesia, but the listener actually 
hoped the speaker used TL words in his message in order to 
respond in TL words too.
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The finding above is supported by Panagiotis’s (2012) 
concept that facial expression for happiness, sadness, anger, 
surprise, fear, and disgust are the same cross cultures. Laughing 
happens in the talking that contains some happiness, surprise, 
or disgust of  message sequence when communicating in the 
different ways of  either verbal or nonverbal.

3.   Gazing towards the Speaker Strategy

Gazing towards the speaker employed twice by two 
different subjects’ pairs as the listener in taking turns speaking 
is one of  eye contact types in this spoken communication. 
Since visual sense is considered important to engender the 
meaning of  a message, eye contact as a nonverbal device is a 
one way in conveying the meaning in spoken communication. 
The way the listener looked at the speaker could communicate 
many things, including either interest, hope, ask, or confuse 
of  something of  what the speaker being conveyed.

Finding in corpus of  listener’s utterance in which 
student as the listener performed like “Ah…! {gazing towards 
the speaker}” when hearing the speaker’s  utterance “What 
make Gili Trawangan beautiful?” Listener used this strategy 
because she has yet to understand a question from the speaker. 
She gazed to speaker for asking the speaker to repeat what 
she has just said in the first time. It was done because of  her 
less comprehending of  the speakers’ question that made her 
was unable to answer the question directly. Fortunately, the 
speaker as soon as possible released her second questionthat 
enabled the listener comprehends and on what she has to 
be commented on it. In spite of  her problem in receiving 
the message, the listener finally understood and elicited her 
response by uttering “Oh/---/” Naturally, when two students 
involved in taking turns speaking, they look at each other, 
deliver, and receive the message, if  there is any. However, eye 
contact as a nonverbal strategy in this regard, plays the role 
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of  repeater. The listener looks at the interlocutor (speaker) 
in her eyes because she wants to ask the speaker to repeat her 
question.

This finding supports the theory of  nonverbal 
communication postulated by Thompson (2003) that eye 
contact is very important and very powerful means of  
communication. This strategy can be used for a wide variety of  
purposes and conveying a lot of  about how people feel about 
themselves and the people they are communicating with. This 
is in line with Kendon’s (2007, in Andi-Pallawa, 2012) that eye 
contact can service as a facilitator of  social interaction, and 
shows the relationship between the speaker and the listener 
and their social status. Kendon’ s (2007) finding has proved 
that when the interlocutors belong to different status.

4.   Head Nodding Strategy

Nodding of  head which employed twenty times  by 
twenty different pairs of  subjects as the listeners in taking 
turns speaking is a part of  gestures nonverbal CS. Using 
gesture as is head nodding for the listeners indicates that 
either their understanding or not understanding of  message 
from the speakers. It can be used completely different among 
each one of  students depends upon what he/she wants to 
express in engendering a particular meaning of  the message 
through nodding of  the head. Nodding of  head when hearing 
something indicates that it agrees and understands of  what 
being uttered by speakers. Another meaning of  using head 
nodding for the listeners is to indicate that they may ask the 
speakers to continue speaking in order the communication 
running in properly manner. 

Finding in corpus of  listener’ utterance shown that the 
listener nodded his head when hearing the speaker’s utterance 
“… may be specific place about Gili Meno, Gili Trawangan, 
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and other. Give to me specific.” It indicated that the listener 
has understood about the speaker’s message by uttering 
“Okay!” while nodding his head.  When his speaking turn, 
he responded of  the request by explaining his message “…
very famous because there are very many visitors go there…”. In 
spite of  the students sometimes used a few inappropriate TL 
rules in taking turn speaking, their communication was still 
transpired on a proper manner and gave meaning that made 
them understood to each other. 

In different way was performed by listener in corpus 
of  following shown that the listener has yet to understand of  
message that has been delivered by the speaker “I am very-very 
happy /./ /ah./ because [because] the beach /eh…/”. Because of  
the speaker used long filled pause /eh…/ in the end of  her 
utterance indicated thatshe has a difficulty in eliciting for the 
next message. That fact made the listener nodded her head 
to ask the speaker to continue speaking, such as her action 
“{smiling} why/---/ {head nodding}” for asking the speaker 
to continue speaking or add her message in order their 
communication can give significance meaning to each other. 

5.   Head Shaking Strategy

Shaking of  head which appeared six times of  six pairs of  
subjects as the listeners in taking turns speaking was included 
to nonverbal gestures. Head shaking as a nonverbal CSs used 
by the listeners may be different of  what used by the speakers 
because of  the listeners’ role as the message receiver who 
comprehend message. For the listeners that nothing happens 
to them concurrently with silence while shaking their heads. 
However, if  they do not understand or disagree of  the speakers’ 
message, they may response with nonverbally instead of  using 
verbally.  
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Listener performance “{head shaking} can you question 
again?”, this corpus shown that listener shook his head then 
asking the speaker for repetition when listening the speaker’s 
message “… what different knowledge in senior high school and in 
campus” indicated that she has yet to understand of  what the 
speaker’s request. On the listener’s request, the speaker as soon 
as possible repeated his question by switching his language 
into L1 (Indonesian) such as “Apa perbedaan knowledge in 
campus and/---/ apa pelajaranya ya? That the second question 
made listener asked the speaker for clarification of  key term 
by saying “knowledge!” This clarification request made the 
speaker has to repeat his third question by repeating the 
second question. Of  the third repeated question then making 
the listener understood and smiled, then she tried to respond 
the question by delineating the speaking context.

6.   Hand Raising Strategy

Hand raising strategy appeared twice of  two different 
subjects’ pairs comprises two kinds of  the ‘hand raising’, 
such as raising the right index hand and raising the right flat 
hand. However, both gathered in one strategy, namely hand 
raising strategy as nonverbal CS in this study. The listeners 
used this strategy when supporting or agreeing upon message 
from speakers, or because of  not comprehending or unclear 
message from speakers making them ask for clarification that 
engendered meaning in spoken communication.

Looking at finding in the following corpus, in which 
listener smiled and raised his right flat hand when listening 
the speaker’s utterance “ /-/ May be from Mataram /…/” . In 
his utterance, speaker exerted long unfilled pause /…/ in the 
end of  her message because of  limited TL lexical. The speaker 
was unable to answer the previous listener’s question “May be 
how far from Mataram?” When hearing the incomplete answer 
from her interlocutor, Lilis L smiled and raised the right flat 
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hand to indicate that she needed more explanation from the 
speaker of  her question, however in the end she understood 
of  the speaker’s condition at that state which made her ending  
their conversation by uttering “Okay, thank you.”  

7.   Hand Moving Strategy

As a part of  nonverbal employed by listeners, this 
strategy emerged into three types of  ‘hand moving’, namely 
moving the right flat hand, moving the right spread hand, and 
moving of  both spread hands. However, they are embraced in 
one, hand moving strategy in this study. It was employed three 
times by three different subjects’ pairs. The listener employed 
this strategy when hearing the incomplete message from 
the speaker that indicated that the listener needed more or 
complete message to facilitate in comprehending a sequence 
of  message. This strategy employed without uttering anything 
to substitute the verbal words in a variety of  ways to convey 
the meaning in spoken communication.

Finding in corpus of  listener’s utterance was appointed 
to show if  the speaker  faced the difficulty in recalling the 
TL words to answer his interlocutor’s question about “What 
character village is your village?” Speaker considered as the false 
start when trying to answer the question by uttering “/-/ Cool 
/em…/”, he exerted long filled pause /em…/ indicated that he 
was unable to continue his message. Being seen the speaker’s 
hesitation phenomena, the listener as soon as giving response 
by uttering “And then!” while gazing towards the speaker and 
moving his right flat hand to ask speaker to continue speaking.  
Because the speaker was unable to give complete message, 
listener in his speaking turn, asking his interlocutor again by 
switching his language into L1 totally such as “Terletak dimana 
desa anda?”  That questing in L1 made listener’s interlocutor 
tried to delineate the speaking context in L1 mostly; however, 
he sometimes combined with TL expression.
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8.   Backward Position Strategy

In spite of  its appearance only one of  one pair of  subjects 
in taking turns speaking activities, this strategy is categorized 
as the posture nonverbal CS in this activity. The listener used 
this strategy because she was disappointed on the speaker 
who conveyed the incomplete and unclear message that made 
the listener could not understand of  what he has just uttered. 
This action meant to ask the speaker to repeat his utterance in 
order to engender useful meaning in taking turns speaking.

Finding in corpus of  listener’s utterance depicted 
listener’s posture when hearing the speaker’s utterance “… I 
want ask you about something in your place. I am /./ I am /./ 
{smiling}” In his utterance speaker exerted short unfilled 
pause /./ twice and smiled indicating that he faced difficulty 
in recalling the TL words for delivering his message. For that 
matter made the listener was disappointed to the speaker 
who conveyed incomplete and unclear message making 
her is unable to comprehend it, so she uttered “Auri/---/” 
while going backward position. The listener did it because 
she hoped that the speaker repeated his utterance by using 
the appropriate TL word and grammar that contain benefit 
meaning to enhance the achievement of  communication 
goals. Having seen the listener’s action, the speaker repeated 
his utterance immediately by uttering“… I want ask about what 
is nice place there/./ [I mean a tourism place], and you can show 
me?” Hearing the speaker’s utterance, the listener responded 
it immediately by saying “Okay” while nodding of  her head. It 
established a good rapport between speaker and listener that 
made their communication went on in a properly manner up 
to the communication ended. 

The finding above supports the theory of  nonverbal 
communication proposed by Thompson (2003) that the 
posture we adopt in sitting or standing can say a lot about 



Communication Strategies In Taking Turns Speaking Of English As  A Foreign Language Use      |141

our frame of  mind or our emotional state. This indication 
is in line with Panagiotis (2012) who argues that consider 
how your perceptions of  people are affected by the way they 
sit, walk, stand up, or hold their head. Posture can convey a 
meaning which is not delivered through verbal words because 
of  its occurrence sometimes spontaneously either without 
nonverbal or with verbal languages.

9.   Forward Position Strategy

Forward position which employed five times by five 
different subjects’ pairs aslisteners in conversation activities 
was categorized as the posture nonverbal CS in this study. 
The listeners utilized this strategy because they were not able 
to catch the clear message from the speakers that delivered 
in an incomplete and an unclear utterance making listeners 
must go forward position in front the speakers in order to get 
clear message from them. This act was meant for asking the 
speakers to speak in clear and complete message to facilitate 
the listeners comprehend of  what they were conveyed to 
engender proper meaning in spoken communication.

Looking at finding in corpus of  listener’s utterance 
performed by the listener’s posture when he listened the 
speaker’s  utterance “… the beautiful place many there”. The 
listener was unable to catch the speaker’s message, so he 
uttered “How?” while going forward position to the speaker. 
Since the act performed by the listener, the speaker as soon as 
added his utterance by saying“Tree, tree, and Sana Segal /…/” 
then laughing. This strategy is employed by the listeners 
because they want the speakers can speak clearly as well as 
using complete message to facilitate them in understanding 
it, then when their speaking turns, they could recall response 
in the appropriate TL words and rules which engendered 
useful meaning to maintain the communication transpired 
in a proper manner. Finally, their betterment of  the message 
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and good rapport make their communication running well 
and they seem involved in understanding to each other when 
communicating in English.  

Considering the necesity to describe seven categories of  
verbal CSs and nine categories of  nonverbal CSs employed 
by the students as the listeners from gender perspectives, it is 
considerable interest in discussing them on the ground of  male 
and female listeners. Of  seven categories of  verbal strategies 
(language switch, appeal for assistance, asking the speaker 
for clarification, asking the speaker for repetition, asking the 
speaker to add message, quessing the speaker’s message, and 
specifying the speaker’s message) were employed twenty 
six times by male listeners and twenty nine times by female 
listenerss. Meanwhile, nine categories of  nonverbal strategies 
(smiling, laughing, gazing towards the speaker, head nodding, 
head shaking, hand raising, hand moving, backward position, 
and forward position) were employed twenty seven times by 
male listeners and fifty one times by female listeners. 

The reality indcated that female listeners employed 
strategies more often than male listeners in turn-taking in 
speaking. The different frequency of  using the strategies 
because of  their difference TL competencies, since the ability 
to comprehend message was not the same as the ability to 
employ CSs. The difference between women and men in 
understanding message is caused by their TL competencies as 
well as the difference of  using CSs to face down communication 
problems  depend on their strategic competencies. 

With regard to the theoretical bases and discussion 
of  communication employed by the listeners explicated 
in the previous parts, the writer drew a brief  summary. 
Communication strategies employed by the students 
as message receivers (listeners), verbal CSs consist of  
sevencategories of  strategies:language switch, appeal for 
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assistance, asking the speaker for clarification, asking the 
speaker for repetition, asking the speaker to add language, 
guessing the speaker’s message, and specifying the speaker’s 
message. Meanwhile, in relation to nonverbal CSs employed 
by the listeners, nine strategies are found. Those are smiling, 
laughing, gazing towards the speaker, head nodding, head 
shaking, hand raising, hand moving, backward position, and 
forward position. Of  eight verbal strategies and nine nonverbal 
strategies, asking the speaker for clarification and smiling are 
the most frequently employed by the listeners. Furthermore, 
the modification of  CSs adopted from Tarone (1983) and 
Faerch and Kasper (1983) typologies of  CSs, five new verbal 
strategies are revealed in this study: asking the speaker for 
clarification, asking the speaker for repetition, asking the 
speaker to add language, guessing the speaker’s message, and 
specifying the speaker’s message. These new categories have 
contributed to the descriptions of  how the listeners performed 
taking turns speaking in English. 
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PART 7

STUDENTS’ PROBLEMS LEADING 
TO THE USE  OF COMMUNICATION 

STRATEGIES IN TAKING TURNS 
SPEAKING

In order to provide a better understanding of  the findings 
on the students’ problems leading to the use of  CSs, each 
of  students as the speakers and the listeners are discussed 
separately based on their CSs categories such as verbal 
and nonverbal which include each independent strategy. 
Employing of  CSs in taking turns speaking is underlain by the 
problems the students face when communicating in English. 
In general, the students’ problems leading to the use of  
strategies, either verbal or nonverbal in this study are dealing 
with insufficiency knowledge of  TL, particularly lack of  
mastering on TL vocabulary and grammar. However, of  both 
problems, vocabulary is the one which the students are most 
afraid of  making mistakes because it as the deliverer meaning 
in speaking. In the reason of  limitation of  TL vocabulary, as 
a result the students sometimes are quite apprehensive when 
confronting with communicating in English as they may make 
mistakes while taking turns speaking. Because of  their limited 
TL words, the students sometimes are unable to convey and 
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receive message to each other in properly manner, so it causes 
of  appearing problems in taking turns speaking.

A. The Speakers’ Problems Leading to the Use of 
Verbal Strategies             

 A great deal of  the speakers has similar problems leading 
to the use of  some tricks or strategies to compensate with the 
problems in taking turns speaking. They employed strategies 
that they know with their own verbal language to cope with 
the problems, such as problems lack of  TL words, using the 
inappropriate words and structures, the speakers are unable 
to elicit TL words, and difficulty in conveying a sequence 
of  message inthe appropriate TL expressions. Furthermore, 
the discussion of  those problems leading tothe use of  CSs 
is included in discussing of  each verbal communication 
strategies (CS).

The discussion gets going of  ‘topic avoidance’; the subjects 
used this strategy or avoiding the topic because of  their 
English lexical limitation or lacking of  concept related to the 
topic, and they did not know more about politics in Indonesia. 
In using avoidance, the subjects utilized that by skipping the 
difficulties message and avoiding the unknown concept would 
help them of  the guilty feeling that they should be speaking in 
improper manner. 

In relation to the problems leading tothe use of  ‘message 
abandonment’, the subjects have the same problems, they felt 
confused in delivering message to the interlocutors because 
of  limited target language words which give rise to be unable 
to elicit the TL words or having no idea related to the topic. 
Then, they abandoned the message in the middle utterances 
when taking turns speaking. 

The problem faced by speakers was unable to find out a 
single or a part of  the appropriate desired TL word in conveying 
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the message. Because of  it, they employed ‘approximation’ or 
vocabulary that known due to their intention to deliver the 
message quickly as long as speakers could understand of  
being intended meaning, therefore they used the vocabulary 
they knew incorrect but it has the similar features in general.

With regard to the students’ problems leading tothe use 
of  ‘word coinage’, the speakers utilized this strategy because 
of  unknown an appropriate word to communicate a desired 
message and lack of  TL word. The speakers made up a new 
word is better and more useful than using pause in order 
to maintain the communication transpired in properly way.  
Similar way of  depiction was also presented in describing the 
students’ problems leading to the use of  ‘circumlocution’ when 
communicating in English. They used it because of  unknown 
an appropriate word to convey a desired message and lack of  
TL vocabulary. Furthermore, they used this strategy because 
of  preventing of  breaking the utterances when conveying the 
message to the listeners.

The speakers whose problems in delivering the message 
sometimes used literal translation because of  their lack of  
target TL words and it is very difficult to find the suitable word 
in English. So that they utilized ‘literal translation (interlingual 
transfer)’ of  the words that were originated from the first 
language then translating literally into the TL words. When 
the speakers conveying message in taking turns speaking, 
the interlocutors (listeners) sometimes were unable to catch 
the message if  unless used double languages. By using this 
strategy, it brought on the subjects could continue their 
spoken communication.

Since no one of  subjects did not employ ‘language switch’ 
in taking turns speaking activities in this study, so this strategy 
was called as a very simple strategy because the subjects 
only switched their language in order to facilitate their 
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communication. Language switch was brought on lacking of  
TL lexical as the aforementioned of  the students’ problems 
that they faced when communicating in English. The subjects 
considered that it was very helpful to employ language switch 
since they often faced difficulties in delivering certain message 
due to the lack of  English word related to the talking topic. 
It was done for continuing talking about the topic, and also 
as a kind of  effort to avoid misunderstanding between the 
speakers and the listeners.

In connection with employing of  ‘appeal for assistance’, 
the subjects have some problems leading to the use of  this 
strategy. They employed this strategy mainly because of  
insufficient of  TL vocabularies or they were unable to recall 
them due to the limitation of  their knowledge about the topic. 
That fact made the subjects seemed afraid of  making mistakes, 
therefore they appealed assistance to the interlocutor would 
be better than using an inappropriate TL word. 

Furthermore, in the employing of  ‘foreignizing 
(interlingual transfer)’, the subject faced difficulty to differentiate 
between TL vocabulary items and Indoneisa words because of  
his limited TL knowledge.  Foreignizing was employed by a 
subject who has a problem with English plural. He considered 
that Indonesian lexical was the TL lexical, so he utilized English 
plural‘s’ into Indonesian lexical. The speaker employed the 
foreignizing because he could not differentiate whether the 
‘gili’ and ‘baruga’ were Indonesian words or English words, 
so he uttered both of  words like English plural because those 
words were exist in a sequence of  an English sentence. 

In the employing of  ‘paraphrase’, the speakers have some 
problems of  why employing this strategy. They employed 
this strategy mainly because they lack of  TL words or they 
might be thinking on what they should be uttered for the 
next message to continue their communication. Therefore, it 
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better to paraphrase the language while thinking the other 
words. Even though the speakers paraphrased their language, 
they were able to express their message and the listeners could 
understand of  what the speakers uttered.  

Taking turns speaking adds extra difficulties for 
the speakers who lack of  TL vocabulary and grammar; 
nevertheless, they were sometimes able to polish up their 
language by ‘self-correction’. This strategy employed because 
of  using inappropriate TL expression in first time, so the 
speakers realized that it should be revised in order to facilitate 
the listener understood the message. The speakers used self-
correction in order to deliver the right message; therefore, they 
corrected and clarifed to the expressions that they expressed 
incorrectly to avoid misunderstanding to each other.

In spite of  the fact that partly of  the speakers are 
insufficient knowledge of  TL words and structures, they 
could get the better of  taking turns speaking. It showed by 
their acts when conveying the message, they sometimes used 
‘comprehension check’ to the listeners to make sure the listeners 
have prior knowledge about the topic or they have understood 
of  what the speakers have just uttered.  The speakers used this 
strategy because of  their limited knowledge about the topic 
or appealing the listener could give more information about 
the topic. 

The speakers exerted that using ‘self-repetition’ when 
taking turns speaking because of  their target language words 
and structures limitation. They used repetition when taking 
turns speaking in order to have time for thinking the next 
message to convey. Repeating the words or phrases enabled 
speakers to elicit or at least to comprehend words and 
structures related to the topic or concept that they should 
be delivered to interlocutors. Moreover, they also employed 
this strategy in order that message could be received by the 
interlocutors (listeners) in the better understanding.
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B. The Speakers’ Problems Leading to the Use of 
Nonverbal Strategies             

The discussion on the speakers’ problems leading to the 
use of  nonverbal CSs is presented in four mains categories: 
facial expression (smiling and laughing, gestures head 
nodding, head shaking, hand raising, hand moving, thumb 
up, and drawing something). The problems leading to the 
use of  those strategies are depicted in each single strategy as 
aforementioned of  four main categories.

Dealing with first facial expression, ‘smiling’, speakers 
employed this strategy or smiling because they could not 
convey the message properly, guilty feeling of  unable to 
speak fluently, and feeling anxiousness. Besides that, it was 
done to support and emphasize of  the special messages or 
somethings that were interesting and fun that have uttered 
by the speakers spontaneously.  Furthermore, for the second 
type of  facial expression, ‘laughing’, the subjects sometimes 
laughed when talking because of  being unable to continue 
speaking, difficulty in eliciting TL words as well as because 
of  using L1 words. The facts that made the speakers were 
unable to convey the complete message to the listeners when 
communicating. Than no utterance or just silent, it was very 
useful for expressing something by laughing.  

The speakers’ problems leading to the use of  ‘head 
nodding’ as the first type of  nonverbal CS gesture in spoken 
communication, that they used it for asking the listener to 
speak, indicating that speaking should be finished, using filled 
pause while thinking the words, supporting the previous 
message from interlocutors, and supporting verbal expression 
while thinking for the next words. With regard to ‘head 
shaking’ as the second type of  nonverbal gesture, the speakers 
utilized this strategy because they faced several problems, 
such as losing of  the next TL words, having no idea about the 
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topic, and lacking of  TL words and structures in conveying 
the message to the listeners. 

The third type of  gesture is ‘hand raising’;  the subjects 
faced some problems leading tothe use of  this strategy, 
such as in hoping the listeners to give or complete message 
which they have uttered, showing the place for being by 
passed,  showing the degree of  number, compensating verbal 
message, and emphasizing the verbal message. In addition, the 
speakers’ problems leading to use ‘hand moving’ as the fourth 
type of  gesture were because of  using long unfilled pause 
while thinking the words, making sure the listeners about 
very interesting and famous places, and supporting the verbal 
expression. Other problems of  the speakers were unknown 
TL words for being used, lack of  TL lexical, and no more idea 
about the topic.

For it that ‘thumb up’ is just employed by a speaker because 
of  unknowing the TL words for being used in expressing 
something, it is categorized as the nonverbal strategy. The 
speaker exerted lengthening of  syllable while thinking the 
desired vocabulary item, but unfortunately, he could not find 
the item, so it was in needed of  employing another thing else 
instead of  using it spontaneously.  In addition, for the speaker 
who used, ‘drawing something’, it was a manner in illustrating 
something without using verbal language.  The speaker 
implemented this strategy when communicating because of  
losing the TL words for being used in delivering message to 
the listener. Drawing something aimed at item or thing that 
needed to be depicted as the conveying of  meaning in spoken 
communication.

C. The Listeners’ Problems Leading to the Use of 
Verbal Strategies             

For the most part the listeners have the similar problems 
like the speakers leading to the use of  some verbal strategies 
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to cope with the problems in spoken communication. Almost 
all of  the students’ problems appearing when turn-taking in 
speaking due to lack ofTL lexical which did not enable them 
to comprehend the message from the speakers.

The listeners’ problems leading tothe use of  ‘language 
switch’ when communicating in English because of  both 
limited TL wordsand no idea in TL about the speaking 
content. It was very helpful to switch the language into L1 
(Indonesian), otherwise, they were sometimes unable to 
comprehend message since it was delivered in English all. 
Furthermore, in relation to ‘appeal for assistance’, the listeners 
have some problems leading to the use of  this strategy. They 
employed this strategy mainly because the speakers conveyed 
the incomplete message to the listeners. They also used it 
because they needed more messages from the speakers. 

Best part of  all subjects as the listeners used ‘asking the 
speaker for clarification’ as a strategy; the listeners employed 
this strategy because of  both needing more specific message 
from the speakers and limitation of  message delivered by 
speakers, as well as unclear message from the speakers. Next, 
with regard to ‘asking the speaker for repetition’ was considered 
as the verbal strategy in this study. This strategy was utilized 
by listeners because of  unclear message from the speakers, 
limited message from the speakers, the listeners could not 
get clear message from the speakers, and the listeners needed 
more message from the speakers. 

The underlying problems for the listeners who employed 
‘asking the speaker to add message’ were the speakers delivered 
the limited message to the listeners, they exerted lengthening 
of  syllable, and they also used unfilled and long unfilled 
pause that made them could not convey more message to the 
listeners, whereas, the listeners needed more message from 
them. In addition, the listeners utilized this strategy because 
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they could not receive clear and complete   message from 
the speakers, whereas, they needed more messages about 
the speaking contents that were essential regard in spoken 
communication.

In order to overcome some of  the limitation in 
comprehending message from the speakers, the students 
employed the strategy of  ‘guessing the speaker’s message’. It 
employed because of  the speakers lost of  TL words, missed 
for key and desired terms of  the message. Their using of  
lengthening of  syllable when conveying the message could 
prove this case.  In addition, with respect to the last verbal 
strategy employed by the listeners, ‘specifying the speaker’s 
message’, it should be used by the listeners because of  the 
speakers could not continue the message by using long 
unfiled pause. The listeners also used this strategy because 
the speakers sometimes asked question in general language 
to the listeners, therefore, it should be specified in order to 
facilitate in giving response for it.

D. The Listeners’ Problems Leading to the Use of 
Nonverbal Strategies             

The discussion of  the listeners’ problems leading to the 
use of  nonverbal strategies when communicating in English, 
the problems are delineated in each particular strategy namely 
facial expression (smiling and laughing), eyes contact (gazing 
towards the speaker), gestures (head nodding, head shaking, 
hand raising, and hand moving), and posture (backward 
position and forward position). 

For the most part of  the subjects as the listeners used 
‘smiling strategy’ (smiling)’ when turn-taking in speaking. They 
utilized this strategy because of  some problems, such as the 
speakers could not continue conveying the message properly, 
the speakers used lengthening of  syllable, and the speakers 
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switched their language into L1 (Indonesian). They also 
employed this strategy because of  supporting the speakers’ 
message and asking the speakers to continue speaking. 

Next, in relation to ‘laughing’, the listeners sometimes 
laughed when hearing message because the speakers suddenly 
switched their language into Indonesian, they did not know 
well about the speaking content (e.g. their culture), and their 
utterances were very funny. Furthermore, the underlying 
problems for the listeners who employed of  ‘gazing towards 
the speaker’ were because of  the speakers’ unclear message 
that made the listeners could not comprehend the message 
well and because the listeners wanted to ask the speakers for 
repetition.

In connection with employing gestures, particularly 
related to ‘head nodding’; the listeners used this strategy 
because of  limited message from the speakers, so asking them 
to continue speaking. The listeners also nodded their heads to 
indicate for supporting and agreeing to speakers’ message or 
what have done was giving meaning when communicating. 
In the similar way with this; ‘head shaking’ was also a strategy 
employed by the listeners. They utilized it because they could 
not understand of  what the speakers said and they could 
not understand the speakers’ question, so that, it should be 
asked again for repetition. Besides that, using of  head shaking 
indicated the listeners’ responses of  being unable to answer the 
speakers’ questions and their disagreement of  the speakers’ 
message.

The other gestures that the listeners employed were 
‘hand raising’ and ‘hand moving’. With respect to the former, 
the listeners raised their hands because of  being unable to 
catch the message from the speaker and unclear message from 
the speaker, so the listeners asked for clarification. Meanwhile, 
in relation to the latter, the listeners utilized it because the 
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speakers used long filled pause, so the listeners asked them 
to add their message. Moving of  hand was also used when 
taking turns speaking for emphasizing to specific terms and 
accompany of  verbal message.

‘Backward position’ and ‘forward position’ were included as 
a part of  posture nonverbal communication strategies for the 
listeners in taking turns speaking in this study. For the former, 
the listener carried it out because the speaker’s message was 
incomplete; it brought on the listener could not understand 
of  what the speaker said. The latter, it was employed by 
the listeners because of  unclear message from the speakers. 
Therefore, the listeners went forward position for receiving 
the clear message in order to comprehend it. They utilized 
this strategy because they could not get complete message 
from the speakers.

A great deal of  the students’ problems leading to the 
use of  strategies, either verbal or nonverbal in this study, 
dealt with insufficient knowledge of  TL, especially lack of  TL 
vocabulary and grammar and not knowing about speaking 
content. But of  those problems, vocabulary is the one which 
the students are most afraid of  making mistakes because it 
is considered as the deliverer of  meaning in speaking. In the 
state of  TL vocabulary limitation, the students sometimes are 
quite apprehensive when communicating in English as they 
may make mistakes while taking turns speaking. Because of  
their limited TL terms, the students sometimes are unable to 
convey and receive the message to each other in a proper way, 
so the problems emerge of  turn-taking in speaking.

Communication strategy (CS) can benefit the students in 
improving their English speaking skill and also is considered 
as the matter that facilitate the students when linguistic 
and sociolinguistic knowledge is limited in conveying and 
understanding the message with interlocutors in taking 
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turns speaking. Other benefits of  communication strategies, 
such as the students’ speaking proficiency development is 
influenced by their ability to use communication strategies; 
and they lead the EFL students to learn by eliciting unknown 
TL words from the interlocutors. The use of  a communication 
strategy in spoken communication is not an indication of  
communication failure, but it is a part of  language use which 
can be very successful for the students to surmount their 
communication problems to reach communication goals. 

Having delineated and discussed twenty nine categories 
of  communication strategies (18 verbal and 11 nonverba) 
employed by the students as the speakers and the listeners 
both verbal and  nonverbal in the present study, it is now 
considerable imperative to compare with communication 
strategies  proposed by Tarone (1983) and Faerch and Kasper 
(1983) as the theoretical bases of  this study. The modification 
of  communication strategies adopted from Tarone (1983) 
and Faerch and Kasper (1983), consisting of  three new 
verbal strategies employed by the speakers (self-correction, 
comprehension check, and self-repetition) and five new verbal 
strategies employed by the listeners (asking the speaker for 
clarification, asking the speaker for repetition, asking the 
speaker to add language, guessing the speaker’s message, and 
specifying the speaker’s message), is revealed in this study. 

The eight new categories of  verbal communication 
strategies which are revealed in this study have contributed to 
the descriptions of  how the speakers and listeners performed 
when taking turns speaking in English spoken communication. 
These new findings of  verbal communication strategies can 
give contribution to the theory of  communication strategies 
and enrich insight on communication strategies related to 
teaching speaking. These new verbal strategies are revealed 
from this study because of  different ways in investigation, 
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which involved the subjects as the speakers and the listeners to 
engage in taking turns speaking in communicating in English 
naturally occurring between speakers and listeners in the real 
setting.

Furthermore, having presented and shown the sum 
of  communication strategies  appereance (365) times of   
thirthy seven (37) categories employed by the students as 
the speakers and as the listeners both verbal and nonverbal, 
it is now considerable interest in discussing the strategies 
associated with the students’ level of  English proficiency. Of  
thirty two students as the subjects of  this study, two students 
have high English proficiency (H), ten students have medium 
English proficiency (M), and twenty students have low English 
proficiency (L). The students whose English proficiency is 
medium employed most frequently strategies (133 or 36.44%) 
of   the total (365) of  both verbal and nonverbal strategies. It 
is assumed that each one of  ten medium English proficiency 
students average employed 13.3 times strategies when turn-
taking in speaking. Meanwhile, the students whose English 
proficiency is low employed more frequently strategies (218 
or 10.9%)  than  those having high English profeciency (7 
or 3.84%). It means that each one of   twenty low English 
proficiency students average employed 10.9 times strategies, 
whereas, the students whose high English proficiency average 
employed 7 times of   the total of  both verbal and nonverbal 
strategies. 

The finding aforementioned implies that the medium  
and the low English proficiency students  more frequently 
employed verbal and nonverbal  communication strategies 
than the students whose English proficiency is high.  The 
different frequency use of  communication strategies among 
high, medium,  and low English proficiency students is caused 
by different their communicative competence  as the ability 
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underlying speaking proficiency. The students whose English 
proficiency is high are able to produce more utteranes in the 
appropriate TL words and stuctures when conveying message 
and they are able to comprehend message when receiving 
it from their interlocutors without entountering some 
problems, so it does not need any strategies when turn-taking 
in speaking performance. Meanwhile, the students whose 
English proficiency are medium and low, they still face some 
problems in conveying and receiving message to and from their 
interlocutors that make them are unable to use appropriate TL, 
so they employed some strategies to surmount the problems 
in order to enhance the achievement of  communication goals 
in taking turns speaking. The students who are learning a 
target language need a lot of  spoken communication  in order 
to habituate them in speaking and listening skills which lead 
to the improvement of  the both skills.
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GLOSSARY

Achievement strategies : Learner attemptsto solve communicative problem by 
expanding his communicative resources.

Agree : Standing in the same position 

Approximation : The learner uses of a single target language vocabulary 
item or structure, which the learner knows is not correct, 
but which shares enough semantic features in common 
with the desired item to satisfy the speaker.

Appeal for assistance : The learner asks for the correct term or structure to any 
capable peers.

Based strategies : The learner has various possibilities for coping with 
communicative problems by using his IL system.

Circumlocution : The learner describes the characteristics or elements of the 
object or action instead of using the appropriate target 
language item or structure.

CLT : Communicative Language Teaching
Code switching : The learner uses a form in the non L2/TL language.

Cohesive : Connected between line 

Coherence : Unity of idea

Communicative : Relating to the ability to communicate
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Communication strategies : A mutual attempt of two interlocutors to agree on a 
meaning in situations where requisite meaning structures 
do not seem to be shared

Competence : Ability to do something effectively

Cooperative strategies : These involve a joint problem solving effort by the learner 
and his interlocutor.

Cross movement : More large-scale movement of the body of parts of the 
body

Discourse competence : The selection and sequencing of utterances or sentences 
to achieve a cohesive and coherent spoken or written text 
given a particular purpose and situational context.

EFL : English as Foreign Language

Eye contact : Visual sense

Exploratory : Phase where the learner utilizes knowledge into practice

Facials : Related to the mimics of someone

Fluency : Condition of being able to transfer the idea smoothly

Formal reduction 
strategies

: Learner attempts to do away with a problem and give up 
part of his original communicative goal.

Functional reduction 
strategies

: Learner reduces his communicative goal in order to avoid 
a problem

Generalization : The learner replaces one L2 form with another.

Gestures : Body language

Guessing : Predicting the future possibility

Illocutionary : The manner on delivering the locution

IL based strategies : The learner has various possibilities for coping with 
communicative problems by using his IL system.
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Interlingual transfer : The learner makes use of other than the L2.

Intralingual transfer : The learner makes use of alternative L2 forms.

Language Switch : The learner uses a form in the non L2/TL language

Laughing : The learner asks for the correct term or structure to any 
capable peers.

Literal translation : The learner translates word for word from the native 
language

Message Strategy : Strategy to deliver information

Message abandonment : The learner begins to talk about a concept but is unable to 
continue and stops in mid-utterance.

Mime : The learner uses nonverbal strategies in place of a lexical 
item or action.

Morphology : Study of words’ formation

Nodding : Body language (head) that showing agreement

Non-linguistic strategies : The learner compensates, using non-linguistic means such 
as mime and gesture.

Nonverbal 
communication

: Body language

Paraphrase : The learner replaces an L2 item by describing or 
exemplifying it.

Phonetics : The study how the speech sounds are produced

Phonological : Related to phonology, the study of speech sounds

Posture : Related to body language

Problem : Situation that is unsatisfactory  and causes difficulties to 
people
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Proximity : Both a matter of personal style and of culture: what may 
seem normal to a speaker from one culture may appear 
unnecessarily close or distant to a speaker from another.

Psycholinguistic : The scientific study of language in relation with the human 
brain and mind

Restructuring : The learner develops an alternative constituent plan.

Rehearing : Re-listen to the information

Schema : Background knowledge of the field

Smiling : The corners of mount curve up and sometimes showing 
teeth

Speakers : Someone who produce voice or sound with meaning

Spoken : Spoken production

Strategies : General plan as inetneded to achieve the goal

Syntax : The study of the structure of language

Target Language : Language which becomes the goal of learning or practice

Thumb Up : A sign showing good achievement

Topic avoidance : The learner simply tries not to talk about concepts for 
which the TL item or structure is not known.

Verbal : Indicating something that is connected to words and the 
use of words

Non-Verbal : Indicating something that is not connected to words and 
the use of words

Word coinage : The learner makes up a new word in order to communicate 
a desired concept.
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APPENDICES 

Appendix 1 Classification of Communication Strategies (CSs) 

1. Classification of  the  Speakers’ Verbal CSs  
 
No Types of Verbal CSs 

 
 Pairs’ 
Code 

Data 

 Avoidance/Reduction   
1 Topic avoidance T1.P16 

Zahi S 
“I don’t know /...s/”  (They did talk the topic) 

T3.16 
Meti S 

 /...s/ (They avoided speaking the topic) 

2 Message abandonment T2.P10 
Opia S 
 
 
 

“I think education in Indonesia is not good. Why I said 
like this because {smiling} because in Indonesia too 
many policies like {smiling} like /./ seperti SMP. SMA 
/./ dan perguruan tinggi {laughing} /...s/”  (She did 
not finish her utterance). 

T3.P5 
Wan S 

“Baunyale is/---/ one of Central Lombok /.../ and /./ 
dilakukan di pantai selatan pada bulan/---/ berapa ya 
/./ bulan Peberuari /.../ May be that /...s/”  (He did 
not finish his utterance). 

T3.P6 
Riya S  

“Pesta kembang always dilakukan just /ah./ and 
always dilakukan pada saat panen /...s/”  (He did not 
finish his utterance). 

T4.P2 
Etha S 

“Ah, I just /...s/” (He did not finish his utterance) 

T4.P7 
Wan S 

“I don’t know /...s/”  (He stopped speaking) 

T4.P9 
Lilis S 

“/-/ is the same like you. No politics is good /...s/” 
(She did not finish her utterance). 

T4.P10 
Omi S 

“I want to tell you about what politics is, but it is very 
difficult for me /...s/”  (She avoided explaining the 
topic) 

T4.P11  
Isma S 

“/Ah.../ I think /...s/”  (She stopped speaking). 

T4.P12 
Alfi S 

“I don’t know because I don’t like politics because 
politik may be confusion that /./ and then /...s/” (He 
did not finish his utterance). 

 Achievement/ 
Compensatory 

  

3 Approximation  T1.P5 
Etha S 

“So, where is the tourist to /.../ sleep /.../ nginap”. 
(He used term “sleep” to replace “spend the night”). 
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T1.P11  
Ana S 
 
 
 
 
 

“So, it means house is very traditional, and what make 
the place become on of the still/---/ apa sih /./ masih 
di/---/ apa lestarikan /./ become powering”. (She used 
term “powering” to replace “preserve”) 
“May I think general visitors /./ go holiday to beach, I 
think they good idea to visit /./...” (She used terms 
“good idea” to replace “want”) 

T1.P13 
Ahir S 
 
 

“... and you see the view panorama, and can take the 
web and you can see the way [you can see on the way]  
/.../ city car”. (He used terms “take the web”  and “city 
car” to replace “take picture” and “city transportation”. 

T1.P14 
Elis S 

“When will you [when do you/---/] find go to beach?” 
(She used term “find” to replace “want”) 

T1.P15 
Jana S 

“Oh, I don’t care. May be Sumbawa Besar”. (She used 
terms “I don’t care” to replace “ I don’t pay attention”).  
“May be /.../ the traditional beach, and many people 
like to go there. (She used terms “traditional beach” to 
replace “original beach”). 

T2.P1 
Sarli S 

“... for to get education for personality in Indonesia 
kepentingan”. (She used term “personality” to replace 
“personally”) 

T2.P9 
Fitri S 

“I think education in Indonesia is/---/ good up /./ 
meskipun kurikulum have changed ... “(She used terms  
“good up” to replace “good progress”). 

 T2.P13 
Eka S 

“When you /./ I mean you/---/ very nerves when 
attending /ah.../ test and you have strategies how to 
/.../ apa? How to /.../ across the examination”. (She 
used terms “across the examination” to replace “to pass 
the examination”). 

T2.P14 
Elis S 

“I think education in Indonesia is fall still line behind 
like [like] Australia, Malaysia, Singapore /.../” (She 
utilized  terms “fall still line behind”  instead of using 
“still having fallen behind”). 

T2.P15 
Lilis S 

“/Ah.../ I think ah education in Indonesia too few”. 
(She used the terms “too few” instead of using “too 
low”). 

T3.P1 
Sarli S 

“When sorong serah is the culture of Sumbawa before 
two couple of babies before they married,...” (She used 
terms “two couple of babies” to replace  “a couple of 
babies”). 
“And then you know about/---/ presean like two 
people finding use like rotan do finding... (She used 
term “finding” instead of using “fighting”). 
“Oh, yes, like ceremony of workers”. (She used 
“workers” instead of using “harvests”). 
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T3.P4  
Zahi S 

“Can you spend about your culture?” (He used term 
“spend” instead of using “tell”). 

T3.P9 
Omi S  

“I heard about presean from my friend. He asked that 
presean /ah.../ is a culture in NTB...” (She used term 
“asked” instead of using “told”). 
“Let’s go to see about presean standing”. (She used 
term “standing” to replace “performance”). 

T3.P14 
Isma S 

“I think tari puripuncak is /ah.../ we use when 
celebrate /ah.../ when a little coming”. (She used “a 
little coming” instead of using “a baby born”). 

T4.P4  
Jana S 

“I don’t know I must state about politics now, ... So, I 
want to [I want to] exist abou politics”. (She used term 
“exist” instead of using “exit”) 
“Ah, society is neutral I think ‘the moral para politics’, 
the moral society, ...” (She used terms “the moral para 
politics” to replace “the politicians moral”). 

T4.P6 
Evan S 

“I just try to be politics because there are pengalaman 
dalam politik”. (He used term “politics” instead of 
using “politician”). 

T4.P16 
Fuji S 

“I think politics in Indonesia is very complicated 
because /ah.../ many problem about living cost about 
politics”. (She used terms “living cost about politics” to 
replace “politics cost”). 

4 Word coinage T2.P1 
Sarli S  

“... I think education in Indonesia is not so good 
because/---/ cull out education”. (She employed terms 
“cull out education” to replace “selection system of 
education”). 

T2.P13 
Ain S 

“I mean that have to change from the elementary 
school to ah /um./ next and next school until the 
education end”. (She coinaged terms “next and next 
school” instead of using “junior and senior high 
shool”). 

T4.P1 
Riad S 

“Do you know governor election this two/---/ couple 
months ago?” (He created terms “couple months” to 
replace “two months”). 

T4.P4 
Jana S 

“..., but our para politics in Indonesia. (She used “para 
politics” to replace  terms “all politicians”). 

T4.P10 
Omi S 

“... politics in Indonesia is not good because people 
politics in Indonesia /em.../...” (She employed terms 
“people politics” instead of uesing “politicians”) 

T4.P12 
Hafi S 

“Politics is empower power and understanding about 
government...” (He coinaged terms “empower power” 
to replace “give power”). 
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 T4.P16 
Sarli S 
 

“I mean that so many officeman to be in corruption. It 
means that  lawman is still don’t have [still don’t have] 
/ah.../ advoc for the corruption”.  (She coinaged terms 
“officeman”, “lawman”, and “advoc” to replace “office 
employee”, “lawyer”, and “punishment”). 

5 Circumlocution  T1.P8 
Eka S 

“What can we use something to Senggigi beach, 
something to go there?” (She used terms “something to 
go there” instead of using “transportation”). 

T1.P10 
Yati S 

“Of course, Gili Trawangan there are many codomo, 
there many something run on the water, ...” (She 
described “something run on the water” instead of 
using “boat”). 

T1.P15 
Jana S 

“... people go there with their family to buy something 
like/---/ what? Food like fish, crab, lobster, and eating 
in the beach and going to swimming”. (She described 
“food like fish, crab, lobster” instead of using “sea 
food”). 

 T2.P1 
Sarli S 

“Yah deh {laughing) /./ someting can give students 
science better”. (She expressed “something can give 
students science better” because of  her not knowing 
the term “betterment”). 

 T2.P2 
Riad S 

“Ya, ujian nasional /.../ may be ‘test in the end of 
school”. (He described “test in the end of school”  
instead of using “national exam”). 

T3.P1 
Sula S 

“... and then you know about/---/ presean like two 
people finding use like rotan do finding and people 
who /ah./ kalah /.../” (She described the element of 
action instead of using the TL item). 

T3.P2 
Riad S 

“I don’t know but like this when you plant rice, after 
rice grow up, you have to cut when rice grow up 
enough, we take the rice from the field. The people of 
Sumbawa always have ceremony, but I don’t know the 
name”. (He described the characteristics of the object 
instead of using “harvest ceremony”). 

6 Literal translation 
(interlingual transfer) 

T1.P2  
Sula S 

“... in Selebrana beach there many villas, oleh-oleh 
/em./ handicraft, restaurant too many”. (She used 
interlingual transfer at lexical level/literal translation 
by combining linguistic  feature of TL and L1). 

T1.P5  
Riya S 

“Ah, tourists cannot spend the night there because 
there is not baleg /./ home there. (He translated word 
from L1-“baleg” into TL term). 

T1.P7  
Alfi S 

“May be, mungkin hanya itu, thank you”. (He 
translated TL terms into L1). 

T1.P9  
Lilis S 

 “May be you can tell me how to go there, bagaimana 
jalan ke sana?” (She translated TL words into L1). 
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T2.P5 
Eva S 

“..., nama yang lebih menarik, which one is 
interesting?” (He translated L1 into TL terms). 

T2.P12 
Wan S 

“Maksudnya lebih banyk /ah.../ more and more”. (He 
translated  L1 words into TL). 

T2.P13 
Ain S 

“... we have to try the best like /./ kursus [course] yes”. 
(She translated L1 term into TL). 

T3.P2 
Riad S 

“Do you know rasis, race?” (He translated L1 term into 
TL). 

T3.P10 
Yani S 

“I think, saya pikir di Sumbawa is /ah.../” (She 
translated TL terms into L1). 

T4.P14 
Atri S 

“What is your choice? Pilihannya?” (She translated TL 
terms into L1). 

7 Language switch T1.P4 
Evan S 

“Pemandangan” (She swicthed  his word into L1 term 
“pemandangan”). 

T1.P7  
Alfi S 
Hafi S 
 
Alfi S 
 
Hafi S 

“Terletak dimana desa anda?” (He switched his 
language into L1). 
“Desa  saya terletak di Praya tengah”. (He switched his 
language into L1). 
“Ada ketertarikan what /./ ada daya tarik [ada daya 
tarik] gak di desa anda?” (He switched his language into 
L1). 
“Banyak sekali tempat pariwisata di Lombok Tengah, 
seperti Sukarare, the fampus place /.../” (He switched 
his language into L1). 

T1.P10 
Yati S 

“...interesting place in the beach, salah satunya adalah I 
know Gili Trawangan”. (She switched her language 
into L1). 

T1.P11 
Fitri S 

“Sade village is /em.../ tempatnya di pinggir jalan 
menuju Kuta beach lima belas menit dari Kuta beach 
...”`(She switched her language into L1). 

T1.P13 
Bije S 

“Yes, {head nodding} lokasinya /.../” (He switched his 
language into L1). 

T1.P15 
Opia S 

... I forget the name. /Ah.../ beach is biru beach. (She 
used L1 ‘biru’ to replace ‘blue’). 

 T2.P1 
Sarli S 
Sula S  
 
Sarli S 

“Yah deh {laughing} /./ something can give better”.  
(She used L1 terms). 
“And as you say kurikulum in orde lama, orde baru ah 
/./ ...” (She used some L1 terms in her utterance). 
“But in orde baru curriculum of education in Indonesia 
more to get some/---/ /ah.../ ... untuk mendapatkan 
wilayah kekuasaan begitu”. (She sometimes used L1) 

T2.P2  
Riad S 

“So like UN”.  
“Ya, ujian nasional /.../” 
“Yes, I mean /ah./ should ujian nasional /./ still 
/ah.../ pantas untuk digunakan to be used in our 
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education system”. (He sometimes used L1 terms in his 
utterance). 

T2.P3  
Atri S 

“Because /ah.../ education di zaman sekarang itu /./ 
bisa menamakan dirinya ...” (She used some L1 terms). 

T2.P4 
Riya S 
Etha S  

“Ya, betul”. 
 
“As we know that education is /./ what is /./ sebagai 
penentu masa depan kan?” (He switched some terms 
into L1) 

T2.P5  
Evan S 

“... in Indonesia specifically curriculum of system /./ 
pada sekolah belajar sembilan tahun ini”. 
“...you can take /ah./ selain di sekolah you can get 
knowledge di luar sekolah ...” (He switched some his 
language into L1). 

T2.P6  
Yani S 

“... government give a lot of dana bantuan untuk for 
school”. 
“Dana bantuan tersebut cab be /em./ tidak sampai 
/em./ pada yang diinginkan”. (She sometimes used L1) 

T2.P7  
Zahi S 

“... searching information in IKIP, kampus IKIP 
Mataram”. 
“What do you think about IKIP Mataram /./ sehingga 
gak mau masuk belajar di sini”. (He switched some of 
his utterance in L1). 

T2.P8  
Arbi S 
Gom S 

“If we study /er./ kurang konsentrasi because is very 
noise...” (He used some his L1). 
“There is time in study /ah./ saya belajar di IKIP 
Mataram kebetulan /.../”  (He switched some 
language into L1). 

T2.P9  
Fitri S 
 
 
 

“... meskipun kurikulum have changed with having for 
three open education /./ changing /./ menteri belum 
menemukan kurikulum yang tepat untuk digunakan...  
.... Government give BOS (dana BOS) to the students/-
--/ is poor or students /./ kurang mampu”. (She 
swicthed some her terms into L1). 

 T2.P11 
Ahir S 

“Karna coba kita lihat banyak teman kita talking with 
friends”. (He used some L1 terms). 

 T2.P12 
Wan S 
 

“Apa perbedaan knowledge in campus and/---/ apa 
pelajaran ya?”. 
“Your experience insenior high school? What /um./ 
sesuatu yang paling disukai?”  (He switched some his 
words into L1). 

T2.P13 
Ain S 
Eka S 

“... what is↘semua people in ...” (She used L1 “semua” 
instead of using “all”). 
“... you have strategies how to /.../ apa?” (She used an 
L1 term “apa” to replace “what”). 
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T2.P15 
Lilis S 
 
 
Jana S 

“Masih rendah kualitasnya”. 
“Apa yah! {laughing} /.../ apa tadi? /Ah.../.../ 
I think education in Indonesia we can /ah.../ give 
mutu yang baik”. /(She sometimes used her L1 words). 
“I think education of Indonesia /ah.../ sangat rendah 
because /ah.../ in government /am.../ tidak terlalu 
memperhatikan the full education”.  
“Because /eh.../ the people lebih mementingkan orang 
yang kaya dari pada the full education”. (She 
sometimes switched her  words into L1). 

T2.P16 
Hafi S 

“I think /eh.../ [about education in Indonesia] is very 
difficult to study because this country is ribet. For 
example /.../ apa ya?” (He used L1 “ribet” and “apa ya” 
instead of using “complicated” and “what”). 

T3.P1  
Sula S 
 
Sarli S 

“About nyongkolan /./ both of couple married /ah./ 
do like pesta for celebrating /./ ... diiringi with 
music...” (She sometimes used her L1 terms). 
“This fighting is always used when we/---/ what is that 
in bahasa Indonesia is panen”. 
“... they wearing apa /./ sarung tangan from/---/ 
dari/---/ hasil panen padi itu”. (She sometimes used 
her L1 terms). 

T3.P2  
Riad S 

“After perang topat they should be peace”. (He used L1 
“perang” instead of using “fighting”).  

T3.P3  
Atri S 

“Culture in Bima city, here is very-very rich Islamic. 
Disini seorang perempuan budaya Bima itu diwajibkan 
memakai sarung, ...” (She switched most of her 
language into L1). 

T3.P4 
Jana S 

“... Brantas in Lombok is so/---/ what masih sangat 
kental”. 
“/Ah.../ I think benda api is good because in held /./ 
dalam pelaksanaannya ... and his mother supaya they 
safe and health”. ( She sometimes switched her terms 
into L1). 

T3.P5  
Wan S 

“Baunyale is/---/ one of Central Lombok /.../ 
dilakukan di pantai selatan pada bula/---/ bulan berapa 
ya /./ ...” (He used mostly L1 in his message). 

T3.P7 
Yati S  

“Every people ah /./ take that for give to whole /./ 
tiap rumah. Milan dilakukan when orang married”. 
(She switched a part of her language into L1). 

T3.P8 
Fitri S 
 
 
Dina S 

“Baunyale keluar every year when /./ when people 
/.../ ...  
Keluarnya, I don’t know but they believe nyale /.../ 
bisa keluar setelah mereka makan /.../” (She 
sometimes used L1 in her message). 
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“When keluar nyale?” (She used L1 “keluar” in her 
query). 

T3.P10 
Yani S 

“..., why you say [why you say] /ah.../ apa kamu 
bilang tadi? Why you say like that?” (She switched 
some of her utterance into L1). 

T3.P11 
Evan S 

“It is in Central Lombok, then sometimes /eh.../ 
people clean /eh./ waktu /.../ cleaning the house”. 
(He used L1 “waktu”  instead of using “when”). 

T3.P13 
Gon S 

“... nyongkolan make happy family and penganten”. 
(He used L1 “penganten”  in his utterance). 

T3.P14 
Isma S 

“..., I just talk about tari puripuncak”. (She switched  L1 
“tari puripuncak” in her message).  

T3.P15 
Lilis S 

“... party in the way cause make macet in the way. 
So, in your the married you tell /ah.../ pesta in the 
walk”. (She  sometimes used L1 terms). 

T4.P1  
Riad S 

“/Ah.../ I am so/---/ golput aja”. 
“Because I don’t about /.../ my prinsip is I trust the 
situation in not change”. 
“The politics in Indonesia like menjaga”. (He 
sometimes used L1 terms). 

T4.P3  
Hadi S 

“I think politics in Indonesia /ah.../ is not good /./ 
because we remind there so many korupsi {laughing}”. 
“You can find /ah./ so many people to be koneksi 
because /./ karena mereka biangnya”. (He sometimes 
used L1 in his message). 

 T4.P4 
Ana S 

“... I think politics in Indonesia /./ /eh.../ the kandidat 
/./ serius /./ para politik... /.../ is not like demokrasi, 
buy and sell voice”. (She sometimes swicthed her 
utterance into L1). 

T4.P5 
Yani S 

“/Am.../ okay! Politics corruption is memakan uang 
negara. We can see ah many projects corruption 
because he just ... think keuntungan, ...” (She switched 
some her utterances into L1). 

T4.P6 
Evan S 
 
 
 
 
 
 
Fitri S 

“... /./ the best politics because many politikus serious 
mengurus politik”. 
“Okay I give the picture of accident about /ah.../ 
accident seperti tawuran, pertikaian dalam media. You 
can see for example on television”. 
“I just try to be politics because there are pengalaman 
dalam politik”. (He switched some of his lamguage 
into L1).  
“There are many people yang mengatakan bahwa 
politikus di Indonesia banyak yang korupsi”. (She 
switched most of her utterance into L1). 

T4.P8 “Because there are many corruption, so make society 
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APPENDICES 

Appendix 1 Classification of Communication Strategies (CSs) 

1. Classification of  the  Speakers’ Verbal CSs  
 
No Types of Verbal CSs 

 
 Pairs’ 
Code 

Data 

 Avoidance/Reduction   
1 Topic avoidance T1.P16 

Zahi S 
“I don’t know /...s/”  (They did talk the topic) 

T3.16 
Meti S 

 /...s/ (They avoided speaking the topic) 

2 Message abandonment T2.P10 
Opia S 
 
 
 

“I think education in Indonesia is not good. Why I said 
like this because {smiling} because in Indonesia too 
many policies like {smiling} like /./ seperti SMP. SMA 
/./ dan perguruan tinggi {laughing} /...s/”  (She did 
not finish her utterance). 

T3.P5 
Wan S 

“Baunyale is/---/ one of Central Lombok /.../ and /./ 
dilakukan di pantai selatan pada bulan/---/ berapa ya 
/./ bulan Peberuari /.../ May be that /...s/”  (He did 
not finish his utterance). 

T3.P6 
Riya S  

“Pesta kembang always dilakukan just /ah./ and 
always dilakukan pada saat panen /...s/”  (He did not 
finish his utterance). 

T4.P2 
Etha S 

“Ah, I just /...s/” (He did not finish his utterance) 

T4.P7 
Wan S 

“I don’t know /...s/”  (He stopped speaking) 

T4.P9 
Lilis S 

“/-/ is the same like you. No politics is good /...s/” 
(She did not finish her utterance). 

T4.P10 
Omi S 

“I want to tell you about what politics is, but it is very 
difficult for me /...s/”  (She avoided explaining the 
topic) 

T4.P11  
Isma S 

“/Ah.../ I think /...s/”  (She stopped speaking). 

T4.P12 
Alfi S 

“I don’t know because I don’t like politics because 
politik may be confusion that /./ and then /...s/” (He 
did not finish his utterance). 

 Achievement/ 
Compensatory 

  

3 Approximation  T1.P5 
Etha S 

“So, where is the tourist to /.../ sleep /.../ nginap”. 
(He used term “sleep” to replace “spend the night”). 
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Sula S  menyerah”. (She asked for the TL term of 
“menyerah”). 

T3.P2 
Riad S  

“... The people of Sumbawa always have ceremony, 
but I don’t know the name. Do you know like that?” 
(He asked for the name of “harvest ceremony” in 
Sumbawa). 

T3.P4  
Jana S 

“... Brantas in Lombok is so/---/ what masih sangat 
kental”. (She asked for the TL words of “masih sangat 
kental”). 

T4.P14 
Opia S 

“... politics in Indonesia /.../ sangat tidak bagus karena 
/./ banyak yang korupsi dan gak terlalu /.../ what is/--
-/”  (She asked for the correct term to complete her 
message to the interlocutor). 

9 Foreignizing 
(interlingual transfer) 

T1.P4 
Pian S 

“Senggigi beach is the famous place. There many villas, 
gilis, like Gili Trawangan, Gili Meno, and Gili Air. 
There many villas, hotels /./ bungalows, barugas 
there”. (He foreignezed L1 terms into TL terms plural). 

10 Paraphrase  T1.P11 
Fitri S 

“Sade village is a small village. Why I said small village 
because in the small village there are not many people, 
there are not many house, but there are many 
tourists”. (She paraphrased “small village” three times). 

T2.P12 
Isma S  

“In campus we keep for by ourselves, we seach by 
ourselves. If we want to be better in our English we 
seacrh by ourselves”. (She paraphrased “ourselves” 
three times). 

T3.P2 
Riad S 

“... it is very different in some places. Sometimes it is 
very different some people different make, often make 
as something like crime from some people...” (He 
paraphrased  some terms). 

 T3.P4 
Jana S 

“Okay, I would like to tell about my culture Lombok, 
especially in Lombok. So many cultures in Lombok. 
/Eh.../ like benda api, like presean, like ngurisan, so 
many cultures in Lombok”. (She paraphrased “culture 
in Lombok” four times and “like” three times). 

11 Self-correction T1.P1  
Riad S 

“..., I want ask about what is nice place there /./ [I 
mean a tourism place], ...” (He corrected his utterance 
about “nice place” to “tourism place”). 

T1.P2 
Sula S 

“..., I know many places, [I know many beautiful 
places]”. (She revised her utterance by adding  a term 
“beautiful”). 

T1.P4 
Evan S 

“May be you can give me some information about 
/ah.../ places /./ [famous places] in Lombok”.  
“In Lombok, famous village /./ [fampous place] is 
/ah./ ...” (He added his utterance about “place” with 
“famous place” and “famous village” with “famous 
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place”). 
T1.P5 
Riya S  

“There are three [two] places in my village that 
famous, ...” (He corrected “three places” to “two 
places”). 

T1.P12 
Isma S 

“The beautiful many there [the beautiful place many 
there]”. (She  completed her message by adding the 
term “place”). 

T1.P13 
Ahir S 

“... and you can see the way [you can see on the way] 
/.../ city car”. (He corrected his message by adding 
“on’) 

T1.P14 
Elis S 

“When will you [when do you/---/] find go to beach?” 
(He corrected his utterance). 

T1.P15 
Jana S 

“It’s not really place, [it’s not really beach] but I think 
...” (She corrected her message by replacing term 
“place” with “beach”). 

T2.P13 
Eka S 

“What have /.../ you have experience about 
examination in senior high school and where do you 
/em.../ [where do you like that]”. (She corrected her 
utterance). 

T2.P14 
Elis S 

“/-/ I know education in Indonesia is low but I think 
have development [I know low but have 
development]”. (She  shortened  her utterance). 

T2.P15 
Jana S 

“Why do you /ah.../ [how do you think] of education 
in Indonesia?” (She revised her question). 

T3.P10 
Eka S 

“... people /.../ wedding in Sumbawa /ah.../ difficult 
[wedding in Sumbawa is very expensive]”. (She revised 
her message]. 

T3.P.12 
Bije S 

“There are so many cultures like topat [lebaran topat]”. 
(He corrected his message by adding term “lebaran”). 

T3.P15 
Lilis S 

“In Bima /ah.../ have [has] culture like [like] /ah.../ 
biola ketipu ...” (She replaced term “have’ with “has”). 

T4.P3  
Pian S 

“... politics is so very important for the learder in our 
country because we are [when we need] /eh.../ 
leader”. (He corrected his message). 

T4.P4  
Ana S 

“Which one you think good point /./ [which one is the 
point] for us?” (She revised her utterance). 

T4.P11 
Meti S 

“How, how opinion [what is your opinion] about 
politics?” (She corrected her question). 

12 Comprehension check T1.P2  
Sula S 

“May be one of beautiful beach is Selebrana beach. Do 
you know Selebrana beach?” (She checked the 
listener’s prior understanding about the place). 

T1.P4 
Pian S 

“Okay, /ah./ there are many places in Lombok very 
famous. /Ah.../ like Senggigi beach. Do you knoe 
Senggigi beach?” (He checked the interlocutor’s 
understanding  about the speaking context. 
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T1.P10 
Yati S 

“... interesting place in the beach, salah satunya adalah I 
know Gili Trawangan. Do you know Gili Trawangan?” 
(She checked her partner’s prior understanding  about 
Gili Trawangan). 

T3.P1 
Sula S  

“... nyongkolan diiringi with music we know kecimol, 
‘do you know kecimol?” (She checked the listener’s 
comprehension about “kecimol”). 

T3.P2  
Riad S 

“Sometimes it is very different some people different 
make, often make as something like crime from some 
people... Do you know rasis, races?” (He checked the 
listener’s comprehension about races). 
“... from another place like in Sumbawa. Do you know 
the/---/ culture in Sumbawa?” (He checked his 
partner’s prior knowledge about culture in Sumbawa). 

T3.P7  
Yati S 

“In my village there are many cultures about mila. Do 
you know mila?” (She checked the interlocutor’s 
understanding on the speaking context). 

T3.P8 
Fitri S 

“I like my culture is in Sasak baunyale. ‘Do you know 
baunyale?” (She checked the listener’s comprehension 
on baunyale). 

T4.15 
Arbi S 

“... [politics in Indonesia] no so good because /ah.../ ... 
politkus pejabat /.../ pemerintahan /.../ Do you know 
pemerintahan?” (He checked the interlocutor’s 
comprehension on politikus pejabat pemerintah). 

13 Self-repetition  T1.P1  
Sarli S 

“... we can try in Bala beach is [Bala beach is] a 
beautiful place...” (She repeated some of the terms 
while thinking next message). 

T1.P2 
Hadi S 
 
Sula S 

“I feel /./ /ah.../ I confusion /./ Do you know [do you 
know] some/---/ places?” (He repeated his question for 
having time to think other terms). 
“You can go there /./ [you can go there] /./ location is 
far ...” (She repeated her utterance for thniking netx 
message) 

T1.P3 
Atri S 

“May [may, may] you go with me ...” (She repeated 
term “may” while thinking next terms). 

T1.P4 
Pian S 

“In Senggigi beach why I said [why I said] very famous 
because ...” (He repeated some terms to recall next 
terms). 

T1.P5 
Etha S 

“Can you help me [can you help me] can you give me 
some information ...” (He repeated some terms while 
recalling next message). 

T1.P10 
Yani S 
 
Yati S 

“/Ah... /ah./, I want to know [I want to know] 
tourism place to Lombok”. (She repeated some  her 
words to recall next words). 
“Well, there are many [there are many] interesting 



Communication Strategies In Taking Turns Speaking Of English As  A Foreign Language Use      |183

 
 

143 
 

place in the beach...” (She repeated some terms while 
recalling next terms). 

T1.P.11 
Ana S 

“..., I think they good idea to visit /./ traditional 
[traditional] thing of Sasak”. (She repeated  a term 
“traditional”). 

T2.P2 
Riad S 

“... because there is /./ for proper test [for proper test] 
system ...” (He repeated some of his utterance for 
eliciting new next terms). 

T2.P6 
Yani S 

“... /./ our scholar must study hard for change [for 
change] Indonesia to be better is”. (She repeated “for 
change” to elicit next message). 

T2.P7 
Zahi S 

“..., your coming about [your coming about] searching 
...” (He reaped some terms in order to think next 
message). 

T2.P13 
Ain S 

“... teachers and the role the [the role the] /eh.../ ...” 
(She repeated  “the role the” because of limited TL 
words). 

T2.P16 
Alfi S 

“What about /eh.../ [what /./ what, what] your 
opinion about education in Indonesia?” (He repeated 
several time “what” because of his limited TL terms). 

T3.P8 
Fitri S 

“... when people /.../ come to the sand beach /./ 
[come to the sand beach] /.../” (She repeated some of 
her utterance for eliciting next message). 

T3.P10 
Yani S 

“I think [I think] people of Jawa, Lombok have so 
much culture wedding”.  (She repeated terms “I think” 
while thinking next terms). 

T3.P14 
Opia S 

“... people in Bima usually [usually] use it when we 
celebrate [when we selebrate] Islam celebrate”. (She 
pereated some words for recallng next words). 

T3.P15 
Lilis S 

“Pua is calling in generation and to use [and to use] 
with biola ketipu”. (She repeated some words to elicit 
next  words). 

T4.P4 
Jana S 

“So, I want to [I want to] exist about politics”. (She 
repeated “I want to” to recall next message). 

T4.P7 
Zahi S 

“I think about politics in Indonesia [politics in 
Indonesia] for always /./ ...” (He repeated some his 
words for thinking next words). 

T4.P8 
Eka S 

“... but I following my parents /.../ apa yang /.../ 
What base [what base] misi politik di Indonesia?” 
“I think base politics  in Indonesia is to be factor [factor, 
factor] top leader may be”. (She repeated  some terms 
while recalling next terms). 

T4.P15 
Arbi S 

“Yes, I still/---/ /.../ no, no, no report [no report], do 
you know no report tertangkat?” (He repeated “no 
report” for recalling next message). 
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T1.P10 
Yati S 

“... interesting place in the beach, salah satunya adalah I 
know Gili Trawangan. Do you know Gili Trawangan?” 
(She checked her partner’s prior understanding  about 
Gili Trawangan). 

T3.P1 
Sula S  

“... nyongkolan diiringi with music we know kecimol, 
‘do you know kecimol?” (She checked the listener’s 
comprehension about “kecimol”). 

T3.P2  
Riad S 

“Sometimes it is very different some people different 
make, often make as something like crime from some 
people... Do you know rasis, races?” (He checked the 
listener’s comprehension about races). 
“... from another place like in Sumbawa. Do you know 
the/---/ culture in Sumbawa?” (He checked his 
partner’s prior knowledge about culture in Sumbawa). 

T3.P7  
Yati S 

“In my village there are many cultures about mila. Do 
you know mila?” (She checked the interlocutor’s 
understanding on the speaking context). 

T3.P8 
Fitri S 

“I like my culture is in Sasak baunyale. ‘Do you know 
baunyale?” (She checked the listener’s comprehension 
on baunyale). 

T4.15 
Arbi S 

“... [politics in Indonesia] no so good because /ah.../ ... 
politkus pejabat /.../ pemerintahan /.../ Do you know 
pemerintahan?” (He checked the interlocutor’s 
comprehension on politikus pejabat pemerintah). 

13 Self-repetition  T1.P1  
Sarli S 

“... we can try in Bala beach is [Bala beach is] a 
beautiful place...” (She repeated some of the terms 
while thinking next message). 

T1.P2 
Hadi S 
 
Sula S 

“I feel /./ /ah.../ I confusion /./ Do you know [do you 
know] some/---/ places?” (He repeated his question for 
having time to think other terms). 
“You can go there /./ [you can go there] /./ location is 
far ...” (She repeated her utterance for thniking netx 
message) 

T1.P3 
Atri S 

“May [may, may] you go with me ...” (She repeated 
term “may” while thinking next terms). 

T1.P4 
Pian S 

“In Senggigi beach why I said [why I said] very famous 
because ...” (He repeated some terms to recall next 
terms). 

T1.P5 
Etha S 

“Can you help me [can you help me] can you give me 
some information ...” (He repeated some terms while 
recalling next message). 

T1.P10 
Yani S 
 
Yati S 

“/Ah... /ah./, I want to know [I want to know] 
tourism place to Lombok”. (She repeated some  her 
words to recall next words). 
“Well, there are many [there are many] interesting 
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T4.P16 
Sarli S 

“I heard /ah.../ about [I heard about] maneuver 
politics in Indonesia, ...”  
“It means that lawman is still don’t have [still don’t 
have] /ah.../  advoc for the corruptor”. (She repeated 
“I heard about” to elicit next message). 

2. Classification of  Speakers’ Nonverbal CSs  
 
No Types of Nonverbal 

CSs 
 

Pairs’ 
Code 

Data 

 Facial Expression   
1 Smiling T1.P1  

Riad S 
He smiled to express guilty feeling of unable to speak 
fluently about the context when asking about “How 
about the budget {smiling} which one is more cheaper 
/./ to get there”.  

T1.P3 
Puji S 

She smiled  when uttering “I think Senggigi beach is 
one of familiar place in Lombok island. So many 
people come to enjoy there {smiling} in Senggigi 
beach”, to emphasize that Senggigi beach is interesting 
and fun to visit 

T2.P2 
Riad S 

He smiled to support his previous utterance by saying 
“I think yes {smiling}”. 

2 Laughing T1.P12 
Isma S 

 She laughed after uttering “... you can visit Senggigi 
beach because there is /eh.../ you can/---/ and there is 
/./ kancang {laughing} ...” to cover up her incomplete 
message. 

T2.P1  
Sarli S 

 She laughed after uttering “Yah deh {laughing}” to 
support the listener’s response on her question. 

T2.P15 
Lilis S 

She laughed after saying “Apa yah! {laughing} /.../” to 
pause her utterence while thinking the next terms. 

T3.P7  
Yati S 

She laughed after uttering “... like people take and kick 
while pushing hands down {laughing}” to support her 
utterance and gesture on the message. 

T4.P3 
Hadi S 
 

He laughed after uttering “... there so many korupsi 
{laughing}’ to support his utterance on the message 
and to insinuate the  state of  ‘many korupsi”. 

T4.P7 
Zahi S  

He laughed after uttering “Sorry, I don’t know. Politics 
is /.../ {laughing}”. He laughed because he was not 
able to elicit TL terms to convey his message. 

T4.P14 
Opia S 

She laughed after saying “I think politics in Indonesia is 
not good because {laughing} /.../”. She laughed 
because she did not know what to say and  to pause 
her utterence while thinking the next terms. 

 Gestures    
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3 Head nodding T1.P13 
Bije S 

“Oh/---/ yes, {head nodding} lokasinya /.../, but you 
can tell me for location”. (Using of head nodding to 
support the previous message from interlocutor) 

T2.P8 
Arbi S 

“May be/---/ {head nodding}”. (Using head nodding to 
indicate that speaking should be finished). 

T2.P16 
Alfi S 

“I think education in Indonesia /./ cost is very big 
because [because] /eh.../... student and teacher/---/ 
{head nodding} so/---/ /.../” (Using head nodding to 
ask the listener  to speak). 

T4.P1 
Sula S 

She nodded her head while uttering “Yes, I saw” to 
indicate her  comprehension of  her pair’s message. 

4 Head shaking T3.P1  
Sarli S 

She shooke her head while uttering “I forgot” to  
express not having any idea for the next message. 

T3.P3 
Atri S 

She shooke her head after uttering “Ah, here may be 
/ah.../ {head shaking} ...”  to  indicate she did not have 
any idea in TL about the topic. 

5 Hand raising T1.P6 
Arbi S 

Asking his interlocutor by raising the right flat hand 
while uttering “Is known the distance from the 
country? 

T1.P9 
Dina S 

She raised her right spread hand to point at BIL  while 
uttering .., do you know BIL?”. 

T1.P11 
Fitri S 

Raising of right index hand to show “the first” and 
raising of right V hand to show “the second”  while 
uttering the verbal messages. 

T2.P6 
Yati S 
 

She raised her right index hand while uttering “What 
makes we are in order to become in better” to 
emphasize her verbal message. 

T4.P1 
Sula S 

She raised her right index hand while uttering “ ... one 
sound or one voice is very important”  to compensate 
her verbal message. 

6 Hand moving  T1.P2  
Sula S 

She moved her index hand while utterance “ ... one of 
beautiful beach is Selebrana beach”  to support her 
verbal utterance. 

T1.P4 
Pian S 

Moving of flat right hand to show the act of others 
when utterance “... Senggigi beach is very famous that 
the others”. 

T1.P8  
Eka S 

Moving the right spread hand to emphasize  her 
utterance about ‘tourism place in Lombok’ when she 
asked ‘Can you tell me information about tourism 
place in Lombok?”. 

T1.P11 
Ana S 

Moving of flat right hand  while utterance “So, it 
means house is very traditional,” to support the verbal 
message. 

T1.P12 
Isma S 

She moved  both spread hands forwards body to think  
the next terms when she uttered “... you can/---/”. 
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T1.P15 
Jana S 

She moved flat hands while uttering “ ... you can say 
that” to ask the listener to speak. 

T2.P1  
Sula S 

Moving of right flat hand  when uttering “ ... the 
curriculum in Indonesia ...”  to emphasize the 
importance of  the  verbal message. 

T2.P7 
Zahi S  

Moving of  both flat hands  when uttering “Why-why 
you misinformation?”  to emphasize the verbal 
message. 

T3.P1  
Sula S 

She moved her spread right hand when uttering 
“Gendang belek like that, so many” to show many 
things involved in the event. 

T3.P2  
Riad S 

Moving of  right hand to air  when uttering “... draw 
the topat’ to show the act of draw topat”. 

T3.P3 
Puji S 

She moved her right spread hand after uttering “Last 
night my lecturee asked to me /.../” to think the next 
desired TL terms. 

T3.P14 
Isma S 

“I ever heard/---/ its name, but I don’t know about it”. 
She moved her right spread hand while uttering “I 
don’t know about it”  to show her action of  
unknowing TL terms of the context. 

T4.P1 
Sula S  

Moving of  right spread hand  when  asking question 
“How do think about politics in Indonesia?” to support 
the verbal message. 

T4.P5  
Yani S 
 

“My problem is I don’t know {moving of  right spread 
hand}”. She  did this while thinking for the next terms 
for being used. 

T4.P6  
Fitri S 

She uttered “I have question for you” while moving of  
both spread hands  to support the verbal message. 

T4.P8 
Ain S 

She uttered “Because there are many corruptions,” 
while moving of  right flat hand  to insinuate the terms 
‘there are many corruptions’. 

T4.P15 
Arbi S 

Moving of  both spread hands after uttering “... [politics 
in Indonesia] no so good because /ah.../” to show the 
act of his  disappointed. 

T4.P16 
Sarli S  

Moving of  flat right hand when uttering “... /ah.../  
about [about] the government in Indonesia,”  to show 
the act of his  disappointed about government in 
Indonesia. 

7 Thumb up T3.P4 
Zahi S 
 

“I am/---/ a reporter”. (Using “thumb up” when using 
lengthening of syllable to show the act of a good 
reporter). 

8 Drawing something T2.P2 
Riad S 

“... not only grade/---/ for paper ...” (Drawing 
something  when using lengthening of syllable to show 
the act of a written grade).  
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3. Classification of the Listeners’ Verbal CSs 
 
No Types of Verbal CSs 

 
Pairs’ 
Code 

Data 

 Achievement/ 
Compensatory 

  

1 Language switch  T1.P4  
Pian L 

“Panorama apa?”  
“Apa tadi?” (He switched his questions into L1). 

T1.P11 
Ana L 

“Ulang↘”(She used L1 term for asking repetition). 

T1.P12 
Isma L   

“Pakai bahasa Indonesia aja sih”. (She used L1 words 
when asking the speaker to continue speaking). 

 T2.P1 
Sula L 

“Lumayan” (She used L1 in assisting the speaker). 

T2.P2  
Hadi L 

“/-/ Ujian nasional /em.../ could you repeat? “ (He 
switched some of his utterance into L1 when asking for 
repetition) 

T2.P9 
Ana L 

“Resmi”. (She used L1 when assisting the speaker) 
 

T3.P4 
Gon L 

“Ya, seruling of nyongkolan”. (He used L1 terms in 
guessing the speaker’s message). 

 T4.P1 
Riad L 

“Iyah {head nodding}” (He used L1 when responding 
the speaker’s statement). 

T4.P14 
Atri L 

“Jujur”. (She used L1 when assisting the speaker) 

2 Appeal for assistance T4.P3 
Hadi L  

“Say what?” (He asked  the speaker to add his 
message). 

P4.P14 
Opia L 

“Apa itu?” (He asked  the speaker to add her message 
because she has yet to comprehend the context). 

3 Asking the speaker for 
clarification 

T1.P5  
Etha L 

“It is good place!” (He asked the speaker to clarify of 
what he has said). 

T1.P6  
Gon L 

“Money↗”(He asked to clarify of what the speaker 
asked to him). 

T1.P9  
Dina L 

“From Mataram”?(She asked to clarify of what the 
speaker asked to her). 

T1.P12 
Isma L  

“Lombok place↗do you mean?” (She asked to clarify 
of what the speaker has just uttered to her). 

T1.P14  
Elis L 

“Really↗”(She asked to clarify of what the speaker  
wanted to ask to her). 
“Very beautiful↗”(She asked to clarify of what the 
speaker has just uttered to her). 

T1.P15  
Opia L 

“In me↗”(She asked the speaker to clarify of what she  
wanted to ask to her). 

T2.P4  “So, education is important to our lives↗”(He asked to 
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Etha L  clarify of what the speaker has just uttered to her). 
T2.P7  
Zahi L 

“For me!” (He asked the speaker to clarify of what he  
wanted to ask to him). 

T2.P8  
Gon L 

“Name!” (He asked the speaker to clarify of what he 
asked to him). 

T2.P13 
Ain L 

“{smiling & head nodding} test?” (She asked the 
speaker to clarify of what she  has just asked to her). 

T3.P1  
Sula L 

“Mean↗”(She asked to clarify of what the speaker has 
just uttered to her). 

T3.P11 
Ahir L  

‘Lade↗ what is?”(He asked to clarify of what the 
speaker has just uttered). 

T3.P13  
Gon L 

“Different↗”(He asked to clarify the difference culture 
of Bima and Lombok). 

T3.P14 
Isma L 

“Ua pua↗”(She asked the speaker to clarify of what 
she   asked to her). 

T4.P1  
Sula L  

“Why?” (She asked to clarify of what the speaker’s 
utterance ‘I don’t care about that ). 

T4.P4 
Jana L 

“Society is neutral!” (She clarified  the speaker’s  
message). 

T4.P10  
Omi L 

“Politics↗”(She asked to clarify of what the speaker 
has just uttered). 

T4.P15 
Arbi L 

“Really to know↗”(He asked to clarify of what the 
speaker wanted to know). 

4 Asking the speaker 
for repetition 

T1.P4 
Pian L 

“Apa tadi?”(He asked the speaker to repeat his question 
about Senggigi beach to him). 

T1.P10 
Yati L 

“Ah↗{gazing towards the speaker}” (She asked the 
speaker to repeat her question? 

T1.P15  
Opia L 

“In my places, /am./ /am.../ question again↗” (She 
asked the speaker to repeat her question? 

T2.P2  
Hadi L 

“/-/ Ujian nasional /em.../ could you repeat?” (He 
asked the speaker to repeat his question? 

T3.13 
Hafi L 

“What?” (He asked the speaker to repeat his question? 

5 Asking the speaker to 
add message 

T1.P1 
Riad L 

“How about beautiful?” 
“So, what is the second place?”  (He asked the speaker 
to her add message). 

T1.P6 
Gon L 

“What?” (He asked the speaker to add his message). 

T1.P9  
Lilis S 

“Find what?” (She asked the speaker to add her 
message). 

T1.P11 
Ana L  

“Way to Kuta beach↗”(She asked the speaker to add 
her message). 

T1.P12 “Pakai bahasa Indonesia aja sih!”(She asked the speaker 
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Isma L to add her message). 
T2.P8 
Arbi L 

“Terus/---/ {smiling}” (He asked the speaker to add his 
message). 

T3.P13 
Gon L  

“That what↗” (He asked the speaker to add his 
message). 

T3.P15 
Ana L 

“Biola ketipu↗ what?”(She asked the speaker to add 
her message). 

6 Guessing the speaker’s 
message 

T1.P1 
Sarli L 

“From Central [Lombok] city?” (She guessed the 
speaker’s losing of “Lombok item”). 

T1.P2 
Sula L 

“[Place to visit]”  (She guessed the speaker’s losing of 
message “place to visit”). 

T1.P5 
Riya L 

“[Spend the night!]”  (He guessed the speaker’s losing 
of  TL terms “spend the night”). 

T1.P15 
Jana L 

“[Practice]”. (She guessed the speaker’s losing of TL 
term “practice” to complete her message). 

T2.P12 
Wan L 

“[Knowledge]” (He guessed the speaker’s losing of  TL 
terms ‘knowledge’). 

T3.P12 
Bije L 

“[Change it ↗]” (He guessed the speaker’s message 
about  TL terms “change it”). 

T3.P13 
Gon L 

“[Ya, serung of nyongkolan]”. (He guessed  the terms 
that the speaker was unable to elicit in L1). 

T3.P15 
Lilis L 

“[In the married!]”  (She guessed the speaker’s losing of 
TL words “in the married” to complete her message). 

T4.P14 
Atri L 

“[Jujur]” (She guessed  the term that the speaker was 
unable to elicit in L1). 

T4.P16 
Sarli L 

“[In the the world] {smiling}”. (She guessed the 
speaker’s losing of TL terms “in the world” to 
complete her message). 

7 Specifying the speaker’s 
message 

T1.P15 
Opia L 

“Beach ↗”(She specified the speaker’s general message 
“Where is the interesting place that makes you happy 
there?”). 

T2.P8 
Arbi L 

“Education!” (He specified the speaker’s general 
guestion “What do you think about IKIP Mataram?”). 

4.  Classification of  the Listeners’  Nonverbal CSs 
 

No Types of Nonverbal 
CSs 

Pairs’ 
Code 

Data 
 

 Facial Expression   
1 Smiling T1.P1 

Riad L 
He smiled when listening the speaker’s utterance  “... I 
think if you just for/---/”  to give good response of it. 

T1.P2 
Hadi L 

“Yeah, yeah” while head nodding {smiling} was done 
by listener in giving good response on speaker’s 
utterance “... I think you want to know if you visit 
there”.  
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T1.P3 
Atri L 

She smiled to respond the speaker’s message “So many 
people come to enjoy there {smiling} in Senggigi 
beach”. 

T1.P8 
Ain L  

She smiled to respond the speaker’s question “Why is 
Senggigi beach very famous?” 

T1.P10 
Yati L 

Smiling when listening the speaker’s utterance “Well, 
thank you”  to give good rapport with the speaker. 

T1.P11 
Ana L 

She smiled when listening the speaker  switched most 
of her message in L1to give spirit to her. 

T1.P12 
Meti L 

Smiling when listening the speaker’s utterance “Tree, 
tree, and Sana Segal /.../ {laughing}” to response the 
situation. 

T1.P13 
Ahir L 

Smiling when listening the speaker’s utterance “Yes, 
{head nodding}lokasinya /.../, ...” to appreciate the 
message. 

T1.P15 
Opia L 

She smiled when listening the speaker’s utterance “Oh, 
I don’t care. May be in Sumbawa Besar” to response of  
what the speaker just said.   

T2.P1  
Sula L 

Smiling when listening the speaker’s utterance “Yah 
deh{laughing}” to response the situation. 

T2.P3  
Atri L 

She smiled when listening the speaker  could not 
complete her message “Education is to evaluate for to 
expand self /.../” to give spirit to her. 

T2.P4  
Riya L 

Smiling when listening the speaker’s utterance “... how 
the way /ah./ to get education from another way 
/ah.../ {laughing}” to response the situation. 

T2.P5  
Eva L 

He smiled when listening the speaker  switched most 
of her message in L1to give spirit to her. 

T2.P6 
Yati L  

Smiling when listening the speaker’s utterance “Fine, 
thank you. It ‘s nice to meet you”  to give good rapport 
with the speaker. 

T2.P7  
Dina L 

She smiled when listening the speaker  switched most 
of her message in L1 to give spirit to her. 

T2.P12 
Isma L  

She smiled when listening the speaker  could not elicit 
TL term of “menantang” to give spirit to him. 

T2.P13 
Ain L 

She smiled when listening the speaker  could not 
convey  complete message to the listener to give spirit 
to her. 

T3.P2  
Hadi L 

He smiled when listening the speaker’s request “Do 
you know like that?” to response that he could not give 
explanation on the request. 

T3.P3  
Puji L 

She smiled when listening the speaker  switched most 
of her message in L1to give spirit to her. 

T3.P8 
Dina L 

She smiled when listening the speaker’s request “Do 
you know baunyale?” to response that he could not 



Communication Strategies In Taking Turns Speaking Of English As  A Foreign Language Use      |191

 
 

151 
 

give explanation on the request. 
T3.P9 
Elis L 

She smiled when listening the speaker  could not   
complete her message “You can with me to see your/--
-/” to give spirit to her. 

T3.P10 
Eka L 

Smiling to give spirit of what the speaker’s utterance 
that repeating and switching some terms in L1. 

T3.P13 
Gon L 

Smiling to respond the speaker’s utterance “Ya 
nyongkolan {smiling}”. 

T3.P15 
Ana L 

Smiling to appreciate the speaker’s utterance “So, in 
your the married you tell /ah.../ pesta in the walk”. 

T4.P1  
Sula L 

Smiling to show understanding of the speaker’s 
question “Do you know governor election this two/---
/ couple months ago?” 

T4.P3  
Hadi L 

Smiling when listening the speaker’s utterance “I think 
that’s all”  to give good rapport with the speaker and to 
end the conversation. 

T4.P5 
Yati L  

Smiling  to respond the speaker’s utterance “My 
problem is I don’t know more” {moving of right spread 
hand}. 

T4.P8  
Eka L 

Smiling to give spirit to the speaker’s utterance  that 
switching some terms in L1. 

T4.P13 
Bije L 

Smiling to support to the speaker’s utterance  “Ah, 
politics in Indonesia is not good and /.../ there is many 
corruptions”. 

T4.14 
Atri L 

Smiling to give spirit to the speaker’s utterance  who 
switched some terms in L1. 

T4.P15 
Arbi L 

He smiled to insinuate the speaker’ utterance about 
politics in Indonesia by saying “Politics yeah! 
{smiling}” 

T4.P16 
Puji L 

Smiling to support to the speaker’s utterance  “...  like 
/ah.../ corruptor poor and /ah.../ they don’t have 
anything, but they just anything”. 

2 Laughing T1.P6  
Arbi L 

He laughed to support the speaker’s utterance and 
expression “I come from Australia {laughing}”. 

T1.14 
Elis L 

Laughing to respond the speaker’s request “Tomorrow 
at five o’clock yes”. 

T2.P4 
Riya L 

Laughing to respond the speaker’s question “... what is 
/./ sebagai penentu masa depan kan?” 

T2.15  
Lilis L 

He laughed to give spirit to the speaker’s utterance  
that switched some terms in L1.  

T3.P12 
Bije L 

Laughing to appreciate the speaker’s utterance “I don’t 
know to change the culture”. 

T4.P2  
Riya L 

Laughing to appreciate the speaker’s utterance “I don’t 
know what politics”. 
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T4.P4 
Ana L 
 

Laughing to respond the speaker’s question “Do you 
like too?” that the listener did not have any idea about 
the context. 

 Eye contact   
3 Gazing towards the 

speaker 
T1.P10 
Yati L 

Asking the speaker for repetition  of “What make Gili 
Trawangan beautiful?”  by gazing towards the speaker.  

T1.P12 
Meti L 

Asking the speaker to complete her message  by gazing 
and noticing  the speaker.  

 Gestures    
4 Head nodding T1.P1  

Riad L 
Nodding of his head while uttering “Good/---/ good/--
-/” to support the speaker’s message. 

T1.P3 
Atri L  

Nodding of her head  to agree with the speaker’s 
utterance “... many people and tourists visit there”. 

T1.P4  
Pian L 

Nodding of her head  after saying ‘Okay!’ to agree with 
the speaker’s utterance “... give to me specific”. 

T1.P5  
Etha L 

Nodding of his head to support the speaker’s utterance  
“You can explore with your family with your friend 
and other people”. 

T1.P8  
Eka L 

She nodded her head to indicate her understanding of 
the speaker’s message “You can use motorcycle and 
/.../”. 

T1.P11 
Fitri L 

She nodded her head to indicate her understanding of 
the speaker’s question “Where is exactly place Sade 
village?” 

T1.P14 
Elis L 

Nodding of her head  to agree with the speaker’s 
utterance “Yes, I am really. How about the beach”. 

T2.P1  
Sarli L 

She nodded her head to indicate her understanding of 
the speaker’s request “..., and could you help me to/---
/ know about education , in Indonesia specifically”. 

T2.P6 
Yati L 

Nodding of her head  to agree with the speaker’s 
utterance “Education in Indonesia today is not good”. 

T2.P13 
Eka L 

Nodding the her head  to indicate the same opinion  
with the speaker’s utterance about  “ I think the 
education in Indonesia is worst because ...”. 

T2.P14 
Elis L 

Nodding of her head  to respond yes to the speaker’s 
question about “... Do you want to ask me about that?”  

T3.P1  
Sarli L 

She nodded her head to indicate her understanding of 
the speaker’s request “..., just want to know  about 
your culture in Sumbawa ...”. 

T3.P2 
Riad L 

Nodding of  his head  to respond yes to the speaker’s 
question about “Ah, I have question to you about 
different culture in West Nusa Tenggara” 

T3.P10 
Yani L 

Nodding of her head  to agree with the speaker’s 
utterance “In Sumbawa has culture very different ...”. 
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T3.P11 
Ahir L 

Nodding of his head  to respond yes to the speaker’s 
utterance “Okay, with this book you can show your 
choice”. 

T3.P14 
Opia L 

Nodding of her head  to respond yesto the speaker’s 
question “Do you want ask me about my culture, 
okay?”. 

T4.P1  
Sula L 

Nodding of her head  to emphasize her utterance “Yes, 
I saw”. 

T4.P6  
Fitri L 

Nodding of his head  to agree with the speaker’s 
utterance “You can see for example on television”. 

T4.P11 
Isma L 

Nodding the her head  to ask the speaker to continue  
speaking. 

T4.P14 
Atri L 

Nodding of her head  to ask the speaker to continue  
speaking “I think politics in Indonesia is not good 
because {laughing} /.../”.   

5 Head shaking T1.P6 
Arbi L 

Shaking his head to show disagree of  what the 
speaker’s utterance “I don’t know the place”. 

T2.P11 
Ahir L 

He  shook his head to indicate that he was unable to 
explain his previous statement “I think education is still 
low”. 

T2.P12 
Isma L 

Shaking of head to indicate not comprehending on the 
speaker’s question. 

 T3.P15 
Lilis L 

Shaking of head to give response no on the speaker’s 
question. 

 T4.P1 
Sula L  

He shook his head to give answer no on the speaker’s 
question “So, are you still care about politics in 
Indonesia?” 

T4.P12 
Hafi L 

He shook his head to give answer no on the speaker’s 
question “Do you like politics?” 

6 Hand raising T1.P6  
Arbi L 

He uttered “Oh/---/ {raising of index hand}” to 
support the speaker’s utterance. 

T1.P9 
Lilis L 

She raised her right flat hand to indicate she needed 
more explanation from the speaker about her question. 

7 Hand moving  T1.P7  
Alfi L 

He uttered “And then! {gazing towards the speaker and 
moving the right flat hand}” to ask the speaker 
continue speaking. 

T1.P15 
Jana L 

She laughed and moved both spread hands to response 
and emphasize the speaker’s terms “The exactly place 
in my/---/ {smiling}”. 

T4.P4 
Ana L 

She moved right spread hand and laughed to response 
the speaker’s utterance “But I still confusion about my 
choice”. 

 Posture    
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8 Backward position T1.P1 
Sarli L 

She uttered “Auri/---/ {backward position}” to give 
disagree response of  the speaker’s  complicated  
message. 

9 Forward position T1.P4 
Pian L 

He came forward  the speaker in order to get clear 
message. 

T1.P12 
Meti L 

She uttered “How? {forward position}” to get 
complete message from the speaker. 

T2.P4  
Etha L 

He came forward  the speaker in order to get clear 
question from the speaker. 

T4.P12 
Alfi L 

He came forward  the speaker in order to get clear 
message from the speaker 

T4.P14 
Opia L 

She smiled and came forward to the speaker to show 
not understanding of the message. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Communication Strategies In Taking Turns Speaking Of English As  A Foreign Language Use      |195

 
 

155 
 

Appendix 2ExtractSample of Students’ Performance in Taking Turns Speaking 
 

No Pairs Data 
   Verbal CSs Nonverbal CSs 
1 T1.P1 

 
 

T1.P1  
Riad S 
 
 

Self-correction: 
 “..., I want ask about what is nice 
place there /./ [I mean a tourism 
place], ...” (He corrected his utterance 
about “nice place” to “tourism place”). 

 

T1.P1  
Sarli S 

Self-repetition: 
“... we can try in Bala beach is [Bala 
beach is] a beautiful place...” (She 
repeated some of the terms while 
thinking next message). 

 

T1.P1 
Riadi S 
 

 Smiling:  
He smiled to express guilty 
feeling of unable to speak 
fluently about the context 
when asking about “How 
about the budget {smiling} 
which one is more cheaper 
/./ to get there”. 

T1.P1 
Riad L 

Asking the speaker to add message: 
“How about beautiful?” 
“So, what is the second place?”  (He 
asked the speaker to add her message). 

 

T1.P1 
Sarli L 

Guessing the speaker’s message: 
“From Central [Lombok] city?” (She 
guessed the speaker’s losing of 
“Lombok item”). 

 

T1.P1 
Riad L 

 Smiling: 
He smiled when listening the 
speaker’s utterance  “... I think 
if you just for/---/”  to give 
good response of it. 

T1.P1  
Riad L 

 Head nodding: 
Nodding of his head while 
uttering “Good/---/ good/---
/” to support the speaker’s 
message. 
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T1.P1 
Sarli L 

 Backward position: 
She uttered “Auri/---/ 
{backward position}” to give 
disagree response of  the 
speaker’s  complicated  
message. 

2 T1.P2 T1.P2  
Sula S 

Literal translation: 
“... in Selebrana beach there many 
villas, oleh-oleh /em./ handicraft, 
restaurant too many”. (She used 
interlingual transfer at lexical 
level/literal translation by combining 
linguistic feature of TL and L1). 

 

T1.P2 
Sula S 

Self-correction: 
“..., I know many places, [I know 
many beautiful places]”. (She revised 
her utterance by adding  a term 
“beautiful”). 

 

T1.P2  
Sula S 

Comprehension check: 
“May be one of beautiful beach is 
Selebrana beach. Do you know 
Selebrana beach?” (She checked the 
listener’s prior understanding about 
the place). 

 

T1.P2 
Hadi S 
 
Sula S 

Self-repetition: 
“I feel /./ /ah.../ I confusion /./ Do 
you know [do you know] some/---/ 
places?” (He repeated his question for 
having time to think other terms). 
“You can go there /./ [you can go 
there] /./ location is far ...” (She 
repeated her utterance for thinking 
next message) 

 

T1.P2 
Sula L 

Guessing the speaker’s message: 
 “[Place to visit]”  (She guessed the 
speaker’s losing of message “place to 
visit”). 

 

T1.P2  
Sula S 

 Hand moving: 
She moved her index hand 
while utterance “ ... one of 
beautiful beach is Selebrana 
beach”  to support her verbal 
utterance. 
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T1.P2 
Hadi L 

 Smiling: 
“Yeah, yeah” while head 
nodding {smiling} was done 
by listener in giving good 
response on speaker’s 
utterance “... I think you want 
to know if you visit there”.  

3 T1.P3 T1.P3 
Atri S 

Self-repetition: 
“May [may, may] you go with me ...” 
(She repeated term “may” while 
thinking next terms). 

 

T1.P3 
Puji S 

 Smiling: 
She smiled when uttering “I 
think Senggigi beach is one of 
familiar place in Lombok 
island. So many people come 
to enjoy there {smiling} in 
Senggigi beach”, to emphasize 
that Senggigi beach is 
interesting and fun to visit 

 
T1.P3 
Atri L 

 Smiling: 
She smiled to response the 
speaker’s message “So many 
people come to enjoy there 
{smiling} in Senggigi beach”. 

T1.P3 
Atri L  

 Head nodding: 
Nodding of her head  to agree 
with the speaker’s utterance 
“... many people and tourists 
visit there”. 

4 T1.P4 T1.P4 
Evan S 

Language switch: 
“Pemandangan” (She swicthed  his 
word into L1 term “pemandangan”). 

 

T1.P4 
Pian S 

Foreignizing: 
“Senggigi beach is the famous place. 
There many villas, gilis, like Gili 
Trawangan, Gili Meno, and Gili Air. 
There many villas, hotels /./ 
bungalows, barugas there”. (He 
foreignezed L1 terms into TL terms 
plural). 

 

T1.P4 
Evan S 

Self-correction: 
“May be you can give me some 
information about /ah.../ places /./ 
[famous places] in Lombok”.  
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“In Lombok, famous village /./ 
[fampous place] is /ah./ ...” (He added 
his utterance about “place” with 
“famous place” and “famous village” 
with “famous place”). 

T1.P4 
Pian S 

Comprehension check: 
“Okay, /ah./ there are many places in 
Lombok very famous. /Ah.../ like 
Senggigi beach. Do you knoe Senggigi 
beach?” (He checked interlocutor’s 
understanding about the speaking 
context. 

 

T1.P4 
Pian S 

Self-repetition: 
“In Senggigi beach why I said [why I 
said] very famous because ...” (He 
repeated some terms to recall next 
terms). 

 

T1.P4 
Pian S 

 Hand moving: 
Moving of flat right hand to 
show the act of others when 
utterance “... Senggigi beach is 
very famous that the others”. 

T1.P4  
Pian L 

Language switch: 
“Panorama apa?”  
“Apa tadi?” (He switched his questions 
into L1). 

 

T1.P4 
Pian L 

Asking the speaker for repetition: 
“Apa tadi?”(He asked the speaker to 
repeat his question about Senggigi 
beach to him). 

 

T1.P4  
Pian L 

 Head nodding: 
Nodding of her head after 
saying ‘Okay!’ to agree with 
the speaker’s utterance “... 
give to me specific”. 

T1.P4 
Pian L 

 Forward position: 
He came forward the speaker 
in order to get clear message. 

5 T1.P5 T1.P5 
Etha S 

Approximation: 
“So, where is the tourist to /.../ sleep 
/.../ nginap”. (He used term “sleep” to 
replace “spend the night”). 

 

T1.P5  
Riya S 

Literal translation: 
“Ah, tourists cannot spend the night 
there because there is not baleg /./ 
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home there. (He translated word from 
L1-“baleg” into TL term). 

T1.P5 
Riya S  

Self-correction: 
“There are three [two] places in my 
village that famous, ...” (He corrected 
“three places” to “two places”). 

 

T1.P5 
Etha S 

Self-repetition: 
“Can you help me [can you help me] 
can you give me some information ...” 
(He repeated some terms while 
recalling next message). 

 

T1.P5  
Etha L 

Asking the speaker for clarification: 
“It is good place!” (He asked the 
speaker to clarify of what he has said). 

 

T1.P5 
Riya L 

Guessing the speaker’s message: 
“[Spend the night!]”  (He guessed the 
speaker’s losing of  TL terms “spend 
the night”). 

 

T1.P5  
Etha L 

 Head nodding: 
Nodding of his head to 
support the speaker’s 
utterance “You can explore 
with your family with your 
friend and other people”. 

6 T1.P6 T1.P6 
Arbi S 

 Hand raising: 
Asking his interlocutor by 
raising the right flat hand 
while uttering “Is known the 
distance from the country? 

T1.P6  
Gon L 

Asking the speaker for clarification: 
“Money↗”(He asked to clarify of 
what the speaker asked to him). 

 

T1.P6 
Gon L 

Asking the speaker to add message: 
“What?” (He asked the speaker to add 
his message). 

 

T1.P6  
Arbi L 

 Laughing: 
He laughed to support the 
speaker’s utterance and 
expression “I come from 
Australia {laughing}”. 

T1.P6 
Arbi L 

 Head shaking: 
Shaking his head to show 
disagree of what the speaker’s 
utterance “I don’t know the 
place”. 
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T1.P6  
Arbi L 

 Hand raising: 
He uttered “Oh/---/ {raising 
of index hand}” to support the 
speaker’s utterance. 

7 T1.P7 T1.P7  
Alfi S 

Literal translation: 
“May be, mungkin hanya itu, thank 
you”. (He translated TL terms into 
L1). 

 

T1.P7  
Alfi S 
Hafi S 
 
Alfi S 
 
Hafi S 

Language switch: 
“Terletak dimana desa anda?” (He 
switched his language into L1). 
“Desa  saya terletak di Praya tengah”. 
(He switched his language into L1). 
“Ada ketertarikan what /./ ada daya 
tarik [ada daya tarik] gak di desa 
anda?” (He switched his language into 
L1). 
“Banyak sekali tempat pariwisata di 
Lombok Tengah, seperti Sukarare, the 
fampus place /.../” (He switched his 
language into L1). 

 

T1.P7  
Alfi L 

“ 
 

Hand moving: 
He uttered “And then! {gazing 
towards the speaker and 
moving the right flat hand}” 
to ask the speaker continue 
speaking. 

8 T1.P8 T1.P8 
Eka S 

Circumlocution: 
“What can we use something to 
Senggigi beach, something to go 
there?” (She used terms “something to 
go there” instead of using 
“transportation”). 

 

T1.P8  
Eka S 

 Hand moving: 
Moving the right spread hand 
to emphasize her utterance 
about ‘tourism place in 
Lombok’ when she asked 
‘Can you tell me information 
about tourism place in 
Lombok?”. 

T1.P8 
Ain L 

 Smiling: 
She smiled to respond the 
speaker’s question “Why is 
Senggigi beach very famous?” 
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T1.P8  
Eka L 

 
 
 

Head nodding: 
She nodded her head to 
indicate her understanding of 
the speaker’s message “You 
can use motorcycle and /.../”. 

9 T1.P9 T1.P9  
Lilis S 

Literal translation: 
 “May be you can tell me how to go 
there, bagaimana jalan ke sana?” (She 
translated TL words into L1). 

 

T1.P9 
Dina S 

 Hand moving: 
She raised her right spread 
hand to point at BIL while 
uttering .., do you know 
BIL?”. 

T1.P9  
Dina L 

Asking the speaker for clarification: 
“From Mataram”?(She asked to clarify 
of what the speaker asked to her). 

 

T1.P9  
Lilis S 

Asing the speaker to add message: 
“Find what?” (She asked the speaker to 
add her message). 

 

T1.P9 
Lilis L 

 Hand raising: 
She raised her right flat hand 
to indicate she needed more 
explanation from the speaker 
about her question. 

10 T1.P10 T1.P10 
Yati S 

Circumlocution: 
“Of course, Gili Trawangan there are 
many codomo, there many something 
run on the water, ...” (She described 
“something run on the water” instead 
of using “boat”). 

 

T1.P10 
Yati S 

Language switch: 
“...interesting place in the beach, salah 
satunya adalah I know Gili 
Trawangan”. (She switched her 
language into L1). 

 

T1.P10 
Yati S 

Comprehension check: 
“... interesting place in the beach, salah 
satunya adalah I know Gili 
Trawangan. Do you know Gili 
Trawangan?” (She checked her 
partner’s prior understanding  about 
Gili Trawangan). 

 

T1.P10 
Yani S 

Self-repetition: 
“/Ah... /ah./, I want to know [I want 
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Yati S 

to know] tourism place to Lombok”. 
(She repeated some  her words to 
recall next words). 
“Well, there are many [there are 
many] interesting place in the 
beach...” (She repeated some terms 
while recalling next terms). 

T1.P10 
Yati L 

Asking the speaker for repetition: 
“Ah↗{gazing towards the speaker}” 
(She asked the speaker to repeat her 
question? 

 

T1.P10 
Yati L 

 Smiling: 
Smiling when listening the 
speaker’s utterance “Well, 
thank you”  to give good 
rapport with the speaker. 

T1.P10 
Yati L 

 Gazing towards the speaker: 
Asking the speaker for 
repetition of “What make Gili 
Trawangan beautiful?”  by 
gazing towards the speaker.  

11 T1.P11 T1.P11 
Fitri S 

Paraphrase: 
“Sade village is a small village. Why I 
said small village because in the small 
village there are not many people, 
there are not many house, but there 
are many tourists”. (She paraphrased 
“small village” three times). 

 

T1.P.1
1 
Ana S 

Self-repetition: 
“..., I think they good idea to visit /./ 
traditional [traditional] thing of Sasak”. 
(She repeated  a term “traditional”). 

 

T1.P11  
Ana S 
 
 
 
 
 

Approximation: 
“So, it means house is very traditional, 
and what make the place become on 
of the still/---/ apa sih /./ masih di/---
/ apa lestarikan /./ become 
powering”. (She used term 
“powering” to replace “preserve”) 
“May I think general visitors /./ go 
holiday to beach, I think they good 
idea to visit /./...” (She used terms 
“good idea” to replace “want”) 

 

T1.P11 
Fitri S 

Language switch: 
“Sade village is /em.../ tempatnya di 
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pinggir jalan menuju Kuta beach lima 
belas menit dari Kuta beach ...”`(She 
switched her language into L1). 

T1.P11 
Ana S 

Appeal for assistance: 
“So, it means house is very traditional, 
and what make the place become one 
of the still/---/ apa sih /./ masih di/---
/ apa lestarikan?” (She asked for the 
TL term of “lestarikan” to her 
interlocutor). 

 

T1.P11 
Fitri S 

Paraphrase: 
“Sade village is a small village. Why I 
said small village because in the small 
village there are not many people, 
there are not many house, but there 
are many tourists”. (She paraphrased 
“small village” three times). 

 

T1.P.1
1 
Ana S 

Self-repetition: 
“..., I think they good idea to visit /./ 
traditional [traditional] thing of Sasak”. 
(She repeated a term “traditional”). 

 

T1.P11 
Fitri S 

 Hand Raising: 
Raising of right index hand to 
show “the first” and raising of 
right V hand to show “the 
second”  while uttering the 
verbal messages. 

T1.P11 
Ana S 

 Hand moving: 
Moving of flat right hand 
while utterance “So, it means 
house is very traditional,” to 
support the verbal message. 

T1.P11 
Ana L 

Language switch: 
“Ulang↘”(She used L1 term for 
asking repetition). 

 

T1.P11 
Ana L  

Asking the speaker to add message: 
“Way to Kuta beach↗”(She asked the 
speaker to add her message). 

 

T1.P11 
Ana L 

 Smiling: 
She smiled when listening the 
speaker switched most of her 
message in L1to give spirit to 
her. 
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T1.P11 
Fitri L 

 Head nodding: 
She nodded her head to 
indicate her understanding of 
the speaker’s question 
“Where is exactly place Sade 
village?” 

12 P1.T12 T1.P12 
Isma S 

Self-correction: 
“The beautiful many there [the 
beautiful place many there]”. (She 
completed her message by adding the 
term “place”). 

 

T1.P12 
Isma S 

  Laughing: 
 She laughed after uttering “... 

you can visit Senggigi beach 
because there is /eh.../ you 
can/---/ and there is /./ 
kancang {laughing} ...” to 
cover up her incomplete 
message. 

T1.P12 
Isma S 

 Hand moving: 
She moved both spread hands 
forwards body to think the 
next terms when she uttered 
“... you can/---/”. 

T1.P12 
Isma L   

Language switch: 
“Pakai bahasa Indonesia aja sih”. (She 
used L1 words when asking the 
speaker to continue speaking). 

 

T1.P12 
Isma L  

Asking the speaker for clarification: 
“Lombok place↗do you mean?” (She 
asked to clarify of what the speaker 
has just uttered to her). 

 

T1.P12 
Isma L 

Asking the speaker to add message: 
“Pakai bahasa Indonesia aja sih!”(She 
asked the speaker to add her message). 

 

T1.P12 
Meti L 

 Smiling: 
Smiling when listening the 
speaker’s utterance “Tree, 
tree, and Sana Segal /.../ 
{laughing}” to response the 
situation. 

T1.P12 
Meti L 

 Gazing towards the speaker: 
Asking the speaker to 
complete her message by 
gazing and noticing the 
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speaker.  

T1.P12 
Meti L 

 Forward position: 
She uttered “How? {forward 
position}” to get complete 
message from the speaker. 

13 T1.P13 T1.P13 
Ahir S 
 
 

Approximation: 
“... and you see the view panorama, 
and can take the web and you can see 
the way [you can see on the way]  
/.../ city car”. (He used terms “take 
the web”  and “city car” to replace 
“take picture” and “city 
transportation”. 

 

T1.P13 
Ahir S 

Self-correction: 
“... and you can see the way [you can 
see on the way] /.../ city car”. (He 
corrected his message by adding “on’) 

 

T1.P13 
Bije S 

Language switch: 
“Yes, {head nodding} lokasinya /.../” 
(He switched his language into L1). 

 

T1.P13 
Bije S 

 Head nodding: 
“Oh/---/ yes, {head nodding} 
lokasinya /.../, but you can 
tell me for location”. (Using of 
head nodding to support the 
previous message from 
interlocutor) 

T1.P13 
Ahir L 

 Smiling: 
Smiling when listening the 
speaker’s utterance “Yes, 
{head nodding}lokasinya 
/.../, ...” to appreciate the 
message. 

14 T1.P14  T1.P14 
Elis S 

Approximation: 
“When will you [when do you/---/] 
find go to beach?” (She used term 
“find” to replace “want”) 

 

T1.P14 
Elis S 

Self-correction: 
“When will you [when do you/---/] 
find go to beach?” (He corrected his 
utterance). 

 

T1.P14  
Elis L 

Asking the speaker for clarification: 
“Really↗”(She asked to clarify of 
what the speaker wanted to ask to 
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her). 
“Very beautiful↗”(She asked to 
clarify of what the speaker has just 
uttered to her). 

T1.14 
Elis L 

 Laughing: 
Laughing to response the 
speaker’s request “Tomorrow 
at five o’clock yes”. 

T1.P14 
Elis L 

 Head nodding: 
Nodding of her head to agree 
with the speaker’s utterance 
“Yes, I am really. How about 
the beach”. 

15.  
 

T1.P15 
 

T1.P15 
Jana S 

Approximation: 
“Oh, I don’t care. May be Sumbawa 
Besar”. (She used terms “I don’t care” 
to replace “ I don’t pay attention”).  
“May be /.../ the traditional beach, 
and many people like to go there. (She 
used terms “traditional beach” to 
replace “original beach”). 

 

T1.P15 
Jana S 

Circumlocution: 
“... people go there with their family 
to buy something like/---/ what? Food 
like fish, crab, lobster, and eating in 
the beach and going to swimming”. 
(She described “food like fish, crab, 
lobster” instead of using “sea food”). 

 

T1.P15 
Opia S 

Language switch: 
... I forget the name. /Ah.../ beach is 
biru beach. (She used L1 ‘biru’ to 
replace ‘blue’). 

 

T1.P15 
Jana S 

Appeal for assistance: 
“People go there with their family to 
buy something like/---/ what? Food 
like fish, crab, lobster, and eating in 
beach ...” (She asked for the correct 
term of “sea food”). 

 

T1.P15 
Jana S 

Self-correction: 
“It’s not really place, [it’s not really 
beach] but I think ...” (She corrected 
her message by replacing term “place” 
with “beach”). 

 

T1.P15 
Jana S 

 Hand moving: 
She moved flat hands while 



Communication Strategies In Taking Turns Speaking Of English As  A Foreign Language Use      |207

 
 

167 
 

uttering “ ... you can say that” 
to ask the listener to speak. 

T1.P15  
Opia L 

Asking the speaker for clarification: 
“In me↗”(She asked the speaker to 
clarify of what she  wanted to ask to 
her). 

 

T1.P15  
Opia L 

Asking the speaker for repetition: 
“In my places, /am./ /am.../ question 
again↗” (She asked the speaker to 
repeat her question? 

 

T1.P15 
Jana L 

Guessing the speaker’s message: 
“[Practice]”. (She guessed the 
speaker’s losing of TL term “practice” 
to complete her message). 

 

T1.P15 
Opia L 

Specifying the speaker’s message: 
“Beach ↗”(She specified the speaker’s 
general message “Where is the 
interesting place that makes you 
happy there?”). 

 

T1.P15 
Opia L 

 Smiling: 
She smiled when listening the 
speaker’s utterance “Oh, I 
don’t care. May be in 
Sumbawa Besar” to respond 
of what the speaker just said.   

T1.P15 
Jana L 

 Hand moving: 
She laughed and moved both 
spread hands to respond and 
emphasize the speaker’s terms 
“The exactly place in my/---/ 
{smiling}”. 

16 T1.P16 
 

T1.P16 
Zahi S 

Topic avoidance:“I don’t know 
/...s/”  (They did talk the topic) 
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Appendix 3 Extract Sample of Students’ Problems Leading to the Use of CSs 

3. Data of  the  Speakers’ Problems Leading to the Use of  Verbal CSs  
 

No Types of Verbal CSs  Pairs’ Code Data 
 Avoidance/Reduction   
1 Topic avoidance T1.16 (Zahi S) 

T3.16 (Meti S) 
 

Having no idea about the topic. 
Insufficient TL vocabulary/TL lexical 
limitation 
Lack of concept related to topic. 

2 Message abandonment T2.P10 (Opia S) 
T3.P5 (Wan S) 
T3.P6 (Riya S) 

No more idea related to the topic 
Limited TL terms 
Difficulty to elicit the TL words 

 Achievement/ 
Compensatory 

  

3 Approximation  T1.P5 (Etha S) 
T1.P11 (Ana S) 
T1.P13(Ahir S) 

Unable to find an appropriate word 
Could not elicit a part of desired TL items 
Lack of  TL vocabulary  

4 Word coinage T2.P1 (Sarli S) 
T2.P13 (Ain S) 
T4.P1(Riad S) 
T4.P4 (Jana S) 

Did not know an appropriate word 
Lack  of TL terms 
Than using pauses  
Preventing of  breaking  utterances 

5 Circumlocution  T1.P8 (Eka S) 
T1.P10 (Yati S) 
T1.P15 (Jana S) 

Not knowing an appropriate item 
Preventing of  breaking  utterances 
Lack of TL vocabulary 

6 Literal translation 
(interlingual transfer) 

 T1.P2 (Sula S) 
T1.P5 (Riya S) 
T1.P7 (Alfi S) 
T1.P9 (Lilis S) 
T2.P5 (Eva S) 
T2.P12 (Wan S) 
T2.P13 (Ain S) 
T3.P2 (Riad S) 

Emphasizing the previous utterances, either 
in L1 or L2 
The listeners sometimes are unable to catch  
the message if unless use double language. 
Lack of TL terms and it very difficult to 
find out the suitable TL words 
The listener sometime could not catch 
message unless used double languages 

7 Language switch T1.P4 (Evan S) 
T1.P7 (Alfi S) 
 T1.P10 (Yati S) 
T1.P11 (Fitri S) 
T1.P13 (Bije S) 

Having no idea in TL language 
Believing that the L1 term do not exist in 
English 
Replacing the previous strategy  
Limited TL lexical related to the topic 

8 Appeal for assistance T1.P11 (Ana S) 
T1.P15 (Jana S) 
T2.P1 (Sarli S) 
T2.P2 (Riad S) 
T2.P9 (Fitri S) 
T2.P12 (Wan S) 
 

Viewing this strategy as the quickest 
solution 
Believing the listener has better knowledge 
Wanting to interact with the listener 
Insufficient of TL words 
Limited knowledge about the topic 

9 Foreignizing T1.P4 (Pian S) Lack TL vocabulary 
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(interlingual transfer)  
 

Not knowing what  should be stated to 
continue the message 
Considering L1 term is TL term 

10 Paraphrase  T1.P11 (Fitri S) 
T2.P12 (Isma S) 
T3.P2 (Riad S) 
T3.P4 (Jana S) 

Lack of TL vocabularies 
Paraphrasing while thinking  other words 

In order communication is satisfied and 
running well 

11 Self-correction T1.P1 (Riad S) 
T1.P2 (Sula S) 
T1.P4 (Evan S) 
T1.P5 (Riya S)  
T1.P12 (Isma S) 

Replacing the confusing utterances 
Making the sentence clearer 
Lack Tof L vocabulary 
Using inappropriate language in the first 
time. 

12 Comprehension check T1.P2 (Sula S) 
T1.P4 (Pian S) 
T1.P10 (Yati S) 
T3.P1 (Sula S) 
T3.P2 (Riad S) 

Making sure the listener has prior 
knowledge about the topic 
Lack knowledge about the topic 
Appeal the listener give more information 
about the topic 

13 Self-repetition  T1.P1 (Sarli S) 
T1.P2 (Hadi S)             
T1.P3 (Atri S) 

Limited TL words 
Having time for thinking next message 
Not sure of the first utterance 

4. Data of  Speakers’ Problems Leading to the Use of  Nonverbal CSs  
 

 

No Types of Nonverbal 
CSs 

Pairs’ Code Data 

 Facial Expression   
1 Smiling T1.P1 (Riad S) 

T1.P3 (Puji S) 
T2.P2 (Riad S) 

Could not convey the message properly. 
Guilty feeling of unable to speak fluently. 
Feeling of anxiousness 

2 Laughing T1.P12 (Isma S) 
T2.P1 (Sarli S) 
T2.P15 (Lilis S) 
T3.P7 (Yati S) 
T4.P3 (Hadi S) 
 

 Paused their utterance. 
 Because did not know what to say. 

Difficulty in elicit TL terms. 
Because of using Indonesian vocabulary. 
Incomplete in giving message. 

 Gestures    
3 Head nodding T1.P13 (Bije S) 

T2.P8 (Arbi S) 
T2.P16 (Alfi S) 
T4.P1 (Sula S) 

To support verbal expression while  
thinking for next terms. 
To indicate that speaking should be 
finished. 
Using short filed pause while thinking the 
vocabularies. 
Asking the listener to speak 
To support the previous message from 
interlocutor. 

4 Head shaking T3.P1 (Sarli S) 
T3.P3 (Atri S) 

Losing of next message. 
Having no idea to talk 
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Lack  of TL vocabulary 
5 Hand raising T1.P6 (Arbi S) 

T1.P9 (Dina S) 
T1.P11 (Fitri S) 
T2.P6 (Yati S) 
T4.P1 (Sula S) 

Hoping the listener to give information. 
Showing the BIL place was very far from 
there they were standing. 
Showing the degree numbers. 
Compensating verbal message. 
Emphasizing the verbal message.  

6 Hand moving  T1.P2 (Sula S) 
T1.P4 (Pian S) 
T1.P8 (Eka S) 
T1.P11(Ana S) 
T1.P12 (Isma S) 
T1.P15 (Jana S) 
T2.P1 (Sula S) 
T2.P7 (Zahi S)  
T3.P1 (Sula S) 
T3.P2 (Riad S) 

Using long unfiled pause while thinking the 
terms. 
Unknown TL words for being used. 
Supporting the verbal expression. 
Losing the message. 
Lack TL lexical. 
Making sure the listeners that the place was 
very famous than other. 
No more idea about the topic. 

7 Thumb up T3.P4 (Zahi S) 
 

Difficulty to express   message in verbal. 
Lengthening of syllable  
Not knowing the TL item. 
Lack  of TL words to convey 

8 Drawing something T2.P2 (Riad S) Losing the TL terms for being used in 
depicting a concept 

Limited TL vocabularies 
Describing something while thinking an 
appropriate item. 

4. Data of the Listeners’ Problems Leading to the Use of  Verbal CSs 
 

 

No Types of Verbal CSs Pairs’ Code Data 
 Achievement/ 

Compensatory 
  

1 Language switch  T1.P4 (Pian L) 
T1.P11(Ana L) 

Limited TL words. 
No idea in TL about the speaking context. 

2 Appeal for assistance T4.P3 (Hadi L)  
P4.P14 (Opia L) 
 

Speaker conveyed uncompleted message to 
the listener. 
Needing more message from the speaker 

3 Asking the speaker for 
clarification 

T1.P5 (Etha L) 
T1.P6 (Gon L) 
T1.P9 (Dina L) 
T1.P12 (Isma L)  
T1.P14 (Elis L) 

Needing more specific message. 
Needing more information. 
Limited message from speaker 
Unclear message from the speaker 

4 Asking the speaker 
for repetition 

T1.P4 (Pian L) 
T1.P10 (Yati L) 
T1.P15 (Opia L) 
T2.P2 (Hadi L) 
T3.13 (Hafi L) 

Unclear message from the speaker 
Could not get clear message from the speak 
Needing more messages. 
Limited message from speaker 
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Lack  of TL vocabulary 
5 Hand raising T1.P6 (Arbi S) 

T1.P9 (Dina S) 
T1.P11 (Fitri S) 
T2.P6 (Yati S) 
T4.P1 (Sula S) 

Hoping the listener to give information. 
Showing the BIL place was very far from 
there they were standing. 
Showing the degree numbers. 
Compensating verbal message. 
Emphasizing the verbal message.  

6 Hand moving  T1.P2 (Sula S) 
T1.P4 (Pian S) 
T1.P8 (Eka S) 
T1.P11(Ana S) 
T1.P12 (Isma S) 
T1.P15 (Jana S) 
T2.P1 (Sula S) 
T2.P7 (Zahi S)  
T3.P1 (Sula S) 
T3.P2 (Riad S) 

Using long unfiled pause while thinking the 
terms. 
Unknown TL words for being used. 
Supporting the verbal expression. 
Losing the message. 
Lack TL lexical. 
Making sure the listeners that the place was 
very famous than other. 
No more idea about the topic. 

7 Thumb up T3.P4 (Zahi S) 
 

Difficulty to express   message in verbal. 
Lengthening of syllable  
Not knowing the TL item. 
Lack  of TL words to convey 

8 Drawing something T2.P2 (Riad S) Losing the TL terms for being used in 
depicting a concept 

Limited TL vocabularies 
Describing something while thinking an 
appropriate item. 

4. Data of the Listeners’ Problems Leading to the Use of  Verbal CSs 
 

 

No Types of Verbal CSs Pairs’ Code Data 
 Achievement/ 

Compensatory 
  

1 Language switch  T1.P4 (Pian L) 
T1.P11(Ana L) 

Limited TL words. 
No idea in TL about the speaking context. 

2 Appeal for assistance T4.P3 (Hadi L)  
P4.P14 (Opia L) 
 

Speaker conveyed uncompleted message to 
the listener. 
Needing more message from the speaker 

3 Asking the speaker for 
clarification 

T1.P5 (Etha L) 
T1.P6 (Gon L) 
T1.P9 (Dina L) 
T1.P12 (Isma L)  
T1.P14 (Elis L) 

Needing more specific message. 
Needing more information. 
Limited message from speaker 
Unclear message from the speaker 

4 Asking the speaker 
for repetition 

T1.P4 (Pian L) 
T1.P10 (Yati L) 
T1.P15 (Opia L) 
T2.P2 (Hadi L) 
T3.13 (Hafi L) 

Unclear message from the speaker 
Could not get clear message from the speak 
Needing more messages. 
Limited message from speaker 
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5 Asking the speaker to 
add message 

T1.P1 (Riad L) 
T1.P6 (Gon L) 
T1.P9 (Lilis S) 
T1.P11 (Ana L)  
T1.P12 (Isma L) 

Needing more messages from the speaker 

Lack message from speaker. 
Because of the speaker’s long unfiled pause 
and lengthening of syllable 
Could not get clear message from the speak 

6 Guessing the 
speaker’s 
message 

T1.P1 (Sarli L) 
T1.P2 (Sula L) 
T1.P5 (Riya L) 
T1.P15 (Jana L) 
T2.P12 (Wan L) 
T3.P12 (Bije L)  
 

Because the speaker lost TL term. 
Because of the speaker’s lengthening of 
syllable. 
The speaker missed key term of the 
message 
The speaker did not know the wished term. 

7 Specifying the 
speaker’s 
message 

T1.P15 (Opia L) 
T2.P8 (Arbi L) 

Because the speaker could not continue the 
message by using long unfiled pause. 
Because the speaker asked question in 
general message. 

  4.    Data of the Listeners’ Problems Leading to the Use of Nonverbal CSs 
 

 

No Types of Nonverbal 
CSs 

Pairs’ Code Data 
 

 Facial Expression   
1 Smiling T1.P1 (Riad L) 

T1.P2 (Hadi L) 
T1.P3 (Atri L) 
T1.P8 (Ain L)  
T1.P10 (Yati L) 
T1.P11 (Ana L) 
T1.P12 (Meti L) 
T1.P13 (Ahir L) 
T1.P15 (Opia L) 
T2.P1 (Sula L) 
T2.P3 (Atri L) 
T2.P4 (Riya L) 
T2.P5 (Eva L) 
T2.P6 (Yati L) 

The speaker could not continue message. 
Supporting the speaker’s message 
Did not know about situation (Gili 
Trawangan) which was asked by speaker. 
Could not give good response of the speaker 
question. 
Because speaker used lengthening of  
syllable 
To response of speaker’s question. 
Because the speaker switched their 
language into Indonesian. 
The speaker used long unfiled pause. 
Asking the speaker to continue speaking 

2 Laughing T1.P6 (Arbi L) 
T1.14 (Elis L) 
T2.P4 (Riya L) 
T2.15 (Lilis L) 
T3.P12 (Bije L)  
T4.P2 (Riya L) 
T4.P4 (Ana L) 

Because suddenly the speaker switched his 
language into Indonesian.  
The speaker’ utterance was very funny. 
Did not sure of the speaker’s message. 
Because the speaker did not know well 
about situation (culture his culture) 

 Eye contact   
3 Gazing towards the 

speaker 
T1.P10 (Yati L) 
T1.P12 (Meti L) 

Because the speaker’s utterance is unclear. 
Asking the speaker for repetition. 

 Gestures    
4 Head nodding T1.P1 (Riad L) Supporting/agree of the speaker’s message 
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T1.P3 (Atri L) 
T1.P4 (Pian L) 
 T1.P5 (Etha L) 
T1.P8 (Eka L) 
T1.P11 (Fitri L) 

Because of limited message from the 
speaker, so asking the speaker to continue 
speaking. 
Since the speaker used long unfiled pause, 
the listener asked him to continue speaking 

5 Head shaking T1.P6 (Arbi L) 
T2.P11 (Ahir L) 
T2.P12 (Isma L) 
 T3.P15 (Lilis L) 
T4.P1 (Sula L)  
T4.P12 (Hafi L) 

Could not understand of what the speaker 
said, so asked the speaker for repetition. 
Did not understand of speaker’s question 
Disagree of the speaker’s message 
Responding of unable to answer the 
speaker’s question. 

6 Hand raising T1.P6 (Arbi L) 
T1.P9 (Lilis L) 

Unclear message from the speaker, so the 
listener asked for clarification. 
Could not catch message from the speaker 

7 Hand moving  T1.P7 (Alfi L) 
T1.P15 (Jana L) 
T4.P4 (Ana L) 

Because the speaker used long filed pause, 
so the listener asked the speaker to add the 
message. 
Accompanying of verbal message. 
Emphasizing to specific terms. 

 Posture    
8 Backward position T1.P1 (Sarli L) Speaker’s message is complicated 

Could not understand of what speaker said. 
9 Forward position T1.P4 (Pian L) 

T1.P12 (Meti L) 
T2.P4 (Etha L) 
T4.P12 (Alfi L) 

Unclear message from the speaker, so the 
listener forward position for receiving the 
clear message. 
Could not get complete message from the 
speaker. 
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